
ELMIRA CITY SCHOOL DISTRICT
2019-20 COMPREHENSIVE
SCHOOL COUNSELING PLAN

www.elmiracityschools.com

FAMILY, SCHOOL, COMMUNITY

TOGETHER WE SUCCEED



Table of Contents 

Development Team .............................................................................................................. 4 

Mission Statement ............................................................................................................... 5 

Introduction ......................................................................................................................... 6 

Guiding Assumptions .......................................................................................................... 7 

School Counseling Mission ................................................................................................. 7 

Rationale ............................................................................................................................... 7 

Leadership, Advocacy, Collaboration, and Accountability ............................................. 8 

Benefits of Comprehensive School Counseling Programs………………………………10 

The School Counselor.......................................................................................................... 13 

How the Name Influences ................................................................................................... 14 

Scope of Work ...................................................................................................................... 15 

ASCA School Counselor Competencies ............................................................................ 16 

National Model Executive Summary ................................................................................. 28 

Elements of the National Model ......................................................................................... 32 

New York State and School Counseling Domains ............................................................ 36 

Philosophy and Goals .......................................................................................................... 40 

Components of The School Counseling Program ............................................................. 41 

The Delivery System ............................................................................................................ 43 

Timeline of Activities ........................................................................................................... 72 

Accountability ...................................................................................................................... 81 

Monthly Report ................................................................................................................... 86 

Annual Individual Progress Review .................................................................................. 89 

Annual Individual Progress Review Parent Letter .......................................................... 43 



Curriculum / Lessons Logs ................................................................................................. 90 

Responsive Services Log ..................................................................................................... 91 

Sample Advisory Committee .............................................................................................. 92 

Program Assessment ........................................................................................................... 94 

Program Outcomes Report Guideline ............................................................................... 95 

District Goals ....................................................................................................................... 97 

Habit of Good Attendance ................................................................................................ 103 

Certificate of Achievement ............................................................................................... 105 

History of Guidance and Counseling ............................................................................... 107 

ASCA Mindsets and Behaviors ........................................................................................ 111 

Ethical Standards .............................................................................................................. 118 

National Standards ............................................................................................................ 128 

NYS Learning Standards .................................................................................................. 137 

NYS and Educational Regulations ................................................................................... 142 

“SAVE” Legislation .......................................................................................................... 144 

NYS Certification Requirements………………………………………………………..148 

New Regulation 100.2(j) Effective July 1, 2019 ………………………………………..149 

School Counselor Job Description………………………………………………………151 

ECSD Career Plan Calendar……………………………………………………………153 

Career Plan Process……………………………………………………………………...154 

Career Plan Implementation……………………………………………………………156 

Career Plans……………………………………………………………………………...157 

References………………………………………………………………………………...179 

Counselor / Principal Agreement……………………………………………………….182 

Building Level Programs………………………………………………………………..183                       



Page 4  

Comprehensive School Counseling 

Development Team and Advisory Council 
 

   Derek Almy    Director, Student Services 

   Debbie Knoll    Secretary, Student Services 

   Molly Duffy    Counselor, Elmira High School 

   Joan Fedor    Counselor, Elmira High School 

   Traci Hartke    Counselor, Ernie Davis Academy 

   Sonja Jennings   Counselor, Beecher Elem. School 

   Steve Mastronardi   Counselor, Ernie Davis Academy 

   Kimberly Webster   Counselor, Broadway Academy 

   Kellie Lowman   Children and Family Services 

   Christy Harmer   Children’s Integrated Services 

   Dianna Jones    EHS Family & Community Outreach Coordinator 

    

SCHOOL COUNSELORS 

 

   Jessica Reger    Diven / Fassett Elem. Schools 

   Nicholas White   Pine City / Riverside Elem. Schools 

   Sonja Jennings   Beecher Elem. School 

   Sarah Rosen    Broadway Elem. School 

   Patrice Theetge   Coburn Elem. School 

   Linda Kelahan    Hendy Elem. School 

   Justin Fuchs    Broadway Academy 

   Kimberly Webster   Broadway Academy 

   Michelle Wichtowski   Broadway Academy 

   Traci Hartke    Ernie Davis Academy 

   Laura Johnson    Ernie Davis Academy 

   Steve Mastronardi   Ernie Davis Academy 

   Molly Duffy    Elmira High School 

   Joan Fedor    Elmira High School 

   Brian Fitzgerald   Elmira High School 

   Matthew Holmes   Elmira High School 

   Mike Middaugh   Elmira High School 



Page 5  

 

Mission Statement 
“The Elmira City School District is a dynamic and innovative 

learning organization dedicated to developing learners of character 

who value their educational experience and can compete globally 

and contribute locally by collaborating with students, families, and 

community partners to provide meaningful opportunities in a safe 

and engaging environment for all.” 

Mission Focus Areas: 

 

 Character Education 

 Service to Others 

 Collaboration 

 Meaningful Learning 

 Safely Engaging Learning Environment 

 College and Career Readiness 

 Family Engagement 

 School Pride 

 Student Growth 

 Community Support and Involvement 
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Introduction 

Counseling is a process of helping people by assisting them in making decisions and changing behavior. 

School counselors work with all students, school staff, families and members of the community as an 

integral part of the education program. School counseling programs promote school success through a 

focus on academic achievement, prevention and intervention activities, advocacy and social/emotional 

development and college and career readiness. 

 
American School Counselor Association, 2015 

 

 

 
The Elmira City School District is fortunate to have available a multitude of academic and supportive 

services for all students. One of the cornerstones of these services lies in the school counseling office. 

The school counseling department pulls together the academic, social, and emotional needs of each 

student, and makes sure that they are being met by the school and district in the most appropriate manner. 

 

The recently revised Student Services Plan for the Elmira City School District delineates the process by 

which a student obtains services, and the roles of the School Counselor as case manager for the 

coordination of all services. In addition to functioning as case manager, the school counselor services 

can be separated into the following areas: Individual and Group Counseling, Career Education/Planning, 

College Planning, Testing, Scheduling and Parental Involvement. 

 

Our school counseling department is committed to each of our students. We believe that each student 

should have a relationship with his/her counselor, which is the foundation for achieving our goals. The 

counselors take the responsibility of being a role model and guide to each student extremely seriously, 

and are constantly looking for ways to improve both individually and collectively. 

 

The plan that follows provides the framework for the Elmira City School District Comprehensive School 

Counseling program. It is based on standards and student competencies developed by the American School 

Counselor Association for academic, personal/social, and career development and the New York State 

Learning Standards. The New York State Comprehensive School Counseling Program Guide was used 

as the template to structure this School Counseling Plan. 



Guiding Assumptions 

 A comprehensive counseling program serves all students Pre-k through 12, is written and contains

a statement of philosophy, and is a definition of the program.

 Teachers, counselors, parents, and community leaders' work together to meet student development
needs.

 A Student Services committee provides support, offers advice, and reviews guidance activities.

 The National Standards for School Counseling Programs form the basis for the school counseling
comprehensive plan.

 The School Counseling program is articulated throughout the grade levels.

 Individual and group counseling opportunities are provided.

 Appropriate counseling, consulting and referral activities are provided.

 School Counseling resources and facilities are appropriate and adequately maintained.

 Students have access to current information, including adequate technology resources.

 Data from systematic follow-up with students, parents, and employers results in continuous program
improvement.

 Adequate provisions for staff development are provided.

 Annual review of ethical standards and school counselor professional competencies.

School Counseling Mission 

As school counselors in this District we support the mission of the Elmira City School District by 

providing a comprehensive, developmentally age-appropriate and sequential school counseling program 

that is aligned with the Common Core Learning Standards and the American School Counselor 

Association’s National Standards for School Counseling Programs. We focus on the needs, interests and 

issues related to the stages of student growth through academic, career and personal/social development. 

In partnership with students, staff, family, community members and employers, we will prepare students 

to become effective learners of character, achieve success in school, live successful and rewarding lives, 

and develop into contributing members of our global society. 

Rationale 

Our comprehensive school counseling program is an integral component of the total educational 

experience of all students. The program is designed to foster student achievement and school 

improvement and is developmental and systematic in nature, sequential, clearly defined and accountable. 

This comprehensive school program addresses students’ needs in three domains: academic, career, and 

personal/social throughout their grades Pre-K – 12 schooling. This comprehensive school program 

serves every student, incorporates the National Standards for School Counseling Programs as its 

foundation, is data driven, proactive and prevention-based, developmentally appropriate and 

supports school improvement. Our comprehensive school counseling program promotes and 

enhances the learning process for all students. 
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Leadership, Advocacy, Collaboration and Systemic 

Change 

School counselors are influential in helping students eventually reach their postsecondary, career, and 

personal/social goals. In addition to our roles in counseling and coordination, school counselors are 

leaders, advocates, and collaborators. As leaders, we engage in school-wide change to ensure student 

success. School counselors promote academic achievement by developing a comprehensive 

developmental school counseling program that pays attention to issues of educational equity and access. 

As advocates, we advocate for all students to achieve at a high level. School counselors remove barriers 

to academic achievement by teaching skills to students, and helping students and parents negotiate the 

school environment and access support systems. School counselors collaborate with teachers, 

administrators, staff, students, parents, and community members to impact system-wide changes. Most 

importantly, school counselors demonstrate that we are willing to share responsibility and accountability 

for student achievement and school improvement. In all of these roles, school counselors use local, 

regional, and national data to support their programs. 

 

Most school counselors agree that our skills, time, and energy should be focused on balancing direct and 

indirect services to students. School counseling programs and the primary methods of delivery are 

determined by the extent of the academic, career, and personal-social developmental needs of students. 

The counselor is in a key position to identify the issues that impact on student learning and achievement 

by becoming involved at the core of school planning, developing programs, and impacting the climate. 

We use a collaborative model as a springboard for success. Counselors do not work alone; all educators 

play a role in creating an environment, which promotes the achievement of identified student goals and 

outcomes. The counselor facilitates communication and establishes linkages for the benefit of students, 

with teaching staff, administration, families, other Student Services personnel, agencies, businesses, and 

other members of the community. Student success in school depends upon the cooperation and support 

of the entire faculty, staff, and Student Services personnel. 

 

Knowledge and skills that students acquire in the areas of academic, career and personal-social 

development must surpass what are perceived to be predominantly “counseling related” services 

activities. Program delivery consists of the many ways that professional school counselors provide 

services to students including individual and group counseling, large and small group guidance, 

consultation, management of resources, and through the coordination of services. The school counselor 

utilizes a variety of strategies, activities, delivery methods, and resources to facilitate student growth and 

development. In order to accomplish this, the school counselor must possess a solid knowledge of what 

he/she needs to know and be able to do to serve as a student advocate, provide direct and indirect services, 

and ascribe to the belief that all students can learn and achieve. 
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What are the roles of faculty, school counselors, administrators and others? 

In a school with a comprehensive school counseling program, administration, faculty, and staff 

understand and support the program. In addition, all teachers, administrators and staff assist in program 

delivery to ensure every student receives the services he or she needs. These roles are defined according 

to the New York State Comprehensive School Counseling Program as follows: 

 
Counselor’s Role Provide proactive leadership to ensure every student is served. They 

manage the comprehensive program and coordinate strategies and 

activities with others (e.g., teachers, parents, community agencies, 

business representatives) to meet the program goals and 

standards/competencies. 

Teacher’s Role Are partners with school counselors. They develop and infuse school 

counseling activities into the instructional program that are integral to 

good learning. They may serve as advisors, mentors and in a number of 

other roles. 

Administrator’s Role Provide leadership in developing the program and in the ongoing program 

improvement. Administrators provide continuous support and emphasize 

the importance of the program to others. They promote cooperation 

between counselors, faculty and others. They also provide facilities, 

resources and allow time to facilitate the program process. 

Parents’ Role Work cooperatively with school personnel in delivering the program. 

They serve on committees and provide linkages to the community by 

communicating program goals to others. 

Students’ Role Actively participate and assume responsibility for meeting standards 

/developing competencies. They will be able to identify the skills, 

knowledge and attitudes they have gained in structured guidance sessions. 

Business/Community 

Representatives’ Roles 

Representatives from Business and Industry and others in the community 

serve on committees, talk with classes, act as mentors, provide financial 
support and generally serve as partners in the education of youth. 

 

 

Modified with permission from Delaware State Education Department 
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Benefits of Comprehensive School Counseling Programs 

Comprehensive developmental school counseling programs positively impact students, 

parents/guardians, teachers, the community, boards of education, administrators and school counselors. 

The benefits to each of these groups include the following: 

 

UBenefits for Students 

 

 Focuses on all students 

 Enhances students’ academic performance 

 Centers on students’ needs 

 Seeks students’ input 

 Encourages more interaction among students 

 Provides a developmental and preventative focus 

 Promotes knowledge and assistance in career exploration and development 

 Enhances life coping skills 

 Helps students feel connected to school 

 Enhances students’ personal/social development 

 Develops decision-making skills 

 Increases knowledge of self and others 

 Broadens knowledge of our changing work world 

 Increases opportunities for school counselor-student interaction 

 Develops a system of long-range planning for students 

 

UBenefits for Parents/Guardians 

 

 Enhances students’ academic performance, and their career and personal/social development 

 Encourages the input of parents/guardians 

 Encourages outreach to all parents/guardians 

 Provides support for parents/guardians regarding each child’s educational development 

 Increases opportunities for parent/guardian school counselor interaction 

 Provides parents/guardians information about available resources 

 Assures parents/guardians that all children will receive support from the guidance and counseling 
program 

UBenefits for Teachers 

 

 Contributes to a team effort to enhance students’ academic performance as well as their career 

and personal/social development 

 Provides relevant curriculum ideas though the use of guidance and counseling grade level 

expectations 

 Encourages teachers’ input into the delivery of the comprehensive guidance and counseling 
program 

 Establishes the school counselor as a resource/consultant 

 Encourages positive, collaborative working relationships 

 Defines the role of school counselors as educators 
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UBenefits for the Community 

 

 Encourages input from business, industry, labor, and other community partners including 
community mental health and social service agencies 

 Provides increased opportunities for collaboration among school counselors and business, 
industry, labor, and other community partners including community mental health and social 

service agencies 

 Enhances the role of the school counselor as a resource person 

 Increases opportunities for business, industry, labor, and other community partners including 

community mental health and social service agencies to actively participate in the total school 

program 

 Enhances students’ academic performance as well as their career and personal/social 

development 

 Supplies a future workforce that has decision-making skills, pre-employment skills, and 
increased worker maturity 

 Facilitates the development of students as active responsible citizens 

 

UBenefits for the Board of Education 

 

 Enhances students’ academic performance as well as their career and personal/social 

development 

 Encourages greater school/community interaction 

 Provides a rationale for including a comprehensive guidance and counseling program in a school 

system 

 Provides program information to district patrons 

 Provides a basis for determining funding allocations for the program 

 Provides ongoing evaluation data concerning the full implementation of the program, the work 

of school counselors within the program, and the attainment of relevant guidance and counseling 

student outcomes 

 
 

UBenefits for Administrators 

 

 Enhances students’ academic performance as well as their career and personal/social 
development 

 Provides a clearly defined organizational structure for the comprehensive guidance and 

counseling program 

 Establishes a clearly defined job description for school counselors 

 Provides a way to supervise and evaluate school counselors 

 Encourages administrative input and involvement in the implementation and evaluation of the 
comprehensive guidance and counseling program 

 Provides a means of accountability through comprehensive guidance and counseling program, 
personnel and results evaluations 

 Enhances the image of the comprehensive guidance and counseling program in the school 
community 

 Promotes the work of school counselors as providers of direct services to students and parents as 
well as being a consultant and collaborator with teachers and administrators 
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UBenefits for School Counselors 

 

 Enhances students’ academic performance as well as their career and personal/social 
development 

 Places guidance and counseling in the mainstream of the total educational system 

 Provides clearly defined organizational structure in which to work 

 Reduces and strives to eliminate non-guidance and counseling activities while retaining fair- 

share responsibilities 

 Offers the opportunity to reach all students 

 Provides a systemic way to plan, design, implement, evaluate and enhance the District’s 
comprehensive guidance and counseling program 

 Outlines clearly defined responsibilities for helping students master guidance and counseling 

content, develop personal plans of student and assisting students needing help with their 
individual concerns 

 
Adapted from the Missouri Comprehensive Guidance Program, Missouri State Department of Education. 
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The School Counselor 

The school counselor is a certified professional educator who assists students, teachers, parents and 

administrators. Three generally recognized helping processes used by the counselor are counseling, 

consulting and coordination. Additionally, the skills of advocacy, leadership, collaboration and teaming 

are utilized to ensure the success of all students. 

 

 Counseling is a complex helping process in which the counselor establishes a trusting and 

confidential working relationship. The focus is on problem-solving, decision-making and 
discovering personal meaning related to learning and development. 

 

 Consultation is a cooperative process in which the counselor-consultant assists others to think 

through problems and to develop skills that make them more effective in working with students. 

 

 Coordination is a leadership process in which the counselor helps organize and manage a 

school’s counseling program and related services. 

 

 Advocacy is a process in which the counselor advocates for students’ educational needs and 
works to ensure these needs are addressed at each level of a child’s school experience. 

 

 Leadership is practiced by counselors when they are engaged in system wide change as needed 
to ensure student success. 

 

 Collaboration and teaming is used by counselors to work with all stakeholders, both inside and 

outside of the school system, to create programs that support the academic achievement of all 
students. 

 

 Data is utilized by counselors to measure the results of the program as well as to promote 

systemic change within the school system so every student graduates college- and career-ready. 

 

 

 

 

 
Adopted by: American School Counselors Association Governing Board, December 

2003 
 

Resource: Dahir, C. A., & Stone, C. B. (2007). School Counseling at the Crossroads of Change 

(ACAPCD-05). Alexandria, VA: American Counseling Association. 
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The New Vision for School 

Counselors: Scope of the Work 
 

 

 

LEADERSHIP ADVOCACY 

TEAM AND 

COLLABORATION 

COUNSELING AND 

COORDINATION 

ASSESSMENT AND 

USE OF DATA 

 

Promote, plan, and 
 

Make data 
 

Work with problem 
 

Hold brief counseling 
 

Assess and interpret 
implement prevention available to help solving teams to ensure sessions with student needs, 
programs; career the whole school responsiveness to equity individual students, recognizing differences 
and college look at student and cultural diversity groups, and families. in culture, languages, 
readiness activities; outcomes. issues as well as learning  values, and 
course selection and  styles.  backgrounds. 
placement activities;     

social and personal     

management     

activities; and     

decision‐making     

activities.     

 

Provide data on 
 

Use data to affect 
 

Collaborate with other 
 

Coordinate school 
 

Establish and assess 
student outcomes, change, calling on helping agents (peer and community measurable goals for 
showing resources from helpers, teachers, resources for student outcomes from 
achievement gaps, school and principals, community students, families, counseling programs, 
and provide community. agencies, businesses). and staff to improve activities, interventions, 
leadership for   student and experiences. 
schools to view data   achievement.  

through an equity     

lens.     

 

Arrange one‐on‐one 
 

Advocate for 
 

Collaborate with school 
 

Be liaison between 
 

Assess barriers that 
school mentoring to student and community teams to students and staff, impede learning, 
provide students experiences to focus on rewards, setting high inclusion, and academic 
additional support broaden students’ incentives, and supports aspirations for all success for students. 
for academic career awareness. for student students and  

success.  achievement. developing  

   plans/supports for  

   achieving these  

   aspirations.  

 

Play a leadership 
 

Advocate for 
 

Collaborate with others 
 

Coordinate staff 
 

Interpret student 
role in defining and students’ to develop staff training training initiatives data for use in whole 
carrying out placement and on team responses to to address student school planning for 
guidance and school support for students’ academic, needs on a school change. 
counseling functions. rigorous social, emotional, and wide basis.  

 preparation for all developmental needs.   

 students.    

 
1250 H St. N.W., Suite 700 • Washington, D.C. 20005 • 202/293‐1217 • www.edtrust.org 

http://www.edtrust.org/
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ASCA School Counselor 
Competencies 

he ASCA School Counselor Competencies outline the knowledge, abilities, 
skills and attitudes that ensure school counselors are equipped to meet the 
rigorous demands of the profession and the needs of pre-K–12 students. These 

competencies help ensure new and experienced school counselors are equipped 
to establish, maintain and enhance a comprehensive school counseling program 
addressing academic achievement, career planning and personal/social development. 

Organized around and consistent with “The ASCA National Model: A Framework 
for School Counseling Programs (Third Edition),” the competencies canbe used in a 
variety of ways including: 

School counselors 

n Self-assess their own competencies 

n Formulate an appropriate professional development plan 

School administrators 

n Guide the recruitment and selection of competent school counselors 

n Develop or inform meaningful school counselor performance evaluation 

School counselor education programs 

n Establish benchmarks for ensuring school education students graduate with the 
knowledge, skills and attitudes needed for developing comprehensive school 
counseling programs. 

I. SCHOOL COUNSELING PROGRAMS

School counselors shouldpossess the knowledge,abilities,skills and attitudesnecessary to 

plan, organize, implement and evaluate a comprehensive, developmental, results-based school 

counseling program that aligns with the ASCA National Model. 

I-A: Knowledge

ASCA’s position statement, The Professional School Counselor and School Counseling 
Preparation Programs, states that school counselors should articulate and demonstrate an 
understanding of: 

I-A-1. The organizational structure and governance of the American educational system 
as well as cultural, political and social influences on current educational practices 

I-A-2. The organizational structure and components of an effective school counseling 

program that aligns with the ASCA National Model 
I-A-3. Barriers to student learning and use of advocacy and data-driven school counseling 

practices to close the achievement/opportunity gap 
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I-A-4. Leadership principles and theories 

I-A-5. Individual counseling, group counseling and classroom instruction ensuring 

equitable access to resources promoting academic achievement, career development 

and personal/social development for every student 

I-A-6. Collaborations with stakeholders such as parents and guardians, teachers, 
administrators and community leaders to create learning environments that 
promote educational equity and success for every student 

I-A-7. Legal, ethical and professional issues in pre-K–12 schools 

I-A-8. Developmental theory, learning theories, social justice theory, multiculturalism, 

counseling theories and career counseling theories 
I-A-9. The continuum of mental health services, including prevention and intervention 

strategies to enhance student success 

I-B: Abilities and Skills

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

I-B-1. Plans, organizes, implements and evaluates a school counseling program aligning 
with the ASCA National Model 

I-B-1a. Creates a vision statement examining the professional and personal competencies

and qualities a school counselor should possess 
I-B-1b. Describes the rationale for a comprehensive school counseling program

I-B-1c. Applies the school counseling themes of leadership, advocacy, collaboration and

systemic change, which are critical to a successful school counseling program 

I-B-1d. Describes, defines and identifies the qualities of an effective school counseling
program 

I-B-1e. Describes the benefits of a comprehensive school counseling program for all
stakeholders, including students, parents, teachers, administrators, school boards, 
department of education, school counselors, counselor educators, community 
stakeholders and business leaders 

I-B-1f. Describes thehistoryofschoolcounseling to createa context for the current state
of the profession and comprehensive school counseling programs 

I-B-1g. Uses technology effectively and efficiently to plan, organize, implement and
evaluate the comprehensive school counseling program 

I-B-1h. Demonstrates multicultural, ethical and professional competencies in planning,
organizing, implementing and evaluating the comprehensive school counseling 
program 

I-B-2. Serves as a leader in the school and community to promote and support student 

success 
I-B-2a. Understands and defines leadership and its role in comprehensive school counseling

programs 
I-B-2b. Identifies and applies a model of leadership to a comprehensive school counseling

program 
I-B-2c. Identifies and demonstrates professional and personal qualities and skills of

effective leaders 
I-B-2d. Identifies and applies components of the ASCA National Model requiring

leadership, such as an advisory council, management tools and accountability 
I-B-2e. Creates a plan to challenge the non-counseling tasks that are assigned to school

counselors 
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I-B-3. Advocates for student success 

I-B-3a. Understands and defines advocacy and its role in comprehensive school counseling

programs 

I-B-3b. Identifies and demonstrates benefits of advocacy with school and community
stakeholders 

I-B-3c. Describes school counselor advocacy competencies, which include dispositions,
knowledge and skills 

I-B-3d. Reviews advocacy models and develops a personal advocacy plan

I-B-3e. Understands the process for development of policy and procedures at the building,

district, state and national levels 

I-B-4. Collaborates with parents, teachers, administrators, community leaders and other 

stakeholders to promote and support student success 
I-B-4a. Defines collaboration and its role in comprehensive school counseling programs
I-B-4b. Identifies and applies models ofcollaboration for effective use in a school

counseling program and understands the similarities and differences between 

consultation, collaboration and counseling and coordination strategies 

I-B-4c. Creates statements or other documents delineating the various roles of student
service providers, such as school social worker, school psychologist or school 
nurse, and identifies best practices for collaborating to affect student success 

I-B-4d. Understands and knows how to apply a consensus-building process to foster
agreement in a group 

I-B-4e. Understands how to facilitate group meetings to effectively and efficiently meet
group goals 

I-B-5. Acts as a systems change agent to create an environment promoting and supporting 

student success 
I-B-5a. Defines and understands system change and its role in comprehensive school

counseling programs 
I-B-5b. Develops a plan to deal with personal (emotional and cognitive) and institutional

resistance impeding the change process 
I-B-5c. Understands the impact of school, district and state educational policies,

procedures and practices supporting and/or impeding student success 

I- C: Attitudes

School counselors believe: 
I-C-1. Every student can learn, and every student can succeed 

I-C-2. Every student should have access to and opportunity for a high-quality education 

I-C-3. Every student should graduate from high school and be prepared for employment 
or college and other post-secondary education 

I-C-4. Every student should have access to a school counseling program 

I-C-5. Effective school counseling is a collaborative process involving school counselors, 

students, parents, teachers, administrators, community leaders and other 

stakeholders 
I-C-6. School counselors can andshould be leadersin the schoolanddistrict 

I-C-7. The effectiveness of school counseling programs should be measurable using 

process, perception and outcome data 

WWW.SCHOOLCOUNSELOR.ORG 
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 II. FOUNDATIONS

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

establish the foundations of a school counseling program aligning with the ASCA National 

Model. 

II- A: Knowledge

School counselors should articulate and demonstrate an understanding of: 
II-A-1. Beliefs and vision of the school counseling program that align with current school

improvement and student success initiatives at the school, district and state level 
II-A-2. Educational systems, philosophies and theories and current trends in education,

including federal and state legislation 
II-A-3. Learning theories

II-A-4. History and purpose of school counseling, including traditional and transformed

roles of school counselors 
II-A-5. Human development theories and developmental issues affecting student success
II-A-6. District, state and national student standards and competencies, including ASCA

Student Standards and other student standards that may complement and inform 
the comprehensive school counseling program 

II-A-7. Legal and ethical standards and principles of the school counseling profession and

educational systems, including district and building policies 
II-A-8. The three domains of academic achievement, career planning and personal/social

development 

II-B: Abilities and Skills

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills: 

II-B-1. Develops the beliefs and vision of the school counseling program that align with

current school improvement and student success initiatives at the school, district 
and state level 

II-B-1a. Examines personal, district and state beliefs, assumptions and philosophies about
student success, specifically what they should know and be able to do 

II-B-1b. Demonstrates knowledge of a school’s particular educational vision and mission

II-B-1c. Conceptualizes and writes a personal philosophy about students, families, teachers,

school counseling programs and the educational process consistent with the 
school’s educational philosophy and mission 

II-B-1d. Writes a school counseling vision statement thatdescribes a futureworld in which
the school counseling goals and strategies are being successfully achieved 

II-B-2. Develops a school counseling mission statement aligning with the school, district

and state mission 
II-B-2a. Critiques a school district mission statement and identifies or writes a mission

statement aligning with beliefs 
II-B-2b. Writes a school counseling mission statement that is specific, concise, clear and

comprehensive, describing a school counseling program’s purpose and a vision of 
the program’s benefits for every student 

II-B-2c. Communicates the vision and mission of the school counseling program to all
appropriate stakeholders 
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II-B-3. Uses student standards, such as ASCA Student Standards and other appropriate
student standards such as district or state standards, to drive the implementation of 
a comprehensive school counseling program 

II-B-3a. Crosswalks the ASCA Student Standards with other appropriate student standards

II-B-3b. Prioritizes student standards that align with the school’s goals

II-B-4. Applies the ethical standards and principles of the school counseling profession and

adheres to the legal aspects of the role of the school counselor 
II-B-4a. Practices ethical principles ofthe school counseling profession in accordance with

the ASCA Ethical Standards for School Counselors 
II-B-4b. Understands the legal and ethical nature of working in a pluralistic, multicultural

and technological society 
II-B-4c. Understands and practices in accordance with school district policyand local, state

and federal statutory requirements 
II-B-4d. Understands the unique legal and ethical nature of working with minor students in

a school setting 
II-B-4e. Advocates responsibly for school board policy and local, state and federal statutory

requirements in students’ best interests 
II-B-4f. Resolves ethical dilemmas by employing an ethical decision-making model

appropriate to work in schools 
II-B-4g. Models ethical behavior

II-B-4h. Continuously engages in professional development and uses resources to inform

and guide ethical and legal work 
II-B-4i. Practices within the ethical and statutory limits of confidentiality

II-B-4j. Continually seeks consultation and supervision to guide legal and ethical decision

making and to recognize and resolve ethical dilemmas 
II-B-4k. Understands and applies an ethical and legal obligation not only to students but to

parents, administration and teachers as well 

II- C: Attitudes

School counselors demonstrate their attitudes and beliefs that all students deserve access to a 
comprehensive programthat: 

II-C-1. Has an impact on every student rather than a series of services provided only to
students in need 

II-C-2. Is an integral component of student success and the overall mission of the school

and school district 
II-C-3. Promotes and supports academic achievement, career planning and personal/social

development for every student 
II-C-4. Adheres to school and district policies, state laws and regulations and professional

ethics standards 
II-C-5. Is intentional in addressing the information, opportunity and achievement gaps
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School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

manage a school counseling program aligning with the ASCA National Model. 

III- A: Knowledge

School counselors should articulate and demonstrate an understanding of: 
III-A-1. Leadership principles, including sources of power and authority and formal and 

informal leadership 
III-A-2. Organization theory to facilitate advocacy, collaboration and systemic change 

III-A-3. Presentation skills for programs such as teacher in-services, parent workshops and

presentation of results reports to school boards 
III-A-4. Time management, including long- and short-term management using tools such as

schedules and calendars 
III-A-5. Data-driven decision making 

III-A-6. Currentand emerging technologies such as use oftheInternet, Web-based 

resources and information management systems 

III-B: Abilities and Skills

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills: 

III-B-1. Self-evaluates his/her own competencies leading to and resulting in the formulation

of an appropriate professional development plan 
III-B-1a. Conducts a school counseling program assessment 

III-B-1b. Negotiates a management plan for the comprehensive school counseling

program with the administrator 
III-B-1c. Discusses and develops the management component of the school counseling

program with the other members of the school counseling staff 
III-B-1d. Presents school counseling management tools to the principal, and finalizes an

annual school counseling agreement 
III-B-1e. Discusses the anticipated program results when implementing the action plans for

the school year 
III-B-1f. Participates in school counseling and education-related professional

organizations 
III-B-1g. Develops a yearly professional development plan demonstrating how the school

counselor advances relevant knowledge, skills and dispositions 
III-B-1h. Communicates effective goals and benchmarks for meeting and exceeding

expectations consistent with the administrator/school counselor annual 
agreement and district performance appraisals 

III-B-1i. Uses personal reflection, consultation and supervision to promote professional
growth and development 

III-B-2. Establishes and convenes an advisory council for the comprehensive school 

counseling program 
III-B-2a. Uses leadership skills to facilitate vision and positive change for the comprehensive

school counseling program 
III-B-2b. Determines appropriate education stakeholders who should be represented on the

advisory council 
III-B-2c. Develops effective and efficient meeting agendas 

III-B-2d. Reviews school data, school counseling program assessment and school counseling

program goals with the advisory council 
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III-B-2e. Records meeting notes and distributes as appropriate 

III-B-2f. Analyzes and incorporates feedback from the advisory council related to school 

counseling program goals as appropriate 

III-B-3. Accesses or collects relevant data, including process, perception and outcome data, 

to monitor and improve student behavior and achievement 
III-B-3a. Reviews and disaggregates student achievement, attendance and behavior data to

identify and implement interventions as needed 
III-B-3b. Uses data to identify policies, practices and procedures leading to successes,

systemic barriers and areas of weakness 
III-B-3c. Uses student data to demonstrate a need for systemic change in areas such as 

course enrollment patterns; equity and access; and achievement, opportunity 
and/or information gaps 

III-B-3d. Understands and uses data to establish goals and activities to close the
achievement, opportunity and/or information gap 

III-B-3e. Knows how to use data to identify gaps between and among differentgroups of 
students 

III-B-3f. Uses school data to identify and assist individual students who do not perform at 
grade level and do not have opportunities and resources to be successful in school 

III-B-3g. Knows and understands theoretical and historical basis for assessment techniques 

III-B-4. Assesses use of time in direct and indirect student services and program 

management and school support 
III-B-4a. Organizes and manages time to effectively implement a comprehensive school

counseling program 
III-B-4b. Identifies appropriatedistributionofschool counselor’s timebasedon theschool 

data and program goals 
III-B-4c. Creates a rationale for school counselor’s use of time in the delivery component to 

focus on the goals ofthe comprehensive school counseling program 
III-B-4d. Identifies and evaluates fair-share responsibilities, which articulate appropriate and

inappropriate counseling and non-counseling activities 

III-B-5. Develops calendars to ensure the effective implementation of the school counseling

program 
III-B-5a. Creates annual and weekly calendars to plan activities to reflect school counseling

program goals 
III-B-5b. Demonstrates time-management skills including scheduling, publicizing and

prioritizing time and tasks 

III-B-6. Designs and implements action plans aligning with school and school counseling 

program goals 
III-B-6a. Uses appropriate academic and behavioral data to develop school counseling 

core curriculum, small-group and closing-the-gap action plans and determines 
appropriate students for the target group or interventions 

III-B-6b. Identifies ASCA domains, standards and competencies being addressed by each plan
III-B-6c. Creates lesson plans related to the school counseling core curriculum identifying

what will be delivered, to whom it will be delivered, how it will be delivered and 

how student attainment of competencies will be evaluated 
III-B-6d. Determines the intended impact on academics, attendance and behavior 
III-B-6e. Identifies appropriate activities to accomplish objectives
III-B-6f. Identifies appropriate resources needed

III-B-6g. Identifies data-collection strategies to gather process, perception and outcome data

III-B-6h. Shares results of action plans with staff, parents and community.
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III-B-7. Implements program management and school support activities for the

comprehensive school counseling program 
III-B-7a. Creates a program management and school support planning document addressing

school counselor’s responsibilities for program management and professional 
development 

III-B-7b. Coordinates activities that establish, maintain and enhance the school counseling
program as well as other educational programs 

III-B-8. Conducts self-appraisal related to school counseling skills and performance 

III- C: Attitudes

School counselors believe: 
III-C-1. A school counselingprogram/departmentmust be managed like other programs 

and departments in a school 
III-C-2. Planning, organizing, implementing and evaluating a school counseling program

are critical responsibilities for a school counselor 
III-C-3. Management of a school counseling program must be done in collaboration with 

administrators 

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

deliver a school counseling program aligning with the ASCA National Model. 

IV- A: Knowledge

School counselors should articulate and demonstrate an understanding of: 
IV-A-1. The distinction between direct and indirect student services 
IV-A-2. The concept of a school counseling core curriculum

IV-A-3. Counseling theories and techniques that work in school, such as rational emotive

behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution- 

focused brief counseling, person-centered counseling and family systems 

IV-A-4. Counseling theories and techniques in different settings, such as individual
planning, group counseling and classroom lessons 

IV-A-5. Classroom management 

IV-A-6. Principles ofcareer planning and collegeadmissions, including financial aidand 

athletic eligibility 
IV-A-7. Principles of working with various student populations based on characteristics 

such as ethnic and racial background, English language proficiency, special needs, 
religion, gender and income 

IV-A-8. Principles of multi-tiered approaches within the context of a comprehensive school 
counseling program 

IV-A-9. Responsive services (counselingand crisis response) including griefand 
bereavement 

IV-A-10. The differences between counseling, collaboration and consultation, especially the
potential for dual roles with parents, guardians and other caretakers 
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IV-B: Abilities and Skills

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

Direct Student Services 
School Counseling Core Curriculum 

IV-B-1. Implements the school counseling core curriculum 
IV-B-1a. Identifies appropriate curriculum aligned to ASCA Student Standards 

IV-B-1b. Develops and presents a developmental school counseling core curriculum

addressing all students’ needs based on student data 
IV-B-1c. Demonstrates classroom management and instructional skills 

IV-B-1d. Develops materials and instructional strategies to meet student needs and school

goals 

IV-B-1e. Encourages staff involvement to ensure the effective implementation of the school
counseling core curriculum 

IV-B-1f. Knows, understands and uses a variety of technology in the delivery of school 
counseling core curriculum activities 

IV-B-1g. Understands multicultural and pluralistic trends when developing and choosing
school counseling core curriculum 

IV-B-1h. Understands and is able to build effective, high-quality peer helper programs 

Individual Student Planning 
IV-B-2. Facilitates individual student planning 

IV-B-2a. Understands individual student planning as a component of a comprehensive

program 
IV-B-2b. Develops strategies to implement individual student planning, such as strategies

for appraisal, advisement, goal-setting, decision-making, social skills, transition or 
post-secondary planning 

IV-B-2c. Helps students establish goals and develops and uses planning skills in
collaboration with parents or guardians and school personnel 

IV-B-2d. Understands career opportunities, labor market trends and global economics and 
uses various career assessment techniques to help students understand their abilities 
and career interests 

IV-B-2e. Helpsstudentslearn theimportanceofcollege and other post-secondaryeducation 
and helps students navigate the college admissions process 

IV-B-2f. Understands the relationship of academic performance to the world of work, 
family life and community service 

IV-B-2g. Understands methods for helping students monitor and direct their own learning
and personal/social and career development 

Responsive Services 
IV-B-3. Provides responsive services 

IV-B-3a. Lists and describes interventions used in responsive services, such as individual/

small-group counseling and crisis response 

IV-B-3b. Understands appropriate individualandsmall-groupcounseling theories and 
techniques such as rational emotive behavior therapy, reality therapy, cognitive- 
behavioral therapy, Adlerian, solution-focused brief counseling, person-centered 
counseling and family systems 

IV-B-3c. Demonstrates an ability to provide counseling for students during times of 
transition, separation, heightened stress and critical change 

IV-B-3d. Understands what defines a crisis, the appropriate response and a variety of
interventionstrategies tomeettheneeds oftheindividual, group orschool 
community before, during and after crisis response 
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IV-B-3e. Provides team leadership to the school and community in a crisis 

IV-B-3f. Involves appropriate school and community professionals as well as the family in a 

crisis situation 

IV-B-3g. Understands the nature ofacademic, career andpersonal/social counselingin 
schools and the similarities and differences among school counseling and other 
types of counseling, such as mental health, marriage and family and substance 
abuse counseling, within a continuum of care 

IV-B-3h. Understands the role of the school counselor and the school counseling program in 
the school crisis plan 

Indirect Student Services 
Referrals 

IV-B-4a. Understands how to make referrals to appropriate professionals when necessary 

IV-B-4b. Compiles referral resources to utilize with students, staff and families to effectively

address issues 

IV-B-4c. Develops a list ofcommunityagenciesandservice providers forstudent referrals 

Consultation 

IV-B-5a. Shares strategies that support student achievement with parents, teachers, other

educators and community organizations 
IV-B-5b. Applies appropriate counseling approaches to promoting change among consultees

within a consultation approach 
IV-B-5c. Works with education stakeholders to better understand student needs and to

identify strategies that promote student achievement 

Collaboration 

IV-B-6a. Partners with parents, teachers, administrators and education stakeholders for

student achievement and success 

IV-B-6b. Conducts in-service training or workshops for other stakeholders to share school 
counseling expertise 

IV-B-6c. Understands and knows how to provide supervision for school counseling interns 
consistent with the principles of the ASCA National Model 

IV-C: Attitudes

School counselors believe: 
IV-C-1. School counseling is one component in the continuum of care that should be 

available to all students 
IV-C-2. School counselors coordinate and facilitate counseling and other services to ensure 

all students receive the care they need, even though school counselors may not 
personally provide the care themselves 

IV-C-3. School counselors engage in developmental counseling and short-term responsive
counseling 

IV-C-4. School counselors should refer students to district or community resources to meet 
more extensive needs such as long-term therapy or diagnoses of disorders 
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 V. ACCOUNTABILITY

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

monitor and evaluate the processes and results of a school counseling program aligning with 

the ASCA National Model. 

V- A: Knowledge

School counselors should articulate and demonstrate an understanding of: 
V-A-1. Basic concepts of results-based school counseling and accountability issues 
V-A-2. Basic research sampling, methodology and analysis concepts to understand 

research outcomes and conduct action research 
V-A-3. Use of data to evaluate program effectiveness and to determine program needs 

V-A-4. School counseling program assessments and results reports 

V-B: Abilities and Skills

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

V-B-1. Analyzes data from school data profile and results reports to evaluate student 
outcomes and program effectiveness and to determine program needs 

V-B-1a. Analyzes use of time to determine how much time is spent in school counseling 

program components and considers best use of time compared to student needs as 

identified through student data 
V-B-1b. Analyzes results from school counseling program assessment

V-B-1c. Uses formal and informal methods of program evaluation to design and

enhance comprehensive school counseling programs 
V-B-1d. Usesstudent data to supportdecision-makingindesigningeffectiveschool

counseling programs and interventions 
V-B-1e. Measures and analyzes results attained from school counseling core curriculum,

small group and closing-the-gap activities 
V-B-1f. Works with members of the school counseling team and with the administration to 

decide how school counseling programs are evaluated and how results are shared 
V-B-1g. Analyzes and interprets process, perception and outcome data
V-B-1h. Reviews progress toward program goals

V-B-1i. Uses technology in conducting research and program evaluation 

V-B-1j. Reports program results to the school counseling community 

V-B-1k. Uses data to demonstrate the value the school counseling program adds to student 

achievement 
V-B-1l. Uses results obtained for program improvement 

V-B-2. Understands and advocates for appropriate school counselor performance 

appraisal process based on school counselor competencies and implementation of 

the comprehensive school counseling program 
V-B-2a. Analyzes self-assessment related to school counseling skills and performance

V-B-2b. Identifies how school counseling activities fit within categories of a performance

appraisal instrument 
V-B-2c. Encourages administrators to use a performance appraisal instrument reflecting

appropriate responsibilities for school counselors 
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V-B-3a. Compares current school counselingprogram implementation with theASCA 

National Model 
V-B-3b. Shares the results of the program assessment with administrators, the advisory

council and other appropriate stakeholders 
V-B-3c. Identifies areas for improvement for the school counseling program

V-C: Attitudes

School counselors believe: 
V-C-1. School counseling programs should achieve demonstrable results 

V-C-2. School counselors should be accountable for the results of the school counseling 

program 
V-C-3. School counselors should use quantitative and qualitative data to evaluate their 

school counseling program and to demonstrate program results 
V-C-4. The outcomes of the school counseling program should be analyzed and presented 

in the contextofthe overall school anddistrict performance 

1101 King St., Suite 625 
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Executive Summary 

School counselors design and deliver comprehensive 

school counseling programs that promote student 

achievement. These programs are comprehensive in 

scope, preventive in design and developmental in na- 

ture. “The ASCA National Model: A Framework for 

School Counseling Programs” outlines the components 

of a comprehensive school counseling program. The 

ASCA National Model brings school counselors to- 

gether with one vision and one voice, which creates 

unity and focus toward improving student achieve- 

ment. 

A comprehensive school counseling program is an inte- 

gral component of the school’s academic mission. 

Comprehensive school counseling programs, driven by 

student data and based on standards in academic, ca- 

reer and personal/social development, promote and en- 

hance the learning process for all students. The ASCA 

National Model: 
■ ensures equitable access to a rigorous education for

all students
■ identifies the knowledge and skills all students will

acquire as a result of the K-12 comprehensive school

counseling program
■ is delivered to all students in a systematic fashion

■ is based on data-driven decision making
■ is provided by a state-credentialed school counselor

Effective school counseling programs are a collaborative 

effort between the school counselor, parents and other ed- 

ucators to createan environment thatpromotesstudent 

achievement. Staff and school counselors value and re- 

spond to the diversity and individual differences in our 

societies and communities. Comprehensive school coun- 

seling programs ensure equitable access to opportunities 

and rigorous curriculum for all students to participate 

fully in the educational process. 

School counselors focus their skills, time and energy on di- 

rect and indirect services to students. Toachieve maximum 

program effectiveness, the American School Counselor As- 

sociation recommends a school counselor to student ratio 

of 1:250 and that school counselors spend 80 percent or 

more of their time in direct and indirect services to stu- 

dents. School counselors participate as members of the ed- 

ucational team and use the skills of leadership, advocacy 

and collaboration to promote systemic change as appro- 

priate. The framework of a comprehensive school counsel- 

ing program consists of four components: foundation, 

management, delivery and accountability. 

A Framework For School Counseling Programs 
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School counselors create comprehensive school coun- 

seling programs that focus on student outcomes, teach 

student competencies and are delivered with identified 

professional competencies. 

Program Focus: To establish program focus, school 

counselors identify personal beliefs that address how 

all students benefit from the school counseling pro- 

gram. Building on these beliefs, school counselors cre- 

ate a vision statement defining what the future will 

look like in terms of student outcomes. In addition, 

school counselors create a mission statement aligned 

with their school’s mission and develop program goals 

defining how the vision and mission will be measured. 

Student Competencies: Enhancing the learning 

process for all students, the ASCA Mindsets & Behav- 

iors for Student Success: K-12 College- and Career- 

Readiness for Every Student guide the development of 

effective school counseling programs around three do- 

mains: academic, career and social/emotional develop- 

ment. School counselors also consider how other 

student standards important to state and district initia-    

tives complement and inform their school counseling 

program. 

Professional Competencies: The ASCA School Coun- 

selor Competencies outline the knowledge, attitudes 

and skills that ensure school counselors are equipped to 

meet the rigorous demands of the profession. The 

ASCA Ethical Standards for School Counselors specify 

the principles of ethical behavior necessary to maintain 

the highest standard of integrity, leadership and profes- 

sionalism. They guide school counselors’ decision-mak- 

ing and help to standardize professional practice to 

protect both students and school counselors. 

School counselors incorporate organizational assess- 

ments and tools that are concrete, clearly delineated 

and reflective of the school’s needs. Assessments and 

tools include: 
■ School counselor competency and school

counseling program assessments to self-evaluate

areas ofstrength and improvement for individual

skills and program activities
■ Use-of-time assessment to determine the amount

of time spent toward the recommended 80 percent

 

 

 

or more of the school counselor’s time to direct and 

indirect services with students 
■ Annual agreements developed with and approved

by administrators at the beginning of the school year

addressing how the school counseling program is

organized and what goals will be accomplished
■ Advisory councils made up of students, parents,

teachers, school counselors, administrators and

community members to review and make

recommendations about school counseling program

activities and results
■ Use of data to measure the results of the program

as well as to promote systemic change within the

school system so every student graduates college- 

and career-ready
■ Curriculum, small-group and closing-the-gap

action plans including developmental, prevention

and intervention activities and services that measure

the desired student competencies and the impact on

achievement, behavior and attendance.
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APPROPRIATE ACTIVITIES FOR 
SCHOOL COUNSELORS 

• Advisement and appraisal for academic

planning

• Orientation, coordination and academic

advising for new students

• Interpreting cognitive, aptitude and

achievement tests

• Providing counseling to students who are tardy or

absent

• Providing counseling to student who have

disciplinary problems

• Providing short-term individual and small

group counseling services to students

• Consulting with teachers to schedule

and present school counseling

curriculum lessons based on

developmental needs and needs

identified through data

• Interpreting student records

• Analyzing grade-point averages in

relationship to achievement

• Consulting with teachers about

building classroom connections,

effective classroom management and

the role of noncognitive factors in

student success

• Protecting student records and

information per state and federal

regulations

• Consulting with the school principal

to identify and resolve student issues,

needs and problems.

• Advocating for students at individual

education plan meetings, student

study teams and school attendance

review boards, as necessary

• Analyzing disaggregated school wide

and school counseling program data

 _________________________________________ 

• Annual and weekly calendars to keep students,

parents, teachers and administrators informed and

to encourage active participation in the school

counseling program

School counselors provide services to students,

parents, school staff and the community in the

following areas:

INAPPROPRIATE ACTIVITIES 
FOR SCHOOL COUNSELORS 

• Building the master schedule

• Coordinating paperwork and data entry of
all new students

• Coordinating cognitive, aptitude and
achievement testing programs

• Signing excuses for students who are
tardy or absent.

• Performing disciplinary actions or
assigning discipline consequences.

• Providing long-term counseling in schools
to address psychological disorders

• Covering classes when teachers are
absent or to create teacher planning time

• Maintaining student records

• Computing grade-point averages

• Supervising classrooms or common areas

• Keeping clerical records

• Assisting with duties in the principal’s
office

• Coordinating school wide individual
education plans, student study teams,
response to intervention plans, MTSS
and school attendance review boards

• Serving as a data entry clerk

____________________________________________ 

Direct Student Services 
Direct services are in-person interactions between 
school counselors and students and include the 

following: 
■ School counseling core curriculum: This

curriculum consists of structured lessons designed to

help students attain the desired competencies and to

provide all students with the knowledge, attitudes

and skills appropriate for their developmental level.

The school counseling core curriculum is delivered
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throughout the school’s overall curriculum and is 

systematically presented by school counselors in 

collaboration with other professional educators in 

K-12 classroom and group activities.
■ Individual student planning: School counselors

coordinate ongoing systemic activities designed to

assist students in establishing personal goals and

developing future plans.
■ Responsive services: Responsive services are

activities designed to meet students’ immediate needs

and concerns. Responsive services may include

counseling in individual or small-group settings or

crisis response.

Indirect Student Services 
Indirect services are provided on behalf of students as a 

result of the school counselors’ interactions with others 

including referrals for additional assistance, consulta- 

tion and collaboration with parents, teachers, other edu- 

cators and community organizations. 

ACCOUNTABILITY 

Todemonstrate the effectiveness of the schoolcounseling 

programin measurableterms,schoolcounselorsanalyze 

school and school counseling program data to determine 

how students are different as a result of the school counsel- 

ing program. School counselors use data to show the im- 

pact of the school counseling program on student 

achievement, attendance and behavior and analyze school 

counseling program assessments to guide future action and 

improve future results for all students. The performance of 

the school counselor is evaluated on basic standards of 

practice expected of school counselors implementing a 

comprehensive school counseling program. 
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“The ASCA National Model: A Framework 

for School Counseling Programs (third 

edition)” is $34.95 for ASCA members or 

$29.95 is available for 10 copies or more. 

Order no. 289325. 

Four easy ways to order: 

Phone: (800) 401-2404 

Fax: (703) 661-1501 

Mail: 

P.O. Box 960, Herndon, VA 20172 

http://www.schoolcounselor.org/


Elements of the ASCA National Model 

Foundation 

The foundation provides the “what” of the program, discussing what every student will know and be 

able to do. 

Beliefs and philosophy: The philosophy is a set of principles (usually a set of “we agree” statements) 

that guides the program development, implementation and evaluation. It is important that all personnel 

involved in managing and implementing the program achieve consensus on each belief or guiding 

principal contained in the philosophy. 

Mission: A mission statement describes the program’s purpose and provides the vision of what is 

desired for every student. A school counseling program mission statement aligns with and is a subset 

of the school and district missions. 

Domains: The school counseling program facilitates student development in three broad domains, 

academic, career and personal / social, to promote and enhance the learning process. 

ASCA National Standards and Competencies: The ASCA National Standards serve as the foundation for 

the ASCA National Model. Student competencies define the knowledge, attitudes or skills students 

should obtain or demonstrate as a result of participating in a school counseling program. They are 

developed and organized into content areas (Campbell & Dahir, 1997). 

Delivery System 

The delivery system addresses how the program will be implemented. 

Guidance Curriculum: The guidance curriculum component consists of structured developmental 

lessons designed to assist students in achieving the competencies and is presented systematically through 

classroom and group activities Pre-K - 12. The purpose of the guidance curriculum is to provide all 

students the knowledge and skills appropriate for their developmental level. 

Individual Student Planning: The individual planning component consists of school counselors 

coordinating ongoing systemic activities designed to assist the individual student in establishing personal 

goals and developing future plans. 

Responsive Services: The responsive services component consists of activities to meet students’ 

immediate needs. These needs may require counseling, consultation, referral, peer mediation or 

information. 

System Supports: The systems support components consists of the professional development; 

consultation, collaboration and teaming; and program management and operation activities that establish, 

maintain and enhance the total school counseling program (Gysbers & Henderson, 2000). 
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Management System 
The management system addresses the when (calendar and action plan), why (use of data) and on what 

authority (management agreement and advisory council) the program will be implemented. 

Management Agreements: School counselors and administrator agreements include statements of 

responsibilities by each counselor specifying the program results the counselor is accountable for 

achieving during the year. It also includes how counselors divide the program responsibilities. These 

agreements are negotiated with and approved by designated administrators at the beginning of each 

school year. 

Advisory council: An advisory council is a group of people appointed to review guidance program results 

and to make recommendations. The group representatives are students, parents or guardians, teachers, 

counselors, administration and community members. 

Use of Data: A school counseling program is data-driven. The use of data to effect change within the 

school system is integral to ensuring that every student receives the benefits of the school counseling 

program. School counselors must show that each activity implemented as part of the program was 

developed from a careful analysis of students’ needs, achievement and related data. 

 Student Monitoring: Monitoring students’’ progress ensures all students receive what they need

to achieve success in school. It entails monitoring student achievement data, achievement-related

data, and standards -and competency-related data. Collection, analysis and interpretation of

student achievement data may be systemic by district or specific to school site, grade, class or

individual.

 Closing the Gap: The use of data will drive the program. The needs surface when disaggregated

data are analyzed for every student. Data are necessary to determine where the school counseling

program is now, where it should be and where it is going to go. Needs are identified discrepancies

between the desired results and the results currently being achieved (also referred to as the gap.)

Action Plans: Two types of action plans, “guidance curriculum” action plans and “closing the gap” action 

plans are described in the ASCA National Model. Their use ensures a plan is in place for how the program 

intends to reach every student. Guidance curriculum action plans include: the domain, standard and 

competency addressed; description of guidance lesson activity; curriculum or material to be used; time 

activity is to be completed; the person(s) responsible for the delivery; and the means of evaluating student 

success. Closing the gap action plans also describe the data driving the decision addressing this 

competency. 

Use of Time: New counselors are often unsure how much time should be spent delivering services in 

each component area. ASCA’s national Model for School Counseling Programs provides a guide to 

school counselors and administrators for determining the time their program needs to spend in each of 

the four components of the delivery system. 

 Appropriate and inappropriate school counseling program activities: A comprehensive school

counseling program requires counselors to spend the majority of their time in direct service

(contact) with students. Therefore, school counselors’ duties are limited to program delivery and

direct counseling services. Non-school-counseling program tasks are eliminated or reassigned,

so school counselors can focus on the prevention and intervention needs of students in their

program.



Calendars: Once school counselors determine the amount of time to spend in each area of the delivery 

system, a master calendar and weekly calendars are developed and published to ensure that students, 

parents or guardians, teachers and administrators know what is scheduled. This will assist in planning 

and will ensure active participation in the program. Annual, monthly and weekly calendars ensure 

planned activities are accomplished. 

Accountability 

The accountability system answers the question: “How are students different as a result of the program?” 

Results Reports: Results reports, which include process, perception and results data, ensure programs 

are carried out, analyzed for effectiveness and changed and improved as needed. Sharing these reports 

with stakeholders serves as an advocacy for the students and the program. Immediate, intermediate and 

long-range results (impact over time) are collected and analyzed for program improvement. 

School Counselor Performance Standards: The school counselor’s performance evaluation contains 

basic standards of practice expected of school counselors implementing a school counseling program. 

These performance standards serve as both a basis for counselor evaluation and as a means for counselor 

self-evaluation. 

Program Audit: The program audit provides evidence of the programs alignment with ASCA’s National 

Model for School Counseling Programs. The primary purpose for collecting information is to guide 

future action within the program and to improve future results for students. 

Themes 

ASCA incorporates the four themes of leadership, advocacy, collaboration and systemic change as part 

of the framework of the ASCA National Model (The Education Trust, 1997). In the model graphic, the 

four themes are repeated around the frame to indicate the importance of the school counselors’ work 

within these areas. School counselors play a significant part in improving student achievement and are 

uniquely positioned to be student and systems advocates. School counselors ensure equity and access to 

rigorous education for every student (Martin & House, 2002). 

Leadership: School counselors serve as leaders who are engaged in system wide change to ensure 

student success. They help every student gain access to rigorous academic preparation that will lead to 

greater opportunity and increased academic achievement. Working as leaders, advocates and 

collaborators, school counselors promote student success by closing the existing achievement gap 

whenever found among students of color, poor students or underachieving students and their more 

advantaged peers. School counselors become effective leaders by collaborating with other professionals 

in the school to influence system wide changes and implement school reforms. In this way, school 

counselors can have an impact on students, the school, the district and the state. 

Advocacy: School counselors advocate for students’ educational needs and work to ensure these needs 

are addressed at every level of the school experience. School counselors believe, support and promote 

every student’s goal to achieve success in school. School counselors work proactively with students to 

remove barriers to learning. As educational leaders, school counselors are ideally situated to serve as 

advocates for every student in meeting high standards. Advocating for the academic success of every 

student is a key role of school counselors and places them as leaders in promoting school reform. 
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School counselors work as advocates to remove systemic barriers that impede the academic success of 

any student. Through their leadership, advocacy, collaboration, counseling and the effective use of data, 

school counselors minimize barriers so students have increased opportunities to achieve success in 

school. These methods promote equity by providing access to rigorous courses and a quality curriculum 

for every student. Measurable success resulting from these efforts will be the increased numbers of 

students completing school academically prepared to choose from a wide range of substantial post- 

secondary options, including college. 

Collaboration and Teaming: School counselors work with all stakeholders, both inside and outside the 

school system, to develop and implement responsive educational programs that support the achievement 

of the identified goals for every student. School counselors build effective teams by encouraging genuine 

collaboration among all school staff to work toward the common goals of equity, access and academic 

success for every student. This may include collecting and analyzing data to identify needed changes in 

the educational program. 

School counselors create effective working relationships among students, professional and support staff, 

parents or guardians and community members. By understanding and appreciating the contributions 

others make in educating all children, school counselors build a sense of community within the school, 

which serves as a platform from which to advocate for every student. In addition, school counselors are 

a vital resource to parents or guardians, educators and the community agencies. Offering parent or 

guardian education, information and training in the community, school counselors are essential partners 

who enhance the educational opportunities of students and their families. 

Systemic Change: With a school wide expectation to serve the needs of every student, school counselors 

are uniquely positioned to assess the school for systemic barriers to academic success. School counselors 

have access to critical data about student placement, students’ academic success or failure and student 

course-taking patterns. Collaborating as leaders within the school, counselors have access to quantitative 

and qualitative data from the school and relevant community sources. They use these data to advocate 

for every student, ensuring equity and access to a rigorous curriculum, which maximized post-secondary 

options. 

Systemic change occurs when policies and procedures are examined and changed in light of new data. 

Such change happens with the sustained involvement of all critical players in the school setting, 

including and often led by school counselors. 

RESOURCE: THE ASCA NATIONAL MODEL: A FRAMEWORK FOR SCHOOL COUNSELING PROGRAM 2nd EDITION 
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New York State and School Counseling Domains 

Research has shown that effective activities and a comprehensive school counseling program can 

improve students’ academic achievement and school climate, improve student character, assist in 

bridging the educational gap and pursuing higher education and focus on student success. The 

comprehensive program will align the state requirements to the three domains of school counseling: 

academic, personal/ social and career. A comprehensive school counseling program is unique in 

identifying state requirements and regulations that need to be considered as a component of the program. 

ACADEMIC DOMAIN: 

ACADEMIC INTERVENTION SERVICES 

Academic Intervention Services (AIS) are services designed to help students achieve the learning 

standards in English language arts and mathematics in grades K-12 and social studies and science in 

grades 4-12. These services include two components: 

 Additional instruction that supplements the general curriculum (regular classroom instruction);

 Student support services needed to address barriers to improve academic performance.

The intensity of such services may vary, but must be designed to respond to students needs as indicated 

through State assessment results and/or the district-adopted or district-approved procedure that is 

consistent throughout the district at each grade level. 

Student support services means interventions that address barriers to student progress in state learning 

standards requiring AIS and may include, as needed, school counseling services to improve attendance, 

coordination of services provided by other agencies and study skills. Support services do not include 

direct academic instruction. 

Barriers to Student Academic Progress that student support services might address include, but are not 

limited to: 

 Attendance Problems

 Discipline Problems

 Family-Related Issues

 Health-Related Issues

 Nutrition-Related Issues

 Mobility/Transfer Issues

Adapted from the NYS Education Department/Part 100.1(g)/2000 



PERSONAL/SOCIAL DOMAIN: 

YOUTH DEVELOPMENT 

The personal/social domain focuses on the development of the child or adolescent as an ongoing process 

in which skills and competencies need to be built upon in order for them to be successful in their daily 

lives. The school counseling program focuses on the positive attributes of students and develops their 

strengths. 

Research in New York State has found that students need the following: 

 To become active citizens, workers and adults in the community

 To be acknowledged for their talents and strengths

 To understand the consequences of negative behavior for personal/social reasons

Youth development encourages individuals to actively shape their own development through their 

choices and perceptions. A critical element of youth development is that youth have the opportunity to 

interact with and learn from positive adult role models. Research has identified specific characteristics 

that can be attributed to adults who work and play with children and adolescents, as well as 

characteristics of activities that promote positive youth development. 

The adults are: 

 Companions, providing time and genuine presence

 Supporters, offering emotional support

 Teachers who know something youth want to learn and are willing and able to share it

 Positive role models for children and adolescents; and

 Challengers who stretch youth

The activities are: 

 Goal directed and purposeful

 Ongoing

 Important, meaningful to both the adult and the child or adolescent involved; and

 Challenging, balancing challenge with supports

Adapted with permission from NYS Ed. Department – Student Support Services/Youth Development 

School counselors create opportunities for students in school, at home and in the community through a 

comprehensive program that addresses factors that influence youth development. Activities can be 

centered around, but are not limited to: self-esteem, building family relationships, improving peer 

communication, setting problem solving, personal goals, positive role model identification, reducing 

school absenteeism, and decreasing school failure. 

School counselors engage youth in mentoring, emotional support, and skill building activities in an 

ongoing developmental process. School counseling programs should include the family and community 

in building a positive approach to student success and learning, and in reducing at risk factors. 

Below are sample models that have used research to provide programs that assist schools, families and 

communities to become partners in positive youth development. 

Page 37 



CAREER DOMAIN 

CAREER DEVELOPMENT AND OCCUPATIONAL STUDIES 

In New York State the career domain incorporates the high standards for student achievement in 

understanding situations and developing problem-solving abilities to be used in real world settings. New 

York State maintained the standards-based education format, which includes content, performance and 

opportunity to learn for every student. These areas identify what students should know and do. Students 

should be given the resources and programs to develop quality work applicable to the real world setting 

and to make decisions on future goals. 

The New York State Education Department developed the Career Development and Occupational 

Studies Program to serve as the guide along with the Career Plan Initiative, the implementation plan and 

activities. School Counselors provide students with opportunities to acquire resources and participate in 

activities that develop interests, objectives and skills for the workforce. 

Career planning has been an isolated program in schools. The goal of the career development and 

occupational studies standards is to integrate career development into the content areas to assist students 

in developing interests that will lead to higher education opportunities and the workforce. 

The Career Development and Occupational Studies Standards were developed because students are not 

transferring knowledge acquired in the classroom to everyday activities, work and life situations. 

Knowledge is gained for the purpose of passing on to the next level and not engaging it to situations out 

of context. Career Development and Occupational Studies (CDOS) promotes instructional strategies that 

address individual learning styles and provide experiential learning that increase student understanding 

of academic concepts and the connection between school and the work force. 

The performance indicators identified in the CDOS learning standards go across all disciplines and grade 

levels. This serves towards a continuum of learning that provides for flexibility in planning the 

educational goals of every student. The CDOS learning standards, listed in previous pages, provide a 

way to connect all disciplines through classroom instruction that helps students answer the following 

questions: 
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CAREER PLAN INITIATIVE 

In July 1996, the New York State Education Department Board of Regents approved the three Career 

Development and Occupational Studies (CDOS) Learning Standards as part of the 28 learning standards 

for New York State students. One of the performance indicators for CDOS Learning Standard 1, career 

development, provides that students will begin a career plan process at the elementary level and continue 

its development throughout their education. To assist educators in the delivery of this performance 

indicator, a decision was made by the Office of Workforce Preparation and Continuing Education 

(OWPCE) to develop and implement a Career Plan Initiative consisting of two phases: a pilot and a 

training phase. 

The Career Plan Pilot participants identified five core elements as essential to the career planning 

process. These elements are Personal Data (student and school name), Student Review of Career Plans 

(date and participants present), Knowledge (self-knowledge, career exploration, and future goals and 

decision-making), Skills/Application (knowledge and application of foundation skills) and the 

Culminating Activity (activity completed and self-knowledge gained). 

The Career Plan elements, Knowledge, and Skills/Application were developed to document delivery of 

the CDOS Learning Standards 1 (Career Development); 2 (Integrated Learning) and 3a (Universal 

Foundation skills) and the corresponding performance indicators identified for each student development 

level. The Career Plan process is based upon student documentation of what they learned in the 

classroom and the connection to their personal and career goals. Any well designed career development 

or learning experience can simultaneously address all three CDOS Learning Standards as well as provide 

an engaging context in which to address the academic content in the other learning standard areas. 

The State Education Department does not mandate that the career plan process be the sole responsibility 

of the school counselor. However, the State Education Department does recommend that the overall 

implementation and management of the career plan process be the main responsibility of the 

district/building’s career plan management team of which the school counselor is a participant. It is 

further recommended that all school staff be involved in the development and implementation of the 

resulting management process and play a key role in the delivery of learning experiences that further 

student completion of the career plan document. 

Reprinted with permission from NYS Education Dept. Office of Workforce Preparation and Continuing Education. 
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Philosophy and Goals 

The Philosophy: The philosophy of all school counselors in the Elmira City School District is: 

 To relate to all students in all arenas as nurturing quality professionals.

 To facilitate and support all students in academic, personal/social and career growth.

 To promote and enhance students’ educational learning experiences through the development of

skills in the domains of academic, personal/social and career.

 To continue professional growth and development through opportunities including but not

limited to continuing education, district staff development opportunities, relevant experiences,
study groups, department meeting.

Program’s Goals: The goals of the Elmira City School District comprehensive school counseling 

program reinforce the District Mission Statement and Core Beliefs. They include: 

Academic Development Goal 

 Students will acquire the academic preparation essential to choose from a variety of educational,
training, and employment options upon completion of secondary school.

Career Development Goal 

 Students will investigate the world of work in order to make informed career decisions.

Personal/Social Development Goal 

 Students will acquire an understanding of, and respect for, self and others, and the skills to be
responsible citizens.

These goals are reinforced throughout the School Counseling Program as are previously acquired 

knowledge and skills throughout the course of each student’s subsequent educational experience. 
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Components of the School Counseling Program 

The Elmira City School District comprehensive school counseling program integrates academic, career 

and personal/social development. The components of this comprehensive school counseling program 

are: individual planning, responsive services, counseling, school counseling curriculum, and program 

support. 

Individual Student Planning 

Counselors provide the necessary monitoring of individual student’s progress towards achieving success 

in academic, career, and personal/social areas. Individual planning can be monitored through: 

 Case Management: school counselors monitor individual student progress.

 Individual Appraisal: school counselors use test information and other data to assist students in
analyzing and evaluating their interests, skills and abilities.

 Individual  Advisement: school counselors work directly with students on developing an

appropriate educational plan.

 Placement: school counselors assist students in determining the proper educational setting as
they meet their academic and career goals.

Responsive Services/Counseling 

School counselors coordinate activities to meet the needs of students through: 

 Consultation: school counselors work with parents, teachers, students and other involved parties

to develop strategies to assist students.

 Personal Counseling: provides student maximum privacy in which to freely explore ideas,

feelings, and behaviors.

 Crisis Counseling: provides prevention and intervention; such counseling is short term in nature

addressing a particular student’s concern.

 Referral: counselors refer students and their families to appropriate community agencies when
needed.

School Counseling Curriculum 

The Guidance Curriculum presents structured developmental experiences designed to address academic, 

career and personal/social needs of student’s grades Pre-K - 12. The guidance curriculum is delivered 

through: 

 Classroom activities: school counselors present lessons in the classroom setting.

 Group activities: school counselors may also conduct large group activities to address student’s

particular needs.

 Interdisciplinary activities: school counselors may participate in teams to develop curriculum

across content areas.
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System Support 

System support consists of the management activities essential to the success of the school counseling 

program. 

 Professional Development: counselors must update knowledge and skills by participating in
training, professional meetings and conferences and relevant course work.

 Program Promotion: school counselors provide orientation and information regarding the

program to the greater community through websites, newsletters and community presentations.

 Consultation with Teachers and Staff: counselors work with teachers and other staff members to

provide information regarding the needs of students. School counselors should participate in
district committees and in service programs.

 Parent and Community Outreach: school counselors provide ongoing support and information to

the greater community regarding students’ needs.

 Research: school counselors need to utilize research in the development of their programs and

participate in research designed to improve their programs.

 Program Evaluation: counselors collect and analyze data to evaluate the program and continue
updating of program activities.

Division of Duties 

To carry out a comprehensive school counseling program, school counselors should follow the suggested 

allocated time distribution for each component, based on ASCA’s counselor to student ratio 1:250 (max). 

Component Elementary Middle School High School 

Counseling Curriculum 35% - 45% 15%-25% 15% - 25% 
Individual Planning w/students 5% - 10% 25%-35% 25% - 35% 
Responsive Services 30% - 40% 30% - 40% 25% - 35% 
System Support 10% - 15% 10% - 15% 15% - 20% 
Total 100% 100% 100% 

Reprinted with permission from Dr. Norm Gysbers, Professor, University of Missouri – Columbia 
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The Delivery System 

School counseling programs should provide needs assessment to students, staff and community as a basis 

for the delivery system. Understanding the immediate versus long term needs can set the methods of 

delivering activities under the four components of the system. 

Individual Student Planning 

These are the ongoing activities and services developed to assist every student in monitoring and 

managing educational, career and personal goals. School counselors will conduct individual advisement 

and placement by grade level. 

Activities by Domain: 

1. Academic

a. Review State Assessments

b. Review Academic Placement

c. Develop a Four Year Plan (secondary level)

d. Identify academic strengths, skills and talents, and needs
e. Review post high school plans

2. Career

a. Develop an appropriate career assessment tool

b. Assist with Career Plan/Portfolio

c. Review weaknesses/strengths related to career assessment

d. Guide student selection towards a career plan

e. Review higher education, military or job placement opportunities

3. Personal/Social

a. Identify Extra Curricular Activities

b. Assess personal/social strengths and weaknesses periodically

c. Assess personal management skills

d. Implement techniques on dealing with stress

Responsive Services 

Focused on the immediate needs of individuals. The school counselor can deliver this individually or 

through small or large groups, consultation, and information dissemination or crisis intervention. 

Strategies of Implementation: 

1. Individual Counseling: Anyone may initiate such counseling based on the needs of the student.

Individual counseling is an opportunity to clarify a concern and guide the student to individual

growth. Topics can include, but are not limited to: self-esteem issues, communication, peer

relationships, adjustment to school, bullying, learning skills, family concerns and grief. The school

counselor may take action through referrals or dissemination of information to appropriate support

staff. The school counselor must act in accordance to the state, federal and district laws and policies

with respect to confidentiality, suspected cases of abuse and threat of harm or violence.



Page 44 

2. Crisis/Safety Team: School counselors should be active participants in the crisis and safety teams

within districts. Teams guide prevention and intervention services to all students. Individual or group

counseling is a part of the school counselor’s role with teams. In New York State, SAVE Law

provisions may add to clarification of teams set up.

3. Conflict Resolution: School counseling programs provide formats to address conflict resolution.

School counselors can provide activities that explore decision making process, alternative behaviors

and exploration of feelings. Individual counseling sessions are appropriate as follow up. Conflict

Resolution addresses safe school environments.

4. Student Support Teams: The school counselor is an integral member of student support teams. The

school counselor may refer students to the support teams for academic planning, behavioral strategies

and for additional support in overall performance. School counselors can provide data supporting the

need for team decisions. School counselors function as case managers in developing an appropriate

plan for success.

5. Group Counseling: School counselors must develop appropriate activities to address in small or

large group settings. Topics may include safety, substance abuse, family issues, conflict resolution,

academic performance and communication skills. School counselors are trained in group process and

must be familiar with confidentiality issues.

Elmira City School District School Counseling Curriculum 

1. Set Up

a. The curriculum aligns the student competencies and New York Common Core Learning

Standards, CDOS, Character Education and Academic Intervention Services.

b. The curriculum should be organized around the three domains of academic, personal/social, and

career.

c. School counselors organize, work with teachers, and refine the curriculum that addresses these

primary areas of development.

d. The curriculum reflects activities for all students.

e. Keep in mind the Scope and Sequence of a curriculum: How much material should be delivered?

At what grade levels should topics be introduced? What topics are appropriate for each grade

levels?

2. Process

a. In Classroom:

i) Coordinate with teachers and identify activity

ii) Develop a lesson plan for the activity or unit. The lesson plan should be a written document

that lists goals, competencies, learning standards to be achieved, evaluation methods and the

grade level for implementing the activity.

b. Group Activities:

i) Conduct groups outside the classroom setting

ii) Topics are identified by the needs assessments

iii) Activities are designed to increase skills and knowledge of all participants
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System Support 

The ongoing management that maintains, evaluates and enhances the school counseling program directs 

system support. Activities in the system support include: 

1. Advisory Team: Advisory Team should assist in identifying needs and collaborating in developing

school counseling programs. Members of the team are selected from administrators, staff,

community, agencies, businesses and other identified areas that support the student’s growth in the

three domains: academic, career, social/personal.

2. Program Evaluation/Assessment: Ongoing evaluations allow for constant readjustments of the

school counseling program. Program goals should be evaluated every year and data collected

identifies the effectiveness of activities and areas of improvement. The needs of students should be

assessed on a regular basis. The comprehensive school counseling program activities reflect the

responses of students.

3. Public Relations: School Counselors act as their own public relations in providing community, staff

and parents with updated information regarding the school counseling program and its goals. A

school counseling program supports the role of the parent, business, agency, staff and community in

achieving student success. Public Relations activities include:

a. The role of the School Counselor

b. Explaining post-high school planning

c. Career Programs and Shadow Days

d. Wellness Programs

e. Speakers on Topics of Academic, Career, Social/ Personal interests

f. Developing Website for Department

g. PowerPoint Presentations on Assessments and Graduation Requirements
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INDIVIDUAL/ GROUP COUNSELING 

GOAL: Individual/Group Counseling 

Program Objective: To provide services for all students. 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcome:

1. Students will be better equipped to handle familial difficulties.

2. Students will develop improved coping skills.

3. Students will accept responsibility for themselves and their actions.

4. Student will exhibit improved self-confidence.

C. Evaluation:

1. Student observations and self-assessment

2. Parent and community observations

3. Counselors will review effectiveness

D. Program Plan: May include but not limited to

Activiti 
es 

Target 

Population 

Personnel Other Resources 

Individual counseling Grades PreK-6 

as appropriate 

School counselor Parent, teacher, 
admin., outside 
agency 

Group counseling; topics determined 

based on demonstrated need. Ex. Grief, 

anger management, social skills, anxiety, 
etc. 

Grades PreK-6 

as appropriate 

with parent 
consent 

School counselor Parent, teacher, 

admin., outside 

agency 

RtI Grades PreK - 6 RtI Team 

School counselor 
Parent, teacher, 

admin., outside 
agency 

Peer mediation Grades 5 - 6 School counselor, 

teachers, 
administrators 

BOCES, student, and 

staff. New Vision 
Students. 
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GOAL: To reduce adjustment difficulties and improve behavior. 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcomes:

1. Students will improve coping skills and utilize available services to make appropriate

adjustments in behavior in the school setting.

2. Students with behavioral problems will be able to describe at least three consequences of their

behavior.

3. Students with behavior problems will be able to describe possible ways to solve their difficulties.

4. Student will be able to design and implement a plan for executing solutions.

C. Evaluation:

1. Administrative observations and feedback.

2. Observed student behavior.

3. Other

D. Program Plan:

Activities Target Population Personnel Other Resources 

Consult with families Identified grades Pre-K - 12 School Counselors 
Building Team 

As Above 

Refer to appropriate 
counseling services or 
outside agencies 

Identified grades Pre-K - 12 School Counselors 

Building Team 

As Above 

Individual 

conferencing / skill 
building 

Students in grades PreK-6 
in need of additional 

supports 

School counselor Teachers, parents, admin., 

outside agencies 

Group counseling as 
appropriate 

Students in grades PreK-6 
with parent consent 

School counselor Teachers, parents, admin., 
outside agencies 

Behavior Plan / Goal 

setting 

Students in grades PreK-6 

as needed 

Teachers, school 

counselors, admin., 
school psychologists 

Outside agencies, parents 

Interviewing and 
advisement 

Identified grades 10th – 12th
 School Counselors 

Building Team 
As Above 

Refer to appropriate 

counseling services or 
outside agencies 

Identified grades 10th – 12th
 School Counselors 

Building Team 

As Above 
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GOAL: Individual/Group Counseling 

Program Objective: To Improve student academic performance. 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcome:

1. Students will be able to identify reasons for their lack of success.

2. Students will develop strategies (i.e. staying after school for extra help doing more homework,

spending more time studying) to improve performance.

3. Student failure rates in all subject areas will be reduced.

C. Evaluation:

1. Pre-and-Post assessment of academic performance using report card grades.

D. Program Plan:

Activities 
Target 

Population 
Personnel 

Other Resources 

Review Progress Report/Report 

Cards 

Grades Pre-K - 12 Student Services staff Parent support, staff, 
outside agencies, 
student records 

Student/Staff/ Parent Conferencing Grades Pre-K - 12 Teacher, administrator, 

school counselor 

Student grades and 
data, teachers, 
principals 

Response to Intervention (RtI) Grades Pre-K - 12 RtI team, teacher, school 
counselor 

Parent, outside 
agency 

504’s / CSE Grades Pre-K - 12 School psychologist, 

teacher, administrator, 
school counselor 

Referral to skill building supports 
(group counseling, ARCADE, etc) 

Grades PreK-6 School counselor, 
support staff 

Parent, outside 
agency 

Refer to Remedial or Tutorial 
Instruction 

Grades 7 - 12 School Counselors, 
Teacher Staff, Admin. 

RtI team 
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GOAL: Individual/Group Counseling 

Program Objective: To improve student attendance. 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcome:

1. Students average attendance to school and classes will improve as services are provided.

C. Evaluation:

1. Documented reduced absences by identified students.

2. Statistical presentation indicating overall student attendance rate.

3. Annual report on student dropouts.

D. Program Plan:

Activities Target 
Population 

Personnel Other Resources 

Review students’ 

records 

Grades Pre-K - 12 Teacher, principal, school 

counselor 

Attendance records, 

other student data, 

discipline records, 

report card, health 
record 

Parent-Teacher 
conferences 

Grades Pre-K - 12 Teacher, school counselor Student data, 
community agencies 

Counselor – Student 
Conferences/ Program 

Grades Pre-K - 12 School counselor Student data, parents, 
outside agencies 

Appropriate Follow- 

up & Communication 
with parents 

Grades Pre-K - 12 School counselor, teachers, 

administrators, school 
psychologist, support staff 

Student records 

Refer to Community 

Agencies 

Grades Pre-K - 12 School counselor, 

administrators, teachers 

CPS, CIS, Family 

Services, Trinity, other 
agencies as needed 

Attendance Letters 
Auto Dialers 

Grades Pre-K - 12 Administrators, attendance 
clerk 

Attendance Records 

RtI Grades Pre-K - 12 RtI team, school counselor Outside agencies, 
support staff 
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GOAL: Individual/Group Counseling 

Program Objective: To provide referrals to appropriate service providers for students and families. 

A. Target Population: Students grades Pre-K - 12

B. Expected Outcome

1. Students will be able to locate services within the school district and the community.

2. Students will access counselors for information on a variety of academic/personal concerns.

3. Students will be provided with and make effective use of the necessary information about items

listed below:

a) Schedule changes

b) Employment

c) Higher Education/Financial Aid/Scholarships

d) Summer School

e) Graduation Requirements

f) Remediation

g) Social Services

C. Evaluation:

1. Observations of all staff involved

2. Feedback from parents/guardians

D. Program Plan:

Activities Target Population Personnel Other Resources 

Individual counseling Grades Pre-K - 12 School counselors, teachers, 
RtI 

Parents, staff, 
community agencies 

Group counseling Grades Pre-K - 12 School counselors, teachers, 
RtI, Administrator 

Parents, staff, 
community agencies 

Referrals to outside 
agencies 

Grades Pre-K - 12 School counselor, teacher, 
RtI, Administrator 

As needed and 
appropriate 

Parent Conferencing Grades Pre-K - 12 School counselor, teacher, 
administrator 

As needed and 
appropriate 

Conference with 
students & families 

Grades Pre-K - 12 School Counselor and 
teaching staff 

As Needed 
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GOAL: Individual/Group Counseling 

Program Objective: To aid in transition Pre-K – 12th
 

A. Target Population: Students in Grade Pre-K – 12th
 

B. Expected Outcome:

1. Students will understand sequence & graduation requirements as well as high school work- 

load.

2. Students will create an appropriate 10th grade schedule.

3. Students will list key resource people available in the high school to aid in the transition.

4. Students will list both academic and support services available in the high school.

5. Students will have met at least one high school counselor prior to attending the high school.

C. Evaluation:

1. Review of schedules and schedule changes to evaluate success of scheduling.

2. Survey level of confidence and security in students entering the high school.

3. Number of students taking advantage of available services.

D. Program Plan:

Activities Target Population Personnel Other 

Resources 

2nd grade visit to 
school & presentation 

Incoming 3rd graders, end of 

2nd grade year 

3rd grade teachers, 
administrator, 
school counselor 

7th grade presentation 

to 6th graders 

Incoming 7th graders; end of 

6th grade year 

School counselors 7th grade 
counselor, 

Power Point 

presentation 

7th grade music 
selection 

Incoming 7th graders; end of 
6th grade year 

Music teachers, school 
counselors 

Music 
selection sheet 

Individual/group 

sessions to help 

familiarize students 
with the new building 

Students entering grade 8 School Counselors 

Parent Academy Students entering grade 8 School Staff 
Parent Academy Students entering grade 10 School Staff 

Individual/group 

sessions to help 

familiarize students 

with the new building 

Students entering grade 10 Parent Academy 

& administration 

Students and 

school staff 

Kindergarten 

orientation 

Students entering 
Kindergarten 

Kindergarten 

teachers, school 

counselors and 
administration 

Kindergarten 

students 

Pre-K home visits Students entering 
Kindergarten 

Pre-K teachers, 

school counselor 

Pre-K 

students 
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Program Objective: To aid in transition from Middle School to High School for students in Grade 9. 

E. Target Population: Students in Grade 9

F. Expected Outcome:

1. Students will understand sequence and graduation requirements as well as high school work- 

load.

2. Students will create an appropriate ninth grade schedule.

3. Students will list key resource people available in the high school to aid in the transition.

4. Students will list both academic and support services available in the high school.

5. Students will have met at least one high school counselor prior to attending the high school.

G. Evaluation:

1. Review of schedules and schedule changes to evaluate success of scheduling.

2. Survey level of confidence and security in students entering the high school.

3. Number of students taking advantage of available services.

H. Program Plan:

Activities Target Population Personnel Other Resources 

Individual/group 

sessions with students 

to review sequences, 

scheduling 

Grade 9 School Counselors SED graduation 

requirements 

District program 

guidelines 

Individual/group 

sessions to identify 

resources and key 
high school personnel 

Grade 9 School Counselors Student Handbook 
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CAREER EDUCATION/ PLANNING 

GOAL: Career Education/Planning 

Program Objective: To provide career education and career planning skills. 

A. Target Population: Students in Grade Pre-K - 12

B. Expected Outcome:

1. The student will be able to describe his or her own present career related interests and possible

future careers.

2. The student will be able to describe relationships between school and planning for future careers.

3. The student will be able to identify obstacles to effective career planning such as stereotyping,

discrimination on the basis of race, sex, religion, national origin, age, handicap and other

characteristics.

C. Evaluations:

1. Documentation of successful completion of activities with career instruction at each grade level.

D. Program Plan:

Activities Target Population Personnel Other Resources 

“Paws in Jobland” 
computer program 

Pre-K thru 5th School counselor, 
teacher, computer TA 

Reflection sheet 

Career Day Grades 5 & 6 

3rd & 4th if applicable 
School counselor, 

teachers, 
administrators 

Community 

representatives; 
presenters 

BOCES CTE Program
Awareness

Grades 6 School counselor, 

teachers, 
administrators 

BOCES staff and 

students 

Choices 360 Grades 6 - 12 School counselors, 

teachers, computer 
TA 

Portfolios online 

Healthy Futures Grade 7 School Counselors, 
Administrators, 

Community Agencies 
and representatives 

Career Panel Grades 10 – 12 Business Teacher Outside Agencies 

Career speakers PreK – 2 Teacher, school 
counselor 

Community 
representatives 
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GOAL: Career Education/Planning 

Program Objective: To provide Career Planning Counseling 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcomes:

Students will be able to demonstrate an understanding of:

1. How to find specific information about a career/vocation.

2. How to evaluate personal values, interests and abilities

C. Evaluation:

Counselor interview with student for the purpose of determining:

1. Student understanding of how to locate specific career information

2. Student performance on values checklist.

3. Counselors review effectiveness of materials, activities, and methods used based on student results.

D. Program Plan:

Activities Target Population Personnel Other Resources 

Career themed classroom 
lessons 

Grade Pre-K - 12 School Counselors, 
teachers 

As needed 

Review academic graduation 

requirements, diploma options 
in individual sessions. 

Grades 6 - 12 School Counselors As needed 

Meet with class groups to 

familiarize with and teach 
how to use career information 

Grades 6 - 12 School Counselors As needed 

Choices 360 Grades 6 - 12 School Counselors As needed 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Students will complete the Grades 3 – 5 School As needed Students’ 
Paws in Jobland interest Counselor worksheet that 
inventory & choose one career identifies the career 
to research. they are interested 

in. 

Students will complete 
Career Folder 

Grades Pre-K 
– 6

School 
Counselor 

As needed Completed Folder 

Students will complete the Grades 6-12 School As needed Students will use 
Learning Styles Inventory. Counselor the information 

from the inventory 
to develop a 

homework/study 

plan 

Paws in Jobland Grades Pre- 
K thru 2 

School 
Counselors 

As needed Drawing/ticket out the 

door 



Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will complete the 

basic skills survey in 

Choices 360. 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Students will complete the 

Interest Profiler in 

Choices 360. 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Student will complete the 
Career Cluster Survey 

Grade 6 School 
Counselor 

As 
needed 

Choices 360 Report 

Students will complete 

the Career Key Survey on 
Choices 360 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will take the 

Career Clusters Survey. 

Grade 7 Family and 

Consumer Science 

Teachers School 
Counselor 

As needed Students will complete 

the Career Key Survey 

packet Questions 1 & 
2 

Students will identify 

their personality 

types/interest areas and 

discover related careers. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 

"My Career Choices" 

packet. A Choices360 

report is available. 

Students will be able to 

identify what top 

interests they have listed 

in their results and what 

careers match their 

interests. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 

the rest of the Career 

Key Survey packet. A 

Choices360 report is 

available. 

Students will complete 
the College Planning 

worksheet choosing the 

college of their choice, 

detailing cost and 
academics. 

Grade 7 Family and 
Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 
a college banner as the 

culminating project. 

See examples. 

Students will complete 

the "Directions After 

High School" module in 

the "School 2 College 2 

Work" packet. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will reflect 

on their own decision 

making and complete 

the worksheet. A 

Choices360 report is 

available. 
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Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will assess their 

basic skills and match them to 

career options. 

Grade 8 8th grade 
School 

Counselor 

As needed The Basic Skills 

Survey completed by 

student. A 

Choices360 report is 

available. 

Students will use Your Plan of 

Study on the High School 

Planning tab of Choices360 to 

develop their course plans for 
grades 9 through 12. 

Grade 8 School 

Counselor 

As needed Your Plan of Study 

completed by student. 

A Choices360 report 

is available. 

Students will select 

characteristics they would like 

in a career. Students will 

select one or more of the 

suggested careers to review. 

Students will save one or 

more suggested career to their 

portfolio. 

Grade 8 School 

Counselor 

As needed Survey completed. 

Students will save at 

least one career to 

their portfolio. A 

Choices360 report is 

available. 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Counselor will meet one on 

one with each student to 

complete ability profiler and 

complete what student is 

profiling. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion of ability 

profiler and what 

student is profiling. A 

Choices 360 report is 

available. 

Student will complete work 

value sorter. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion and data 

results through work 

value sorter. A 

Choices 360 report is 

available. 

Student will complete career 

interest profiler. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion and data 

through career 

interest profiler. A 

Choices 360 report is 
available. 

Student will build their career 

plan through the career plan 

builder. 

Grade 9 9 grade 

School 

Counselor 

As needed Completion and data 

results through the 

career plan builder. A 

Choices 360 report is 

available. 
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Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Career Interest Profiler Grade 10 10th grade 
School 

Counselor 

As needed Students will have 

written reflections of 

results. 

Work Values Sorter Grade 10 10th grade 

School 

Counselor 

As needed Students will have 
saved college and 

career options. 

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 
Explore Schools with Schools Grade 11 10th grade As needed Students will use 
Finder School information to 

Counselor schedule college 

visits. 

Learn to Write Resume 

Builder 

Grade 11 10th grade 
School 

Counselor 

As needed Students will be able 
to produce a resume 
for college or work. 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Apply and Track your College 

App. 

Grade 12 10th grade 
School 

Counselor 

As needed Students will be able 

to apply to college. 

After High School Transition Grade 12 10th grade 
School 

Counselor 

As needed Students will have 

selected a post- 

graduation career 
path. 

GOAL: Career Education/Planning 

Program Objective: To provide Career Planning Counseling 

A. Target Population: Students in grades 9-10

B. Expected Outcomes:

The students will demonstrate an understanding of: 

1. Related career information

2. Work values

3. Course work offered at the GST BOCES and how these courses are related to the world of work

C. Evaluation:

Counselor satisfaction with student’s: 

1. Aptitude scores, general academic achievement and their relationship to career goals

2. Work values and their relationship to career goals

3. TEC Center orientation and understanding of the relationship between career goals and

vocational training.

4. Familiarity with the world of work and preparation needed for various careers



D. Program Plan:

Activities Target 
Population 

Personnel Other Resources 

Utilize Information 
Resources Center 

Grade 9-10 School Counselors 

Career Shadowing Grade 9-10 Career Development 
Council and outside 
district personnel 

TEC Center Shadowing Grade 9-10 TEC Center personnel 

Review academic 

graduation requirements, & 

diploma options in 

individual sessions. 

Grade 9-10 School Counselors 

Elmira’s Career Plan and Lesson Plans that Correlate to Selected Activities 

Many activities in the Elmira Career Plan have lesson plans on the Choices360 Professional Center 

that correlate with them. Following is a list, by grade, of activities in the career plan and a link to 

the lesson plan that correlates to it: 

Grade 7 

Students will complete the Interest Profiler (no 

worksheet) 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_pr ofiler_ce_l 

esson_2.pdf 

Grade 8 

Students will complete the Basic Skills Survey (worksheet) 

https://content.xap.com/media/17259/discover_your_skills_with_the_basic_skills_survey_ce_lesson_ 

3.pdf

Students will develop a plan of study for grades 9 through 12 

(worksheet) 

https://content.xap.com/media/17333/build_your_plan_of_study_hsap_6.pdf 

Career Finder (no worksheet) 

The Good Life Careers Lesson Plan. See PDF document in zip file 

Grade 9 

Students will measure their work values (no worksheet) 

https://content.xap.com/media/17265/learn_about_work_values_with_the_work_values_sorter_ce_less 

on_5.pdf 
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Students will measure their career interests (no worksheet) 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_l 

esson_2.pdf 

Students will create their career plan (no worksheet) 

https://content.xap.com/media/17280/make_a_plan_with_the_career_plan_builder_ce_lesson_10.pdf 

Grade 10 

Career Finder (no worksheet) 

The Good Life Careers Lesson Plan. See PDF document in zip file 

Explore Programs and Majors (worksheet) 

https://content.xap.com/media/17290/exploring_programs_by_cluster_pgp_3.pdf 

Grade 11 

Explore Schools (no worksheet) 

https://content.xap.com/media/17293/exploring_schools_with_the_schoolfinder_pgp_4.pdf 

Explore Careers (no worksheet) 

https://content.xap.com/media/17277/browsing_career_clusters_ce_lesson_8.pdf 

Grade 12 

Learn to write a resume (information sheet) 

https://content.xap.com/media/17396/learn_to_write_a_resume_with_resume_builder_js_4.pdf 

Learn to write a cover letter (worksheet) 

https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf 

Practice for a Job Interview (worksheet) 

https://content.xap.com/media/17405/preparing_for_a_job_interview_js_7.pdf 

Learn to write a thank-you letter (worksheet) 

https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17280/make_a_plan_with_the_career_plan_builder_ce_lesson_10.pdf
https://content.xap.com/media/17290/exploring_programs_by_cluster_pgp_3.pdf
https://content.xap.com/media/17293/exploring_schools_with_the_schoolfinder_pgp_4.pdf
https://content.xap.com/media/17277/browsing_career_clusters_ce_lesson_8.pdf
https://content.xap.com/media/17396/learn_to_write_a_resume_with_resume_builder_js_4.pdf
https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf
https://content.xap.com/media/17405/preparing_for_a_job_interview_js_7.pdf
https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf
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COLLEGE PLANNING 

GOAL: College Planning 

Program Objective: To provide college/career Planning Counseling 

A. Target Population: Students in grades 7-12

B. Expected Outcome:

1. Students will be made aware of post-secondary educational opportunities appropriate to their

interests, abilities and plans.

2. Students will be prepared to participate effectively in the college admissions process.

3. Students will be prepared to locate and secure appropriate employment after high school.

C. Evaluation:

1. Successful completion of admissions documents and acceptance at the college of their choice

2. Reduced numbers of students who drop-out.
3. Counselors will review effectiveness of materials, activities, and methods used based on

observations.

D. Program Plan:

Activities Target 
Population 

Personnel Other Resources 

Individual meetings with students to discuss test 

performance, application process, financial aid 

procedures, graduation requirements and 
diploma options. 

Grades 7th -12th
 School 

Counselors 

Test Scores 

Permanent Cards 

Meet with students in groups to prepare for 
college search or employment preparation 

Grades 7th -12th
 School 

Counselors 
Internet Access 

Students will be encouraged to participate in the 

following activities: 

1. College Planning workshops

2. ASVAB Testing and Interpretation

3. College and Military Representatives

visits

4. College Fair at Elmira Elks

5. Financial Aid Night

6. Utilization of Information Resource

Center

7. Individual and Group Counseling

8. Career Related Internships/Shadowing

9. Classroom Instruction

10. Careers Class
11. Scholarship Searches

Grades 7th -12th
 School 

Counselors 

College Reps. 

Military Reps. 

College Grade 7th – 9th
 DCC’s, 

School 

Counselors 
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P P  

GOAL: College Planning 

Program Objective: To provide college/career Counseling 

A. Target Population: Students in 12th Grade

B. Expected Outcome

Students will understand:

1. The application process for higher education (college/vocational technical school) and financial

aid and other financial resources.

2. How to choose the appropriate educational institution for individual career plans.

3. How to find suitable employment.

C. Evaluation:

Counselor satisfaction with student’s understanding of:

1. The various application processes, (i.e. college, job and financial aid)

2. Job hunting process

3. Higher education options

4. Counselors will review effectiveness of materials, activities, and methods used based on

observations

D. Program Plan:

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Meet with students individually to discuss 

college application and financial aid application 

process, graduation requirements and diploma 
options. 

Grades 10-12 School 

Counselors 

Hold College Planning workshop for parents and 
students. 

Grades 10-12 School 
Counselors 

College/Military Representatives visits Grades 10-12 School 
Counselors 

Military 
recruiters 

Provide information about college open houses 
and visitation days 

Grades 10-12 School 
Counselors 

Oversee and direct all scholarship awards Grades 10-12 School 
Counselors 

Implement shadowing and internship 

experiences 

Grades 10-12 School 

Counselors 

CDC and school 

business dept. 

College Fair Night during Open House Grades 10-12 School 
Counselors 
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TESTING 

GOAL: Testing 

Program Objective: To provide test interpretation assistance to parents. 

A. Target Population: Parents of all students

B. Expected Outcome:

1. Parents will demonstrate an understanding of their child’s current achievements, academic

strengths, areas of needed growth, aptitudes and talents.

C. Evaluation:

1. Demonstrated understanding of testing program by parents.

D. Program Plan:

Activities 
Target 

Population 
Personnel Other Resources 

Parent / Teacher 

Conference 

Grades Pre-K - 12 Teacher, school 

counselor, administrator, 
school psychologist 

Additional support 

staff 

RtI meetings Grades Pre-K - 12 RtI Team, school 

counselors, school 

psychologist, teacher, 
administrator 

Parent, outside 

agencies 

Explanation of CSE 

testing process, school 

testing program 

Grades Pre-K - 12 School psychologist, 

teacher, administrator, 

school counselor 

Additional support 

staff, NWEA 

reports, state test 

scores, other 
assessments 
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GOAL: Testing 

Program Objective: To facilitate testing Grades Pre-K - 12 

A. Target Population: Students in Grades Pre-K - 12

B. Expected Outcome:

1. Students will demonstrate an understanding of his/her current achievements, academic strengths,

aptitudes and talents

C. Evaluation:

1. Counselor assessment of student understanding of his/her current achievement, academic

strengths, aptitudes and talents

2. Academic performance of students in identified academic areas

3. Counselors will review effectiveness of testing program and materials based on student test

results

D. Program Plan:

Activities Target Population Personnel Other Resources 

Referral of students in need of 

testing and counseling to 

RtI/CSE, outside agency or 

mental health 
provider. 

Grade Pre-K – 12 

students needing 

assistance 

School Counselors School personnel, 

parents 

Paws in Jobland interest inventory Grade PreK - 5 School counselor, 
computer TA, 

teacher 

Developmentally 

appropriate 

Career reflection 
sheet 

Choices 360 Grade 6 - 12 School counselor, 
computer TA, 
teacher 

Refer students in need of 

testing and counseling to 

RTI/CSE, or other appropriate 

outside agencies 
or mental health provider 

Grades 7th – 9th
 School Counselors School personnel 

PSAT / NMSQT Grade 10-11 School Counselors 

ASVAB Grade 10-12 School Counselors 
Military Personnel 

Testing supplies, 
recruiters 

SAT/ACT Grade 10-12 School Counselors 
Review Classes Grade 10 – 12 School Personnel 
Careers Class Grade 10 School Personnel 
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SCHEDULING 

GOAL: Scheduling 

Program Objective: To provide an annual review of each student’s educational progress and career 

plans. 

A. Target Population: Students Grades 7-12

B. Expected Outcome:

1. Each student will identify individual career interests, possible career plans and career exploration

activities.

2. Students will relate their current academic ability and achievement levels to future educational

and career plans.

C. Evaluation:

1. Student feedback and self-evaluation relating to their educational and career planning progress.

2. Parent feedback regarding their child’s educational and career planning progress.

D. Program Plan:

Activities Target 
Population 

Personnel Other Resources 

Annual Review Session 

with each student 
Individually/Group 

Grades 7 - 12 School 

Counselors 

District program guides, Teacher 

Recommendation of Students, Permanent 
Record Card, Course Selection Sheet 

Review current schedule Grades 7 - 12 School 
Counselors 

Teacher Comment Form 
Five-Week Progress Report 

Individual conference 

with students/parents of 
students at risk of failure 

Grades 7th – 9th
 School 

Counselors 

Student records 

Additional support staff 
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GOAL: Scheduling 

Program Objective: To ensure students are enrolled in appropriate courses 

A. Target Population: Students 7th – 12th

B. Expected Outcome:

1. Students will be able to demonstrate an understanding of their current academic status,

achievement, interests, abilities, educational requirements for graduation, vocational plans, and

future career plans.

2. Students will take home next year’s plans for approval.

C. Evaluation:

1. Review of 4 year planning card to check if it has current information regarding future career

plans, educational requirements for graduation, and information regarding academic

achievement.

2. Counselors will review effectiveness of various information dissemination systems with students

based on observations.

D. Program Plan:

Activities 
Target 

Population 
Personnel Other Resources 

7th grade music selection sheet 6th grade going 
into 7th

 

School counselors, 
music teachers 

Music selection 
sheet 

Plan and implement an orientation 
program describing curriculum offerings 

Grades 7th – 9th
 School Counselors As needed 

Conference with individual student to 

review academic program, plan next 

year’s program, and discuss career plans 

Grades 7th – 12th
 School Counselors Records, test results, 

course selection, 

annual review form, 

Steam Into Your 

Future 

Conference with students to discuss 

credits earned, credits needed to 

graduate and career/educational plans 

after graduation 

Grades 7th – 12th
 School Counselors ECSD website, 

annual review form, 

steam into your 

future 
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PARENTAL INVOLVEMENT 

GOAL: Parental Involvement 

Program Objective: To increase parental understanding and involvement in educational/student 

service programming. 

A. Targeted Population: Students in Grades Pre-K - 12

B. Expected Outcome:

1. Parents will understand the range of guidance and educational programs and services available

for their children.

C. Evaluation:

1. Feedback from parents in attendance at teacher conference meetings and orientation sessions,

and attempts to follow-up with parents not in attendance.

2. Feedback from teachers, administrators, RtI teams, students on impact of programming.

D. Program Plan: Students on impact programming

Activities Target Population Personnel Other Resources 

Open House Parents grade Pre-K 

- 12
School counselor, 

administrator, teachers, 
support staff 

Outside agencies 

Parent/teacher/counselor 

conferences 

Parents grade Pre-K 
- 12

School counselor, 

teachers, administrator 

NWEA, other 

assessments, attendance 
and behavior date 

Correspondence with parent / 
guardian 

Parents grade Pre-K 
- 12

School staff 

Community/parent presenters 
for building career days 

Students School counselors, 
teachers, administrators 

Parent academies as 

appropriate 

Parents Elem. DCC, 

administrator, school 
counselor, parent partner 

Counselor conferences with 
teachers to assess and improve 

student performance 

Identified students in 

grade Pre-K - 12 

School counselor, teacher Student reports and 

other related materials 

Counselor meeting with 

individual students to assess 

and improve student 
performance 

Identified and self- 

referred student in 

grade Pre-K - 12 

School counselor 

RtI meetings grade Pre-K - 12 School counselor, RtI 
team 

Community agencies 

Orientation for incoming 7th & 

8th grade students; transitions; 
academic success, bldg., mgr. 

Grades 7th – 9th
 School Counselors STEAM 

Annual Review: counselors meet 
with students 

Grades 8th – 9th
 School Counselors Choices 360 

Remediation Grades 7th – 9th
 Tutors, teachers, peers, 

volunteers 
APEX 

Student activities and extra- 
curricular activities 

Grades 7th – 9th
 Building staff APEX, school counselors, 

organizers 
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DIRECT SERVICES 

GOAL: Direct Services 

Program Objective: To facilitate the growth and progress of individuals and to promote a positive 

school climate and culture. 

A. Target Population: Grades Pre-K - 12

B. Expected Outcomes:

1. Students will demonstrate improved behaviors and social competency.

C. Evaluation:

1. Student observations and self-assessment

2. Staff will review effectiveness over time

3. Staff input pre & post-intervention

D. Program Plan:

(May include but not be limited to) 

Activities Target 
Population 

Personnel Other Resources 

Individual/group 

counseling 

Grade PreK - 12 School Counselor Community Agencies 

Parents 
School Staff 

RtI Meetings Grade PreK - 12 School Psychologist, 

School Counselor, 

administrator, RtI 
team, teachers 

Community Agencies 

Parents 

School Staff 

Develop/monitor 

Behavior 
Management Plan 

Grade PreK - 12 School Psychologist, 

School Counselor, 
Teachers 

Community Agencies 

Parents 
School Staff 

Classroom counseling 
lessons 

Grade PreK - 12 School Counselors, 
teachers 
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GOAL: Direct Services 

Program Objective: To enhance cognitive, affective, social, and vocational development. 

A. Target Population: Grades Pre-K - 12

B. Expected Outcomes:

1. Students will exhibit improved academic and educational skills

C. Evaluation:

1. Student observations and self-assessment

2. Staff, student, and parent feedback

3. Review of academic and educational progress

D. Program Plan:

Activities Target Population Personnel Other Resources 

Classroom counseling 
curriculum 

Grades PreK - 12 School Counselor 

RtI meetings Grades PreK - 12 School Psychologist, 

School Counselor, 

teacher, administrator, 
RtI team 

Community Agencies, 

Parents, School Staff 

Behavior Management 

Plans: Developing and 
Monitoring 

Grades PreK - 12 School Psychologist, 

Teachers, School 
Counselor 

Community Agencies 

Parents, School Staff 

Informal Diagnostic 
Assessment 

Grades PreK - 12 School Psychologist Teachers 

Classroom Observations Grades PreK - 12 School Psychologist, 
School Counselor 

Teachers 

CSE-related activities Grades PreK - 12 School Psychologist, 

school counselor, 
teachers 
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GOAL: Direct Services 

Program Objective: To develop collaborative relationships with students to involve them in the 

assessment, direct service, and program evaluation procedures 

E. Target Population: Grades PreK - 12

F. Expected Outcomes:

1. Students will actively participate in individual programs to identify their needs and facilitate their

growth

G. Evaluation:

1. Student observations and self-assessment

2. Staff, student, and parent feedback

H. Program Plan:

(may include but not be limited to) 

Activities Target Population Personnel Other Resources 

Review growth and 

progress 

Grade PreK - 12 School Psychologist, 

School Counselor, 
teacher, RtI team 

Community Agencies 

Parents 
School Staff 

Student/staff/parent 

conferencing 

Grade PreK - 12 School Psychologist, 

Teacher, School 
Counselor 

Community Agencies 

Parents 
School Staff 

Appropriate referrals Grade PreK - 12 School Psychologist, 

Administrator, Teacher, 
School Counselor 

Community Agencies 

Parents 
School Staff 

Classroom observations Grade PreK - 12 School Psychologist, 

school counselor 

Teachers 

Informal and formal 

assessment 

Grade PreK - 12 School Psychologist Special Ed Staff, 

Teachers, school 
counselors 
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CONSULTATION 

GOAL: Consultation 

Program Objective: To design, develop, and facilitate procedures for learning, improving educational 

systems, as well as overall social / emotional health. 

A. Target Population: Grades Pre-K - 12

B. Expected Outcomes:

1. Effective implementation of skill enhancement activities by school personnel, parents, and others

in the community, regarding issues of learning, development, and behavior.

C. Evaluation:

1. Review and monitor educational progress

D. Program Plan:

(May include but not be limited to) 

Activities 
Target 

Population 
Personnel Other Resources 

RtI Grade Pre-K - 12 RtI Team Staff, Parent, 
Community Agencies 

Parent/Teacher/counselor 

Conference 

Grade Pre-K - 12 Teacher, school 

counselor, school 
psychologist 

Staff, Parent, Community 

Agencies 

CSE/504 Meetings Grade Pre-K - 12 School psychologist, 

CSE coordinator, 

District CSE 

Chairperson, School 

counselor 

Staff, Parent, Community 

Agencies, Administrator 

Observation Grade Pre-K - 12 School psychologist, 
school counselor, 
teacher 

Administrator 

Conferences; 

parent/student 

Grade Pre-K - 12 School Social Worker, 

School Psychologist, 
School Counselor 

Staff, Parent, Community 

Agencies 
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GOAL: Consultation 

Program Objective: To consult and collaborate with parents, school, and outside personnel regarding 

mental health, behavioral, and educational concerns. 

A. Target Population: Grades Pre-K - 12

B. Expected Outcomes

1. Effective communication and problem solving to enhance understanding of students’ educational

needs.

C. Evaluation:

1. Monitor the match between students’ needs and learning environments

2. Review and monitor educational progress

D. Program Plan:

(May include but not be limited to) 

Activities Target Population Personnel Other Resources 

Agency referrals and 

contacts 

Grade Pre-K - 12 School counselor, teacher, 
administrator, school 
psychologists 

Parents, community 

agencies 

Presentations/trainings 
Grade Pre-K - 12 

School counselor 
Staff, parents, community 
agencies 



Grades Pre-K through 2nd
 School Timeline of Activities for School Counselors

July 

o Leadership team meet with Director of Student Services to update district

counseling days.

September-June 

o Provide classroom lessons to each class

o Provide group and individual counseling with students as need

o Provide crisis, career, family, conflict resolution and mediation sessions as 
appropriate

o Parent communication via phone calls, emails or appointments regarding 
progress of their student

o Attend team meetings as needed

o Promote Attendance awareness month in September

o Attend meetings with Family Services therapist/Social Worker and building 
administrators monthly to review caseload

o Collaboration with community agencies as needed

o Faculty support as needed

o Attend district level school counseling meetings as scheduled

o Support Parent academies as needed

o Attend building CSE, 504 and RTI as requested

o Coordinate Career Readiness activities that could include

o Coordinate with Intermediate Counselors on scheduling transition meeting/

power point presentation with 2nd graders

o Attend parent/teacher conferences as requested
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Grades 3rd through 6th

 School Timeline of Activities for School Counselor 

July 

o Leadership team meet with Director of Student Services to update district

counseling days.

September-June 

o Provide monthly classroom lessons to each class

o Provide group and individual counseling with students as need

o Provide crisis, career, family, conflict resolution and mediation sessions as 
appropriate

o Parent communication via phone calls, emails or appointments regarding 
progress of their student

o Attend team meetings as needed

o Promote Attendance awareness month in September

o Monitor attendance throughout year and offer supports at home and school 
as needed.

o Home visits as necessary

o Attend meetings with Family Services therapist/Social Worker and building 
administrators monthly to review caseload

o Collaboration with community agencies as needed

o Faculty support as needed

o Attend district level school counseling meetings as scheduled

o Support Parent academies as needed

o Coordinate “Conflict Crew” peer mediation program

o Coordinate DASA month activities school-wide

o Coordinate and promote Unity Day

o Coordinate Great Kindness Challenge

o Building liaison for “Circle of Friends” Program with COMPEER

o Attend building CSE, 504 and RTI as requested

o Coordinate Career Readiness activities that could include: Career Day, 
BOCES CTE showcases and guest speakers

o Coordinate with Broadway Academy Counselors on scheduling transition 
meeting/power point presentation with 6th graders

o Communicate with Primary Building Family Services therapist to go over 
transition notes for incoming 3rd graders

o Attend Superintendent hearing as needed

o Attend parent/teacher conferences as requested

o Complete Individual Progress Review for each 6th grade student
                                                     Page 73
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Broadway Academy Timeline of Activities 

for School Counselors (7th grade) 

July 

Assist with summer school registration to include home visits and parent/student contacts

Meet with Administrators to coordinate work for the upcoming year

Finalize report cards for the school year

 Transition planning from “old” to “new” school year

 Establish “Advisement’’ for the Fall (Character Ed Program)

Leadership Team meets with Director of Student Services to update our Guidance Plan

August 

Review and process summer school results with Administration

Welcome new students registering for the fall (ongoing)
Address parent/student scheduling concerns

Prepare information for orientation programs

Assist with orientation programs

Parent Academy Sessions (3)

Tour students around the building

Schedule changes

Assisting with the Inclusion Plan for BWA

September - June 

Establish team meeting times and policies/procedures

Attend weekly team meetings

Resolve scheduling conflicts for students

Begin group and individual counseling with students

Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

 Rachel’s Challenge and integration of the Friends of Rachel Club throughout the year

 “Choices 360” integration to support college and career readiness

Classroom Guidance Lessons, as needed (topics vary)

Parent communication via phone calls, emails or appointments regarding progress of their student

Monitor attendance of students and make referrals if necessary

Home Visits

Collaboration with community agencies (CIS, DSS, Glove House, SPOA, CFS, Probation, detention facilities,

hospitals, FSCC and private therapists)

Coordinate home tutoring

Attend building CSE meetings, as well as all incoming 6th graders CSE/504 meetings

Attend Response to Intervention (Rti) meetings

Weekly Professional Learning Communities (PLC) meetings

Failure letters completed and mailed home (quarterly)

Faculty Support, as needed

Provide work to students who are absent for extended periods

Attend Superintendent Hearings/Reviews

Refer to appropriate school personnel for specific needs

Attend district level school counseling meetings as well as BWA counselor meetings

Coordination of support services with administration

Parent Conferences (at night- 2x/s a year)

Great Kindness Challenge

March Madness Activities

Meet with students at each feeder school to complete scheduling for incoming 6th graders and PowerPoint

 Coordinate Career Day~ “Envisioning Your Future Day”
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National Junior Honor Society Induction Ceremony

Express Club 44 Induction Ceremony (after late Ernie Davis)

End of Year Awards Ceremony preparation and execution

Meet with and provide transition material to EDA for incoming students

Character Education Monthly Topics (executed during Advisement): 

September- Responsibility 

October- Dignity (DASA Act) 

November- Respect/Etiquette 

December- Integrity 

January- Perseverance 

February- Citizenship 

March- Empathy 

April- Kindness 

May- Gratitude 

June- Patience 
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Ernie Davis Academy Timeline of Activities 

for 8th grade School Counselors 

July 

Assist with summer school registration to include home visits and parent/student contacts

Finalize report cards for the school year

 Transition from “old” to “new” school year

Leadership team meets with the Director of Student Services to update our district Guidance Plan

August 

Review and process summer school results with Administration

Welcome new students registering for the fall (ongoing)

Address parent/student scheduling concerns

Prepare information for orientation programs
Assist with orientation programs

September - June 

Establish team meeting times and policies/procedures

Resolve scheduling conflicts for students

Begin group and individual counseling with students

Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

Parent communication via phone calls, emails or appointments regarding progress of their student

Attend weekly team meetings

Monitor attendance

Home Visits as necessary

Attend weekly Support Staff meetings
Collaboration with community agencies (First Response, DSS, Glove House, SPOA, CPS, Probation, Detention 

Facilities, Hospitals, CIS, FSCC and private therapists)

Coordinate home tutoring

Attend building CSE meetings, 504 meetings, as well as all incoming 7th graders CSE meetings

Attend Response to Intervention meetings as scheduled
Meet and coordinate with CDC, AIM, Trinity and Arnot Nursing School staff to coordinate group times during 

lunch periods and hospital visits

Go into English classes or computer lab to do activity one for Choices 360 Career and College Readiness to add to 

each students portfolios

Parent Academies

Faculty Support, as needed

Attend district level school counseling meetings as well as EDA counselor meetings

Coordination of support services with administration

Weekly PLC meetings

Lunch duty as well as other assigned duties

Classroom Guidance Lessons (topics may vary depending on needs and wants by building)

 Rachel’s Challenge Activities

Anti-bullying/DASA month long activities

Keeping and maintaining student data

Evening Parent-Teacher conferences

Wrap around team/weekly inclusion meetings

Superintendent Reviews/Hearings

Schedule parent teacher conferences as well as unannounced meetings with parents

Summer school recommendations

Invite elementary schools to visit EDA for a tour of the building and power point presentation
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Scheduling for 8th to 9th grade February-April, go into Science/Bio classes to individually schedule course selections 

for each student

Failure letters completed and mailed home

Complete Summer School Applications/Recommendations and mail home

Complete Choices 360 activity two for each student to add to their portfolios
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Ernie Davis Academy Timeline of Activities 

for 9th Grade School Counselors 

July 

Assist with summer school registration to include home visits and parent/student contacts

Finalize report cards for the school year

 Transition from “old” to “new” school year

August 

Review and process summer school results with Administration

Welcome new students registering for the fall (ongoing)

Address parent/student scheduling concerns

Prepare information for orientation programs

Assist with orientation programs
Provide parent academy academies for transition

September - June 

Establish team meeting times and policies/procedures

Registering and scheduling of new students

Resolve scheduling conflicts for students

Begin group and individual counseling with students

Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

Parent communication via phone calls, emails or appointments regarding progress of their student

Set up p/t conferences

Monitor attendance

Home Visits as necessary

Attend weekly Support Staff meetings

Collaboration with community agencies (CIS, DSS, Glove House, SPOA, CPS, Probation, Detention Facilities, 

Hospitals, and private therapists)

Attend building CSE and 504 meetings

Attend RTI meetings as scheduled

Failure letters completed and mailed home

Meet with individual classes about the role of the school counselor

Set up job shadowing experience

Faculty Support, as needed

Attend district level school counseling meetings as well as EDA counselor meetings

Coordination of support services with administration

Duties as assigned

Referrals to Family Services (In School), Glove House mentor, and YAP

Various Choices activities for career building

Fields trips to CCC, Binghamton University, STEM, and BOCES

Classroom lessons as needed on various topics

Attend Superintendent hearings

Presentations to staff on DASA and hotline policies/procedures

Master scheduling assistance as needed

Weekly PLCs with grade level counselors and teachers as needed

Monthly parents academies on various topics

Monthly Professional Development
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Elmira High School Timeline of Activities for School Counselors 

On-Going Activities 

College applications

Scholarships

Parent meetings

Teacher meetings

CSE/ 504/RTI meetings

New student intakes

Credit recovery signups

Online signups

NCAA Clearing House Updates

Community agencies communications

Duties

Superintendent hearings

SCEP team

Finance Academy Advisory Board 

Aug.- Jan.

Reconcile Summer School Results

Hand schedule co-taught students

Resolve conflict on schedule

Balance classes

Schedule changes

College fair

Open house

PSAT (signups and administration)

Senior reviews

College visits

Financial aid night

ASVAB (signups and proctoring)

ACE list finalized

Jan Exam retake lists completed

Senior reviews

10th grade meetings

NHS applications

Community Foundation workshop with student

2nd semester schedules adjusted

Regents Exams

Adjust schedules based on 1st semester failures.

Feb-June 

2nd semester schedules finalized

Course selection sheets finalized

11th grade reviews and scheduling

10th grade reviews and scheduling

ACE second semesters roster finalized

Jeopardy letters
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Non-grad letters/ meetings/ phone calls

Senior exit interviews

Scholarship list for senior day

Graduation preparation

ACE schedule finalized

Summer school signups

Schedule adjustments based on failures

Rotary Youth Salute presentation

BOCES Tech presentation

New Visions presentation

Process BOCES Tech applications

Rrocess New Visions apps 

July

Summer School Registration

-Leadership meetings with Director of Student Services
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Accountability 

All educators, including school counselors, must share accountability for student achievement. 

Accountability requires systematically collecting, analyzing, and using critical data elements to 

understand the current achievement story for students, and to begin to strategize, impact, and document 

how the school counseling program contributes toward supporting student success. 

Accountability governs 21st century school b
P               

u
P               

ildings and systems.   Principals and teachers work in an 

accountability driven environment. The 21st Century approach for working in schools and standards- based 

reform has dramatically changed the way every educator works in schools to improve student 

performance. Historically school counselors have not been held to the same accountability standards as 

other educators and were rarely included in school and district conversations as to their contributions to 

school improvement. 

School counselors traditionally have offered time-on-task data or a numerical summary of the different 

types of activities delivered as a means to assess and evaluate the impact of a school counseling program. 

Presenting the numbers of students seen individually, in groups, or in classrooms is no longer enough. 

Legislators, school boards, administrators and faculty who are enveloped in accountability issues may 

not see the work of school counselors as an effective utilization of financial resources to improve student 

achievement. School improvement is focused on closing the achievement gap and moving critical data 

elements in a positive direction. By examining their practice and looking carefully at their way of 

working, school counselors can articulate and communicate how their contributions positively impact 

student achievement, and share accountability for school improvement with other members of the 

faculty. 

The current education reform agenda clearly supports the imperative for school counselors to accept the 

responsibility of supporting academic achievement, sharing the pressures of school accountability, and 

demonstrating advocacy for every student to experience success. As members of the learning 

community, school counselors understand and accept the fact that schools do prevent and respond to 

complex social and personal issues on a daily basis. However it is increasingly more imperative than 

ever before for school counselors to play a proactive role in identifying and responding to the issues, 

policies and practices that stratify student opportunity. School counselors who address improving student 

results will contribute to raising the achievement level for every student. Helping to close the 

achievement gap that exists among poor and minority populations demonstrates our willingness to 

partner with education professionals to improve results. The collection of data, the gathering of 

information and the implementation of research studies are critical in evaluating the success and survival 

for school counseling programs. 

The school counseling program is data driven, proactive and preventive in focus, and assists students in 

acquiring and applying life-long learning skills. School counselors advocate for the academic success 

for every student while delivering the content of the school counseling program in a comprehensive and 

accountable manner. 

School counselors, as advocates for social justice, can contribute mightily towards eliminating the 

achievement gap and ensuring equity in educational opportunity. The effort requires examining 

behaviors and focusing efforts towards the common goal of providing every student with support to 

achieve to high levels. School counselors, long absent in the school improvement agenda, have an 

opportunity to exercise their voice and become an integral force to help create equitable schools. 

Accountability for school counselors is the key to success and survival in the 21st Century. 



What Does Accountability Mean To School Counselors? 

School improvement is hard work. But if schools are not constantly 

improving and growing in their capacity to meet the needs of today’s 

students, then they are losing ground and failing in their mission of service 

to young people (Fitzpatrick, 1997). 

Most educators concur that accountability is a shared concern and a shared responsibility in which 

administrators, teachers and school staff all contribute to the comprehensive structure of school that 

focuses on curriculum, climate, teaching, and learning. Accountability is everyone’s responsibility and 

that includes school counselors as well as students, parents, and the community at large. 

Accountability demonstrates how school counselors can effectively identify and rectify issues that 

impact every student’s ability to achieve at expected levels. Closing the gap in student performance is at 

the heart and center to impact systemic change. The use of demographic and performance data makes it 

possible to determine how policies and practices are affecting issues of equity. Accountability shows 

that we can be key contributors to moving critical data elements in a positive direction. Student 

achievement data can be systematically collected and analyzed to inform and guide the development and 

construction of a school counseling program based upon school wide issues. Critical data elements such 

as attendance, demographics, graduation and postsecondary planning rates, standardized testing results, 

which are found on your school’s report card, can be analyzed over a period of time. The use of school 

wide data by school counselors demonstrates support for the mission of the school’s student success and 

a desire to effect school improvement through a systemic change. School counselors (behaviors begin 

with a commitment) are committed to a programmatic approach that is: 

 Systemic in impact,

 Grounded in social justice, advocacy and equity,

 Aligned with the building and district (state, system and building) mission, and

 Collaboratively developed and delivered.

When school counselors focus their efforts on the mission of school improvement they widen educational 

opportunities for every student and can positively demonstrate the impact on student achievement by: 

 Raising student aspirations;

 Helping students acquire resiliency and coping skills for school and life success;

 Managing and accessing resources for student support;

 Collaborating with faculty to share the responsibility for student progress;

 Engaging students in educational and career planning that present students with a wide variety
of quality post-secondary opportunities; and,

 Working intentionally towards closing the gap in student performance.

Using data informs and challenges our thinking to determine the need for systemic change, confirms 

progress and reveal shortcomings in student performance. Closely examining critical data elements in 

the areas of attendance, socio-economic impact on class enrollment, graduation and postsecondary 

planning rates, and standardized testing results as examples not only identifies the needs of your students 

but also the school/system wide issues that impact success. School counselors also can present a picture 

of the current situation of student needs and issues and examine the practices that can lead to higher 

levels of success. 
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School Counseling Impact 

School counselors in the Elmira City School District will use readily available student information to 

target critical data elements and use specific strategies to connect school counseling to the accountability 

agenda for the school’s improvement plan. Sharing accountability can be confusing at times and the 

results sometimes disappointing. Systematically collecting, analyzing, and using data to inform and 

guide the development and construction shows a commitment to: 

 Focus on student achievement and contribute to the school and system’s improvement goals;

 Identify issues that stratify student opportunities;

 Integrate conclusions and decisions on data, research, and professional standards;

 Demonstrate a commitment to school improvement through sharing accountability for results by

moving critical data elements.

Accountability shows that all educators, especially school counselors, intentionally and purposely act to 

close the gap. If administrators, faculty, and all stakeholders truly believe that all students can learn and 

achieve, then aligning the purpose of school counseling with the school improvement plan presents 

school counselors as champions and collaborators who encourage high aspirations and create 

opportunities for students to realize their dreams. Accepting the challenge of accountability propels 

school counselors to accept the responsibility of removing barriers to learning and achievement and raise 

the level of expectations for those students for whom little is expected. 

School counselors working within this accountability framework can challenge thepervasive belief that 
socio-economic status and color determine a young person’s ability to learn. Acting as agents of school 

and community change, school counselors can create a climate where access and support for quality and 
rigor is the norm. In doing so, underserved and underrepresented students now have a chance at acquiring 

the education skills necessary to fully participate in the 21st Century economy. 

School counselors, who partner with principals and key stakeholders to embrace accountability, promote 

systemic change with the expressed purpose of furthering the academic success of every student. Sharing 

accountability for school improvement with all stakeholders is a driving force for transforming the work 

of counselors in our nation’s schools. 

Reprinted with permission from Stone, C. & Dahir, C. (in press). An introduction to school counseling: Vision to action. 

Ohio:  Merrill Prentice-Hall 
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Data Sets Used by School Counselor to Drive Case Program 

School counselors will report critical data elements to the Director of Student Services at least annually. 

These critical data elements include but are not limited to: 

 Course enrollment patterns

 Numbers of students designated by New York State accountability and reporting groups (gender,
cohort, ethnicity, ELL, socio-economic) participating in late arrival

 Numbers of students designated by New York State accountability and reporting groups (gender,
cohort, ethnicity, ELL, socio-economic) participating in early dismissal.

 Attendance issues

 Non-completers

 Success rate of in-district transfer students

 Success rate of students who transfer in from out-of district

 Accountability and reporting groups represented in percent of students pursuing post-secondary
education, training, and employment opportunities

 Accountability and reporting groups represented in percent of students who do not access post- 
secondary education, training, and employment opportunities

 Rate of success for home tutored students

 Rate of success for students living independently from parents/guardians

 Rate of success for students on PINS (Person In Need of Supervision)

 Rate of success for students with IEPs

 Rate of success for students with 504 plans

 Rate of success by accountability and reporting groups of students who are five year high school
students

 Rate of success of parenting teens

 Accountability and reporting groups of students who achieve regents’ requirements in 4 years; 5
years; 6 years.

 Identification of social promotion issues

 Identification of policies, practices, and barriers that impact the critical element data

These critical element of data are the basis for school improvement as well as on-going refinement of 

the School Counseling Program. 

Shared accountability is about teaming and collaborating with other stakeholders and avoiding an 

isolated resolution. School counselors can use their facilitation and group dynamics skills make this a 

reality. When specific critical element data is chosen for further study, through collaboration with the 

Director of Student Services, school counselors will develop a team of key stakeholders to address the 

issue. 
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Once the key players are in place, principals and school counselors will unite with the stakeholders to 

develop an action plan that will: 

1. Define their desired results;

2. Decide what other information (data) is needed and gather and collect it;

3. Determine the necessary strategies to positively impact the data;

4. Identify the skills and resources needed.

5. Identify who is responsible for implementation of each component of the action plan;

6. Develop a timeline and a process to assess interim progress; and,

7. Decide on a means for documenting the overall effectiveness of the action plan in achieving the

targeted goal.

Sample Strategy 

The following strategy and accountability worksheet (see pages 66-68) is provided as a model for 
addressing critical element data for school improvement. 

School Improvement Issue: Post-secondary education rates are low; only 50% of our students access 

college and other educational opportunities after graduation. Disadvantaged and underrepresented 

students do not transition to a wide variety of options after high school. 



SEP OCT NOV DEC JAN FEB MAR APR MAY JUN TOTAL

INDIVIDUAL COUNSELING SESSION
Progress Reports

Grades

Attendance

Social Emotional

Group Counseling Sessions

Schedule Changes

Parent Involvement
Parent Contacts

Parent Academies

Community Based Agencies
Referrals

Contacts

Referrals to School Personnel

Guidance classes 
Taught

Co-taught in classroom

Individual / Group
College / Career Planning

Crisis / Emergency Contacts

New Student Referrals

College Applications Processed

Credit Recovery/On-line Academy Referrals

College 
Visits

Shadows

Fairs

Speakers

Meetings Attended
CSE / 504

RtI

Team / Teacher

Duties

School Counselor Monthly Report
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ECSD Annual Individual Progress Review 

School Year:  ______-______ Student’s Name: ___________________________________ 

Building/Grade: ____________ School Counselor: __________________________________ 

Review of Student Record: 

How do you think you are doing overall as a student in school? 

Attendance __________________ Behavior/discipline _______________________ 

Grades  __________________ State Assessments/NWEA __________________ 

Do you know what it takes to graduate from high school? 

Social/Emotional Development Review: 

How do you feel your relationships are with others? Peers/teachers/etc? 

Is your current behavior helping you achieve your goals? 

Who are your supports? Inside of school? Outside of school? 

What’s one way that you keep yourself calm, balanced and have proper responses to stressful situations? 

How do you take care of yourself (self-care)? How do you seek help when you need it? 

Academic Skills Review: 

What is one thing that is going well for you this school year? 

What are your future goals? Based on your current academic performance, are you on track to achieve those 

goals? 

Are you getting your work done and, if not, what is getting in the way? 
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Individual Progress Review, 2 

College/Career Readiness Review: 

What do you want to do after you graduate? 

What do you think you need academically to achieve that goal? 

What extracurricular or enrichment activities are you involved in? 

Follow Up: 

What can we do to help you? How can we help you be more successful in achieving your goals? 

Parent/Guardian Input: 

Please review this form with your child, sign below and return it to school. If there’s anything you would like myself 

or any future School Counselors to know, please include them in the comment section below (College/Career 

Aspirations, Academic Performance, Social/ Emotional Concerns and any other input that you feel is valuable. 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

Student Signature: __________________________________________________________ 

Parent Signature:  __________________________________________________________ 

Date:   ___________________________ 
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Elmira City School District 
Office of Student Services 

Administration Building 
430 W. Washington Avenue 

Elmira, NY  14901 
Phone: (607) 735-3040 • Fax: (607) 735-3001 

Date 

Dear Parent/Guardian, 

According to the updated NYS requirements, all students in grades 6-12 must complete an “Annual Individual 

Progress Review” with their School Counselor.  Attached you will find the recently completed form for your 

student. Please review, sign and add any additional comments. If you have any questions or concerns, please 

feel free to contact me.  

Thank you! 

Together in Learning, 

School Counselor’s Name 

School Name 

Phone Number 

Email Address 
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CURRICULUM LESSONS LOG 

Counselor: 

School: Grade: 

Date Time Grade Topic/Description 

Adapted from Arizona Comprehensive Competency Based Guidance Program 



Page 91 

RESPONSIVE SERVICES LOG 

Counselor: 

School: 

Date Time Description 

Adapted from Arizona Comprehensive Competency Based Guidance 
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SCHOOL COUNSELING ADVISORY COMMITTEE 

The Advisory Committee is a group of people appointed to assist the development of the school 

counseling program. The committee reviews program goals and results and makes recommendations for 

improvement. Members selected will share an interest and enthusiasm for the school counseling 

program. Representation and group size should be taken into consideration. The Advisory Committee 

will be facilitated by the Director of Student Services. 

Membership may include (but not be limited to): 

 Teacher (if possible, one from each level)

 Parent (if possible, one from each level)

 School Counselors (if possible, one from each level)

 Administrator

 Community Member (non-parent)

 Community Based Organizations

 Business/Industry/Labor

 School Board Member

 Student(s)

 Service Club(s) Representative

 College (2 & 4 year) Representative

 Mental Health Professional

 Local Government Representative

 University-level Counselor Educator

The role of the advisory committee is to: 

 Review and comment on the counseling program

 Provide a forum for open dialogue between schools and community

 Provide information on community and parental expectations for the counseling program

 Act as a resource and support for the school counseling program

 The advisory committee should meet at least twice a year

Adapted with permission from the Delaware Education Department 

OUTCOME: 

 Agenda and meeting minutes

 Annual Program Outcomes Report to the Board of Education
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SAMPLE ADVISORY COMMITTEE REPORT 

School:  Meeting Date: 

Person reporting:   

Title:   

Members present: 

Topics Discussed 
Topic Action Items/Decisions 

1. 
2. 
3. 
4. 
5. 
6. 
7. 

Future Topics 

Date of next meeting: 

Adapted from Arizona Comprehensive Competency Based Guidance Program 



Appendix B 

PROGRAM ASSESSMENT 

This scored list can help assess implementation of the amended Part l00.2(j) of the Commissioner's 
Regulation with related American School Counselor Association National Model1 components. 

a. All students K-5 have access to a certified school counselor and the comprehensive program

b. All students 6-8 have access to a certified school counselor and the comprehensive program

c. All students 9-12 have access to a certified school counselor and the comprehensive program

d. Program vision and mission are developed in alignment with district vision and mission

e. Program focus and annual goals are developed in alignment with district goals

f. Relevant student competencies and standards K-12 are adopted to provide measurable knowledge,
attitude and skill outcomes

a. Program delivery is mapped including district goal, activities and services, students served, timeline,
student standards, pro ram objectives, staff and resources, evaluation and assessment methods

b. Program monthly and annual calendars are provided for communicating about the program

a. An annual individual progress review is provided to all students 6-12 to review each student's
career/college planning and readiness, academic progress and social/emotional develo ment
b. Core curriculum instruction is provided by a certified school counselor to all students K-5 addressing
student com etencies in career/cone e readiness, academic skills and social/emotional develo ment
c. Core curriculum instruction is provided by a certified school counselor to all students 6-8 addressing
student com etencies in career/cone e readiness, academic skills and social/emotional develo ment
d. Core curriculum instruction is provided by a certified school counselor to all students 9-12 addressing
student com etencies in career/colle e readiness, academic skills and social/emotional develo ment

e. Direct and indirect student services are provided K-5 to assist students with academic, attendance and
behavior needs such as individual and roup counseling, advisement, consultation, and referral
f. Direct and indirect student services are provided K-5 to assist students with academic, attendance and
behavior needs such as individual and group counseling, advisement, consultation, and referral

g. Direct and indirect student services are provided 6-8 to assist students with academic, attendance and
behavior needs such as individual and group counseling, advisement, consultation, and referral

h. information on college and careers is provided to all students in grades K-5

i. information on college and careers is provided to all students in grades 6-8

a. Program data is analyzed annually resulting in gap action pans and program adjustments

b. A program outcomes report is presented to the district board of education annually

c. The Advisory Council provides a report to the district board of education annually

d. The Program is posted on district and school websites

SUBSCORES 

TOTAL SCORE 

1see ASCA National Model {2012). Alexandria, VA: American School Counselor Association; or visit; https:/Jwww.sthooltoimselo,-:9rg/Jid!pgl-totrnse:OO
members/asca national model 
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Appendix E 

Annual Program Outcomes Report Guldelliles 

Each plan shall include preparation of a program outcomes report that is presented to the Board 

of Education annually. This report needs to include an analysis of all systematic components of the 
comprehensive developmental school counseling/guidance program. It provides evaluation of the 

effectiveness of program activities and informs program improvement decisions. The result is a data

informed comprehensive developmental school counseling/guidance program with focused 

programming, effective interventions and increased responsiveness. 

The program outcomes report focuses on district goals addressed by the comprehensive 

developmental school counseling/guidance program including attendance, academic, behavioral 
and/or adjustment program data. It is also important to address ESSA1 indicators such as school 
climate, graduation rates, chronic absenteeism, and college/career and civic readiness. 

There are different ways to format this report. For ideas, see The American School Counselor 
Association National Model2 which uses a chart format similar to Appendix B: Program Delivery Map; 

or California's Support Personnel Accountability Report Card (SPARC)3 which uses a narrative format.

The Advisory Council also provides an annual report to the Board of Education which serves as a 
complement to the annual program outcomes report to help inform their decisions. 

Below is a list to illustrate the report components to include. This list would be repeated for each 

outcome addressed by the comprehensive developmental school counseling/guidance program. For 

more examples, see Making Data Work: An ASCA National Model Publication4
• 

Outcome measured 

• Related program goal and objectives

• Program activities and services to support program goal

• Program data:

o Process - what you did for whom (how many)

o Perception - what people think they know, believe or can do

(pre/post-tests, needs assessments, program evaluations, opinion surveys, achievement of

competencies, changes in attitudes or beliefs, gains in knowledge)

o Results/Outcomes - evidence of impact (achievement, behavior, attendance)

• Analysis of data

• Recommendations

1 see New York State Board of Regents presentation on ESSA April 9, 2018,
https://www.regents.nysed.gov/common/regents/files/P-12%20-%20ESSA%20Presentation.pdf 
2 see Accountability. (2012). In ASCA National Model (3rd ed, pp 99·124). Alexandria, VA: American School Counselor Association; or visit:
,t11ps://www .1eho.ol�Dunulcr :Pfg/school-counselor�-members/a sea-national-model
3 see SPARC Support Personnel Accountablllty Report Card examples: https:{/www.sparconline.net/Home/Vldeos
4 see Young, A., & Kaffenberger, C. (2013). Making data work: An ASCA Notional Model Publication. Alexandria, VA: American School Counselor
Association, 
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SEP OCT NOV DEC JAN FEB MAR APR MAY JUN TOTAL

INDIVIDUAL COUNSELING SESSION
Progress Reports

Grades

Attendance

Social Emotional

Group Counseling Sessions

Schedule Changes

Parent Involvement
Parent Contacts

Parent Academies

Community Based Agencies
Referrals

Contacts

Referrals to School Personnel

Guidance classes 
Taught

Co-taught in classroom

Individual / Group
College / Career Planning

Crisis / Emergency Contacts

New Student Referrals

College Applications Processed

Credit Recovery/On-line Academy Referrals

College 
Visits

Shadows

Fairs

Speakers

Meetings Attended
CSE / 504

RtI

Team / Teacher

Duties

School Counselor Monthly Report
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2019 – 2020 School Counseling Plan 

DISTRICT GOALS 

District Goal (All Students): Each building in the district will increase yearly 

student attendance by 1.5% during the 19-20 school year and decrease the 

“All Student” yearly Chronic Absenteeism rate by 2%. 

District Goal (Pre-K through 12): Each building in the district will increase 

Student College Career and Civic Readiness.  100% of students in grades Pre-

K through 12 will complete Career Plans and 100% of students in grades 6 – 12 

will complete an Individual Progress Review with their School Counselor. 

District Goal: The district 4 year graduation rate, for all students, will 

increase by 2% in June. 

District Goal: 100% of School Counselors will utilize district and building 

specific promotional materials to increase awareness of Community Schools 

Programs for staff, students and families. 



District Goals 2019-2020
PreK-2nd 

Goals for Attendance Goals for Graduation Rates

Phone Calls Home
Classroom Lessons that focus on academic 

success skills

Proactive Contacts early in the year
Tracking Cohort Data across levels to notice 

trends and determine interventions

Individual Student Meetings
Transition supports that increase academic 

results

Goal Setting

Team Meetings with Parents

Progress Monitoring at Check Points

Targeted Supports for students with 

school avoidance

Incentives

Group Discussions

Goals for Community School Initiatives

Goals for CCCR Elementary Monthly Newsletter including 

Career Plan with all students Community Schools Information

Promote themes through classroom lessons Linking parents to resources available

Career speakers Linking teachers to resources available 

PAWS IN JOBLAND Contact List for Community Schools Info
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District Goals 2019-2020
3rd-6th 

Goals for Attendance Goals for Graduation Rates

Phone Calls Home Classroom Lessons that focus on academic success skills

Proactive Contacts early in the year

Tracking Cohort Data across levels to notice trends 

and determine interventions

Individual Student Meetings Transition supports that increase academic results

Goal Setting

Transition program for 6th grade (counselors visiting 

all feeder schools, providing students info, etc)

Team Meetings with Parents              

Progress Monitoring at Check Points

Incentives

Targeted Supports for Students with School Avoidance

Group Discussions

Goals for CCCR Goals for Community School Initiatives

Individual Progress Review- 6th only

Elementary Monthly Newsletter including  

Community Schools Information

Career Plans for all students Linking parents to resources available

Choices 360- 6th only Linking teachers to resources available 

PAWS in JOBLAND 3-5th Contact List for Community Schools Info

Promote themes through classroom lessons

Career Day / Career Speakers

Possible BOCES presentations on CTE programs
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District Goals 2019-2020
7th Grade

Goals for Attendance Goals for Graduation Rates

Scheduling of Team Meetings with parents Provide knowledge about graduation requirements

Phone Calls/Letters Home "Did you know?" daily announcements

Home Visits Individual Progress Review correlation

Check in's individually with students at risk Reviewing student records regularly 

Establish attendance goals Summer School Registrations

Visual Reminders of Attendance Expectations Failure Letters

Incentives/Recognitions (quarterly)

Agency Referrals

Emails/Auto Dialer (4,8,12, etc)

"Did you know" daily announcements

Express Club

Goals for CCCR Goals for Community School Initiatives

Individual Progress Review for all students Share list of providers and services to teachers

Career Plan Completion (end of each quarter) Have information available to parents

Coteaching in Family and Consumer Science Open House Invitations to Agencies

Career Day Business Cards

Choices 360 Magnets for the District

College/Career Unit FCS Counseling Information Magnets
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District Goals 2019-2020
8th-9th

Goals for Attendance Goals for Graduation Rates

Phone calls Individual Meetings with students in jeopardy

Individual Letters Home for non working phone #'s Credit Recovery

Emails/Auto Dialer (4,8,12,etc) EDAA

Door Hangers Failure Letters

Business Cards Summer School Referrals

Home Visits

Communicate with feeder schools counselor to coordinate  

services for siblings

Visual Reminders on bulletin boards around the building  

 re: regular attendance

Individual Counseling 

Parent Conferences/Team

95% attendance rate incentives/awards

Goals for Community School Initiatives

Share list of providers with teachers

Goals for CCCR Invite agencies to Parent Academy

Individual Progress Review for all students Invite agencies to Open House

Push into Health to do individual Career Plans Magnets

Meet individually with new students/students 

not assigned to those classes Business Cards

Choices 360 Share list of providers with parents
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District Goals 2019-2020
10th-12th

Goals for Attendance Goals for Graduation Rates

Weekly Report to track attendance Mail jeopardy letters twice a year 

Team Meeting to discuss interventions for at risk Discuss credits/requirements at individual meetings

Calls Home to parents

Discuss interventions including credit recovery, Express 

Academy, online classes, summer school

Parent Meetings Meetings and calls home, if needed

Team Meetings 

Referrals to agencies, when appropriate 

Referrals to school personnel

Discuss attendance durnig Career Plan Lessons 

and individual meetings

Goals for Community School Initiatives

Goals for CCCR Add a Community Schools/Agency Table at Open House

Discuss diploma type options with students 

during individual meetings and scheduling meetings Flyer/Information Packet with information to send home

Add diploma type/standard to the Know Your 

Credit score program 

Distribute contact list to school personnel with more 

information about agencies
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For more on school readiness, visit attendanceworks.org and reachoutandread.org

DID YOU KNOW?
•  Starting in kindergarten, too many absences can cause children to fall behind in school. 

•  Missing 10 percent (or about 18 days) can make it harder to learn to read.

•  Students can still fall behind if they miss just a day or two days every few weeks. 

•  Being late to school may lead to poor attendance.

•  Absences can affect the whole classroom if the teacher has to slow down learning to help children catch up.

Attending school regularly helps children feel better about school—and themselves. Start building this habit 
in preschool so they learn right away that going to school on time, every day is important. Good attendance 
will help children do well in high school, college, and at work.

Help Your Child Succeed in School:
Build the Habit of Good Attendance Early
School success goes hand in hand with good attendance!

WHAT YOU CAN DO
•  Set a regular bed time and morning routine.

•  Lay out clothes and pack backpacks the night before.

•  Find out what day school starts and make sure your child has 
the required shots.

•  Introduce your child to her teachers and classmates before 
school starts to help her transition.

•  Don’t let your child stay home unless she is truly sick. Keep in 
mind complaints of a stomach ache or headache can be a sign 
of anxiety and not a reason to stay home.

•  If your child seems anxious about going to school, talk to 
teachers, school counselors, or other parents for advice on 
how to make her feel comfortable and excited about learning.

•  Develop back-up plans for getting to school if something 
comes up. Call on a family member, a neighbor, or  
another parent.

•  Avoid medical appointments and extended trips when school  
is in session.

When Do Absences 
Become a Problem?

CHRONIC ABSENCE 
18 or more days

WARNING SIGNS 
10 to 17 days

SATISFACTORY 
9 or fewer absences

Note:  These numbers assume  
a 180-day school year.

©Jason Miczek Photography



Pay Attention to Attendance:
Keep Your Child On Track in Middle and High School
Showing up for school has a huge impact on a student’s academic success starting in kindergarten and 
continuing through high school. Even as children grow older and more independent, families play a key role in 
making sure students get to school safely every day and understand why attendance is so important for success 
in school and on the job. 

DID YOU KNOW?

WHAT YOU CAN DO

• Students should miss no more than 9 days of school each year to stay engaged, successful and on track to graduation.
• Absences can be a sign that a student is losing interest in school, struggling with school work, dealing with a bully or 

facing some other potentially serious difficulty.
• By 6th grade, absenteeism is one of three signs that a student may drop out of high school.
• By 9th grade, regular and high attendance is a better predictor of graduation rates than 8th grade test scores.
• Missing 10 percent, or about 18 days, of the school year can drastically affect a student’s academic success. 
• Students can be chronically absent even if they only miss a day or two every few weeks.
• Attendance is an important life skill that will help your child graduate from college and keep a job.

Make school attendance a priority
• Talk about the importance of showing up to school everyday, make that the expectation.
• Help your child maintain daily routines, such as finishing homework and getting a good night’s sleep.
• Try not to schedule dental and medical appointments during the school day.
• Don’t let your child stay home unless truly sick. Complaints of headaches or stomach aches may be signs of anxiety.

Help your teen stay engaged
• Find out if your child feels engaged by his classes and feels safe from bullies and 

other threats. Make sure he/she is not missing class because of behavioral issues 
and school discipline policies. If any of these are problems, work with your school.

• Stay on top of academic progress and seek help from teachers or tutors if 
necessary. Make sure teachers know how to contact you. 

• Stay on top of your child’s social contacts. Peer pressure can lead to skipping 
school, while students without many friends can feel isolated.

• Encourage meaningful afterschool activities, including sports and clubs.

Communicate with the school
• Know the school’s attendance policy – incentives and penalities
• Talk to teachers if you notice sudden changes in behavior. These could be tied to 

something going on at school.
• Check on your child’s attendance to be sure absences are not piling up.
• Ask for help from school officials, afterschool programs, other parents or 

community agencies if you’re having trouble getting your child to school.

www.attendanceworks.org



every day counts
ATTEND TODAY - 
     ACHIEVE TOMORROW!

FOR GOOD AND/OR IMPROVED ATTENDANCE THIS SEMESTER

Awarded on: 

Tony Smith, Superintendent
Oakland Unified School District

Mayor Jean Quan
City of Oakland

Certificate of Achievement

Type text here





History of Guidance and Counseling 

Throughout most high schools and some elementary schools in the Nation, one will find some provision 

for school counseling and guidance. However, there is some controversy as to how these counseling and 

guidance programs or services are viewed. There seems to be a various number of conceptual 

perspectives as to what guidance is. Harold Munson (1971) indicates that this multiple view of guidance 

is a reflection of the flexibility of guidance to respond to societal change and to the changing needs of 

the individuals in it. “Guidance that maintains the status quo, that fails to adapt to the times, and that 

remains blind to the vitality of people can never hope to be an institutional or societal force, nor can it 

achieve any lasting influence on the individuals it serves.” 

While much of the guidance perspective in secondary schools developed after WWII, Frank Parsons and 

the founding of the Vocational Bureau of Boston in 1908 set the foundation for much of what many 

counselors would do in helping students find a place in the world. Parsons and his followers emphasized 

three concepts: 

1. In choosing a vocation a person needed a clear understanding of themselves, their abilities,

interests, ambitions, and limitations. The counselor’s role was to help the individual in learning

about their personal characteristics.

2. A person needed to obtain knowledge about the world; what opportunities and prospects are

available and what requirements are needed to succeed in a chosen field. The counselor plays an

information-giving role; as a trained person he or she would provide materials about work.

3. A person would have to use their reasoning to blend the information about themselves and the

information about the working world. The counselor would guide the client in the reasoning

process in order to develop a clear and logical direction for the person.

The National Vocational Guidance Association was formed in 1913 and was the spearhead for the 

guidance movement until 1952 when the American Personnel and Guidance Association was organized. 

During this time some other elements began to influence the nature of guidance. At Columbia University, 

Truman L. Kelley used the term “educational guidance” whereby counselors aided students in their 

choice of studies and in other school adjustments. Guidance counselors began to help students in 

selecting courses of study to prepare for work after high school. 

Between the Great Depression and WWII, not much changed in the evolution of guidance and 

counseling. One element did begin to evolve with the employment of standardized testing first in industry 

and then the military. High schools began to use intelligence measurements for students. While the test 

results were not shared with parents or students, by the 1950’s the public became enamored of the “IQ” 

and parents clamored for data that would help them understand their children. The growth in various 

types of test batteries coincided with a significant growth in the role of the guidance counselor. Many 

ex-GI’s after WWII and the Korean War sought opportunity for a college education and received help 

through counselors at the Veterans Administration. As these service men gained education they expected 

their public schools to provide services that would aid their students in obtaining a higher education. 

Suddenly guidance was afforded a significant role in the national education process. 
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In 1956 the National Defense Education Act (NDEA) increased funds to education to help the United 

States regain an academic and competitive edge in technical sciences and mathematics so we could meet 

the challenges of the space race. Part of this funding was used to increase the number of school counselors 

who had expertise in college admissions and therapeutic skills. Counselors were hired to help students 

resolve problems that might be a barrier to their academic success. By the early 1960’s the counselor’s 

role began once again to evolve. School counselors looked at the student in a more developmental way, 

focusing on the whole child. Gilbert Wrenn’s (1962) book, The Counselor in a Changing World, asserted 

that the primary emphasis in counseling students should be placed on their individual, developmental 

needs, in contrast to the remedial needs and the crisis situations in their lives. By looking at a student 

developmentally there came a call for elementary counseling. Manycounselors were past teachers and in 

many states counselor certification required teaching experience. By looking at the child 

developmentally, school counselors began to receive more training in the psychological and 

personal/social aspects of the student. Some schools showed an increase in individual and group 

counseling as well as the more traditional vocational and academic guidance. Carl Rogers’ “Client 

Centered Therapy” (1965); Paiget’s cognitive stages, Maslow’s hierarchy of need and many other 

theories emphasizing the humanistic perspective helped to change the face of school counseling. 

There were also several legislative acts both at the federal and state levels that impacted on what role 

counselors were to play in academic settings. As mentioned, NDEA helped to promote an increase in the 

number of school counselors. The original Part 100 of New York State Education Law required at least 

one certified school counselor in each school grades 7 through 12. In 1973 a civil rights law, The 

Rehabilitation Act, was passed. Section 504 of the law prohibited discrimination against individuals with 

disabilities. This section ensured that the child with a disability had equal access to an education and 

might receive accommodations and modifications. The act was reauthorized in 1992. School counseling 

offices became very involved in monitoring and coordinating programs that support identified 504 

students. 

In 1975 PL 94-142 Education for All Handicapped Children was passed and re-authorized in 1991 as 

IDEA (Individuals with Disabilities Education Act) and again reauthorized in 1997. The purpose of this 

Act is to assure that all handicapped children have available to them, within the time periods specified, 

a free appropriate public education that emphasizes special education and related services designed to 

meet their unique needs. Unlike Section 504 of the Rehabilitation Act, in this Act a school must provide 

an individualized education program (IEP) which spells out in a written form what actions will be taken 

to meet the child’s educational goals. Counselors often became coordinators and providers for counseling 

services to identified students. 

As in many states, school counselors in New York State found that their role and function became more 

clearly defined through regulatory statutes. The responsibilities of the counselor expanded to include not 

only career development and academic advisement, but also such areas as identification of students with 

special needs, attendance intervention, and working with students with personal and social issues that 

interfere with the learning process. Counselors began to see their work as a balance of looking at the 

student from three perspectives or domains: the academic, the career, and the personal/social. In 1989, 

New York State, in response to business and industry demands, and a comparison of our students to the 

youth of Europe and Japan, instituted the “Regents Action Plan” in order to increase the qualifications 

for graduation. The focus was meant to result in more competitive students in the work force. This 

initiative coincided with “The New Compact for Learning” aimed at developing strategies to better meet 

society’s urgent need to do a better job in preparing youth for adult life. 

As part of this school reform effort, counselors were to help students develop outcomes in “Learning to 

Learn (educational goals), Learning to Work (career development goals) and Learning to Live 

(personal/social goals)”. In the mid 1990’s, these three foundation areas became reworked to form ”The 

New York State Learning Standards”. 
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In 1990, The Education Trust was established by the American Association for Higher Education, as a 

special project to encourage colleges and universities to support K-12 reform efforts. Through such 

efforts states like New York were aided in the reform process. The reform movement took another large 

step through H. R. 1804 Goals 2000: Educate America Act. This act was a reflection of the goals that 

came out of the SCANS Report (The Secretary’s Commission on Achieving Necessary Skills) sponsored 

by the US Department of Labor, June 1991. As part of this reform movement, the American School 

Counselor Association (ASCA, 1990) professed a commitment to individual uniqueness and to 

maximum development in three major areas: academic, career and personal/social. ASCA also stated 

that school counseling programs are developmentally and systematic in nature, sequential, clearly 

defined, and accountable. They are jointly founded upon developmental psychology, educational 

philosophy, and counseling methodology, (ASCA, 1994). The school counseling program is an integral 

part of the educational enterprise. The program is proactive and preventive in its focus. It assists students 

in acquiring and using life-long learning skills. 

The school counseling field seeks to meet the needs and pressures of an ever-changing society. In facing 

these challenges and to bring together the various counseling viewpoints from around the country, ASCA 

presented its call to action in developing The National Standards for School Counseling Programs 

(1997). ASCA then followed with implementation strategies for achieving the national standards (1998). 

Finally, ASCA has presented a draft form of their new National Model for School Counseling Programs 

(2002). 

Then the New York State Education Department initiated, in response to the direction set by Congress, 

through new mandates under No Child Left Behind, a revitalization of the School to Work Program, The 

SAVE Legislation, and character education including the Child Assets initiative. The state has 

implemented the new Learning Standards, and state assessments, and is now working to strengthen parts 

of the Standards, such as Career Development and Occupational Studies (CDOS). 
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Transformation of the Role of the School Counselor Leadership Skills 

1. Social Advocacy Skills – Proactive socially critical behavior that prepares one to voice and

strategically plan to challenge the status quo in systems where inequities impede students’

academic success

2. Multicultural Counseling and Cross-Cultural Communication Skills

3. Use of Technology for monitoring student progress and student career planning; acquiring and

accessing data needed to inform decision making of individual students and the whole school.

4. Use of Data to Effect Change

5. Application of Coordination, Networking, Teaming and Collaboration Skills

6. Program Development, Management and Evaluation Skills (Tutoring, Peer Helpers etc.)

7. Persistence Training Skills

8. Learning Styles Knowledge and Applications Skills

9. Effective Presentation Skills with Multiple Audiences (Students, Parents, Administrators,

Teachers, Politicians, Business Leaders, Community Based Organizations, etc.)

10. Knowledge of Learning Theory and Practical Applications for Students and Teachers

11. College/Career Counseling Skills

12. Application of Non-Traditional Parental and Community Outreach Skills

13. Ability to Apply Knowledge of Learning Theories to Positively Impact Student Achievement

14. Cooperative Learning Knowledge and Applications Connected to Group Dynamics

15. Understanding of Equity/Inclusion for Under Represented Students in Rigorous Coursework

16. Counseling and Consultation Skills

17. Organizational Planning and Management Skills

18. Knowledge of and Ability to Access Community Resources

19. Understanding and Management of Organizational Change

Education Trust, Inc. 
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The ASCA Mindsets & Behaviors for Student Success: K-12 College- and Career- 

Readiness Standards for Every Student 
Each of the following standards can be applied to the academic, career and social/emotional domains. 

Category 1:  Mindset Standards 
School Counselors encourage the following mindsets for all students. 

1. Belief in development of whole self, including a healthy balance of mental, social/emotional and physical well- 

being.

2. Self-confidence in ability to succeed.

3. Sense of belonging in the school environment.

4. Understanding that postsecondary education and life-long learning are necessary for long-term career success.

5. Belief in using abilities to their fullest to achieve high-quality results and outcomes.

Category 2:  Behavior Standards 

Students will demonstrate the following standards through classroom lessons, activities and/or 

individual/small group counseling. 
Learning Strategies Self-Management Skills Social Skills 

Demonstrate critical-thinking skills to 

make informed decisions. 

Demonstrate ability to assume 

responsibility. 

Use effective oral and written 
communication skills and listening 
skills. 

Demonstrate creativity. Demonstrate self-discipline and self- 
control. 

Create positive and supportive 
relationships with other students. 

Use time-management, organizational 
and study skills. 

Demonstrate ability to work 
independently. 

Crete relationships with adults that 
support success. 

Apply self-motivation and self- 
direction to learning. 

Demonstrate ability to delay 
immediate gratification for long-term 
rewards. 

Demonstrate empathy. 

Apply media and technology skills. Demonstrate perseverance to achieve 
long and short term goals. 

Demonstrate ethical decision-making 
and social responsibility. 

Set high standards of quality. Demonstrate ability to overcome 
barriers to learning. 

Use effective collaboration and 
cooperation skills. 

Identify long and short term 
academic, career, and 

social/emotional goals. 

Demonstrate effective coping skills 

when faced with a problem. 

Use leadership and teamwork skills to 

work effectively in diverse teams. 

Actively engage in challenging 

coursework. 

Demonstrate the ability to balance 
school, home and community 

activities. 

Demonstrate advocacy skills and 

ability to assert self, when necessary. 

Gather evidence and consider multiple 

perspectives to make informed 

decisions. 

Demonstrate personal safety skills. Demonstrate social maturity and 

behaviors to the situation and 

environment. 

Participate in enrichment and 

extracurricular activities. 

Demonstrate ability to manage 

transitions and ability to adapt to 

changing situations and 

responsibilities. 
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Grade-Level Competencies 
Grade-level competencies are specific, measurable expectations that students attain as they make progress toward the standards. 

As the school counseling program’s vision, mission and program goals are aligned with the school’s academic mission, school 

counseling standards and competencies are also aligned with academic content standards at the state and district level. 

ASCA Mindsets & Behaviors align with specific standards from the Common Core State Standards through connections at the 

competency level. This alignment allows school counselors the opportunity to help students meet these college- and career- 

readiness standards in collaboration with academic content taught in core areas in the classroom. It also helps school counselors 

directly align with academic instruction when providing individual and small-group counseling by focusing on standards and 

competencies addressing a student’s developmental needs. School counselors working in states that have not adopted the 

Common Core State Standards are encouraged to align competencies with their state’s academic standards and can use the 

competencies from the ASCA Mindsets & Behaviors as examples of alignment. 

ASCA Mindsets & Behaviors Database 
The grade-level competencies are housed in the ASCA Mindsets & Behaviors database at www.schoolcounselor.org/student 

competencies. School counselors can search the database by keyword to quickly and easily identify competencies that will meet 

student developmental needs and align with academic content as appropriate. The database also allows school counselors to 

contribute to the competencies by sharing other ways to meet or align with a specific standard. 

Citation Guide 
When citing from this publication, use the following 
reference: 
American School Counselor Association (2014). 
Mindsets and Behaviors for Student Success: K-12 
College- and Career-Readiness Standards for Every 

Student. Alexandria, VA: Author. 

http://www.schoolcounselor.org/student
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Resources Used in Development of ASCA Mindsets & Behaviors 

The following documents were the primary resources that informed ASCA Mindsets & Behaviors. 

Document Organization Description 

ACT national Career Readiness 

Certificate 

ACT Offers a portable credential that demonstrates achievement and a certain 

level of workplace employability skills in applied mathematics, locating 
information and reading for information. 

ASCA National Standards for 
Students 

American School 
Counselor Association 

Describes the knowledge, attitudes and skills students should be able to 
demonstrate as a result of the school counseling program. 

AVID Essentials at a Glance AVID Promotes a college readiness system for elementary through higher 
education that is designed to increase school wide learning and 
performance. 

Building Blocks for Change: 

What it Means to be Career 
Ready 

Career Readiness 

Partner Council 

Defines what it means to be career-ready, and highlights the outcome of 

collaborative efforts of the Career Readiness Council to help inform 
policy and practice in states and communities. 

Career and Technical Education 

Standards 

National Board of 
Professional Teaching 
Standards 

Defines the standards that lay the foundation for the Career and Technical 

Education Certificate. 

Collaborative Counselor 

Training Initiative 

SREB Offers online training modules for middle grades and high school 

counselors that can improve their effectiveness in preparing all students 

for college, especially those from low-income families who would be first 
generation college students. 

Cross Disciplinary Proficiencies 
in the American Diploma 
Project. 

Achieve Describes four cross disciplinary proficiencies that will enable high 
school graduates to meet new and unfamiliar tasks and challenges in 
college, the workplace and life. 

Eight Components of College 
and Career Readiness 
Counseling 

College Board Presents a comprehensive, systemic approach for school counselors to 
use to inspire and prepare all students for college success and 
opportunity, especially students from underrepresented populations. 

English Language Arts 

Standards 

National Board of 

Professional Teaching 
Standards 

Defines the standards that lay the foundation for the English Language 

Arts Certificate. 

Framework for 21st Century 
P              P 

Learning 

Partnership for 21st
P              P 

Century Skills 
Describes the skills, knowledge and expertise students must master to 

succeed in work and life; it is a blend of content knowledge, specific 
skills, expertise and literacies. 

NETS for Students 2007 International Society 

for Technology in 
Education 

Describes the standards for evaluating the skills and knowledge students 

need to learn effectively and live productively in an increasingly global 
and digital world. 

Ramp-Up to Readiness University of 

Minnesota 

Provides school-wide guidance program designed to increase the number 
and diversity of students who graduate from high school with the 

knowledge, skills and habits necessary for success in a high-quality 
college program. 

Social and Emotional Learning 

Core Competencies 

CASEL Identifies five interrelated sets of cognitive, affective and behavioral 

competencies through which children and adults acquire and effectively 

apply the knowledge, attitudes and skills necessary to understand and 

manage emotions, set and achieve positive goals, feel and show empathy 

for others, establish and maintain positive relationships and make 
responsible decisions. 

Teaching Adolescents to 

Become Learners: The Role of 

Non-Cognitive Factors in 
Shaping School Performance 

The University of 

Chicago Consortium on 

Chicago School 
Research 

Presents a critical literature review of the role of non-cognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Presents a critical literature review of the role of non-cognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Defines what it means to be career-ready, involving three major skill 

areas: core academic skills, employability skills, and technical and job- 
specific skills. 
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The ASCA Mindsets & Behaviors for Student Success: K-12 

College- and Career Readiness for Every Student describe the 

knowledge, skills and attitudes students need to achieve academ- 

ic success, college and career readiness and social/emotional 

development. The standards are based on a survey of research 

and best practices in student achievement from a wide array of 

educational standards and efforts. These standards are the next 

generation of the ASCA National Standards for Students, which 

were first published in 1997. 

The 35 mindset and behavior standards identify and prioritize 

the specific attitudes, knowledge and skills students should be 

able to demonstrate as a result of a school counseling program. 

School counselors use the standards to assess student growth 

and development, guide the development of strategies and activ- 

ities and create a program that helps students achieve their high- 

est potential. The ASCA Mindsets & Behaviors can be aligned 

with initiatives at the district, state and national to reflect the 

district’s local priorities. 

To operationalize the standards, school counselors select 

competencies that align with the specific standards and become 

the foundation for classroom lessons, small groups and activities 

addressing student developmental needs. The competencies 

directly reflect the vision, mission and goals of the compre- 

hensive school counseling program and align with the school’s 

academic mission. 

Research-Based Standards 
The ASCA Mindsets & Behaviors are based on a review of re- 

search and college- and career-readiness documents created by a 

variety of organizations that have identified strategies making an 

impact on student achievement and academic performance. The 

ASCA Mindsets & Behaviors are organized based on the frame- 

work of noncognitive factors presented in the critical literature 

review “Teaching Adolescents to Become Learners” conducted 

by the University of Chicago Consortium on Chicago School 

Research (2012). 

This literature review recognizes that content knowledge and 

academic skills are only part of the equation for student success. 

“School performance is a complex phenomenon, shaped by 

a wide variety of factors intrinsic to students and the external 

environment” (University of Chicago, 2012, p. 2). The ASCA 

Mindsets & Behaviors are based on the evidence of the impor- 

tance of these factors. 

September 2014 

Organization of the ASCA Mindsets & Behaviors 
The ASCA Mindsets & Behaviors are organized by domains, 

standards arranged within categories and subcategories and 

grade-level competencies. Each is described below. 

Domains 
The ASCA Mindsets & Behaviors are organized in three broad 

domains: academic, career and social/emotional development. 

These domains promote mindsets and behaviors that enhance 

the learning process and create a culture of college and career 

readiness for all students. The definitions of each domain are as 

follows: 

Academic Development – Standards guiding school coun- 

seling programs to implement strategies and activities to 

support andmaximize each student’sability tolearn. 

Career Development – Standards guiding school counseling 

programs to help students 1) understand the connection 

between school and the world of work and 2) plan for and 

make a successful transition from school to postsecondary ed- 

ucation and/or the world of work and from job to job across 

the life span. 

Social/Emotional Development – Standards guiding school 

counseling programs to help students manage emotions and 

learn and apply interpersonal skills. 

Standards 
All 35 standards can be applied to any of the three domains, and 

the school counselor selects a domain and standard based on 

the needs of the school, classroom, small group or individual. 

The standards are arranged within categories and subcategories 

based on five general categories of noncognitive factors related 

to academic performance as identified in the 2012 literature 

review published by the University of Chicago Consortium 

on Chicago School Research. These categories synthesize the 

“vast array of research literature” (p. 8) on noncognitive factors 

including persistence, resilience, grit, goal-setting, help-seeking, 

cooperation, conscientiousness, self-efficacy, self-regulation, 

self-control, self-discipline, motivation, mindsets, effort, work 

habits, organization, homework completion, learning strategies 

and study skills, among others. 

Category 1: Mindset Standards – Includes standards related 

to the psycho-social attitudes or beliefs students have about 

themselves in relation to academic work. These make up the 

students’ belief system as exhibited in behaviors. 



Category 2: Behavior Standards – These standards include 

behaviors commonly associated with being a successful 

student. These behaviors are visible, outward signs that a 

student is engaged and putting forth effort to learn. The 

behaviors are grouped into three subcategories. 

a. Learning Strategies: Processes and tactics students em- 

ploy to aid in the cognitive work of thinking, remember- 

ing or learning.

b. Self-management Skills: Continued focus on a goal

despite obstacles (grit or persistence) and avoidance of

distractions or temptations to prioritize higher pursuits

over lower pleasures (delayed gratification, self-discipline,

self-control).

c. Social Skills: Acceptable behaviors that improve social

interactions, such as those between peers or between stu- 

dents and adults.

The ASCA Mindsets & Behaviors for Student Success: 
K-12 College- and Career-Readiness Standards for Every Student
Each of the following standards can be applied to the academic, career and social/emotional domains.  

Category  1: Mindset Standards 
School counselors encourage the following mindsets for all students. 

M 1. Belief in development of whole self, including a healthy balance of mental, social/emotional and physical well-being 

M 2. Self-confidence in ability to succeed 

M 3. Sense of belonging in the school environment 

M 4. Understanding that postsecondary education and life-long learning are necessary for long-term career success 

M 5. Belief in using abilities to their fullest to achieve high-quality results and outcomes 

M 6. Positive attitude toward work and learning 

Category 2: Behavior Standards 
Students will demonstrate the following standards through classroom lessons, activities 

and/or individual/small-group counseling. 

Learning Strategies Self-Management Skills Social Skills 

B-LS 1. Demonstrate critical-thinking 
skills to make informed decisions 

B-SMS 1. Demonstrate ability to assume
responsibility 

B-SS 1. Use effective oral and written 
communication skills and 

listening skills 

B-LS 2. Demonstrate creativity B-SMS 2. Demonstrate self-discipline and
self-control 

B-SS 2. Create positive and supportive 
relationships with other students 

B-LS 3. Use time-management, 
organizational and study skills 

B-SMS 3. Demonstrate ability to work
independently 

B-SS 3. Create relationships with adults 
that support success 

B-LS 4. Apply self-motivation and self- 

direction to learning 
B-SMS 4. Demonstrate ability to delay

immediate gratification for long- 

term rewards 

B-SS 4. Demonstrate empathy 

B-LS 5. Apply media and technology skills B-SMS 5. Demonstrate perseverance to
achieve long- and short-term goals 

B-SS 5. Demonstrate ethical decision- 
making and social responsibility 

B-LS 6. Set high standards of quality B-SMS 6. Demonstrate ability to overcome
barriers to learning 

B-SS 6. Use effective collaboration and 
cooperation skills 

B-LS 7. Identify long- and short-term 

academic, career and social/ 

emotional goals 

B-SMS 7. Demonstrate effective coping

skills when faced with a problem 

B-SS 7. Use leadership and teamwork 

skills to work effectively in diverse 

teams 

B-LS 8. Actively engage in challenging 

coursework 
B-SMS 8. Demonstrate the ability to

balance school, home and 

community activities 

B-SS 8. Demonstrate advocacy skills 

and ability to assert self, when 

necessary 

B-LS 9. Gather evidence and consider 
multiple perspectives to make 
informed decisions 

B-SMS 9. Demonstrate personal safety skills B-SS 9. Demonstrate social maturity and 
behaviors appropriate to the 
situation and environment 

B-LS 10. Participate in enrichment and 
extracurricular activities 

B-SMS 10. Demonstrate ability to manage

transitions and ability to adapt 

to changing situations and 
responsibilities 
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Grade-Level Competencies 
Grade-level competencies are specific, measurable expectations 

that students attain as they make progress toward the standards. 

As the school counseling program’s vision, mission and program 

goals are aligned with the school’s academic mission, school 

counseling standards and competencies are also aligned with 

academic content standards at the state and district level. 

ASCA Mindsets & Behaviors align with specific standards 

from the Common Core State Standards through connections 

at the competency level. This alignment allows school counsel- 

ors the opportunity to help students meet these college- and 

career-readiness standards in collaboration with academic 

content taught in core areas in the classroom. It also helps 

school counselors directly align with academic instruction when 

providing individual and small-group counseling by focusing 

onstandardsand competenciesaddressing a student’sdevelop- 

mental needs. School counselors working in states that have not 

adopted the Common Core State Standards are encouraged to 

align competencies with their state’s academic standards and can 

use the competencies from the ASCA Mindsets & Behaviors as 

examples of alignment. 

ASCA Mindsets & Behaviors Database 
The grade-level competencies are housed in the ASCA Mindsets 

& Behaviors database at www.schoolcounselor.org/studentcompe- 

tencies. School counselors can search the database by keyword to 

quickly and easily identify competencies that will meet student 

developmental needs and align with academic content as appro- 

priate. The database also allows school counselors to contribute 

to the competencies by sharing other ways to meet or align with 

a specific standard. 

Citation Guide 
When citing from this publication, use the following reference: 

American School Counselor Association (2014). Mindsets and 
Behaviors for Student Success: K-12 College- and Career-Readiness 

Standards for Every Student. Alexandria, VA: Author. 

http://www.schoolcounselor.org/studentcompe-
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Resources Used in Development of ASCA Mindsets & Behaviors 
The following documents were the primary resources that informed ASCA Mindsets & Behaviors. 

Document Organization Description 

ACT National Career Readiness 
Certificate 

ACT Offers a portable credential that demonstrates achievement and a certain 

level of workplace employability skills in applied mathematics, locating 

information and reading for information. 

ASCA National Standards for 
Students 

American School Counselor 
Association 

Describes the knowledge, attitudes and skills students should be able to 
demonstrate as a resultoftheschool counseling program. 

AVID Essentials at a Glance AVID Promotes a college readiness system for elementary through higher 
education that is designed to increase schoolwide learning and performance.  

Building Blocks For Change: 

What it Means to be Career 
Ready 

Career Readiness Partner 

Council 

Defines what it means to be career-ready, and highlights the outcome of 

collaborative efforts of the Career Readiness Partner Council to help inform 
policy and practice in states and communities. 

Career and Technical Education 

Standards 

National Board of 

Professional Teaching 

Standards 

Defines thestandards thatlay thefoundation for theCareer andTechnical 

Education Certificate. 

Collaborative Counselor Training 

Initiative 
SREB Offers onlinetrainingmodules for middlegrades andhigh school counselors 

that can improve their effectiveness in preparing all students for college, 

especially those from low-income families who would be first-generation 

college students. 

Cross Disciplinary Proficiencies 
in the American Diploma Project 

Achieve Describes four cross disciplinary proficiencies that will enable high school 
graduates to meet new and unfamiliar tasks and challenges in college, the 

workplace and life. 

Eight Components of College 
and Career Readiness 

Counseling 

College Board Presents a comprehensive, systemic approach for school counselors to use 
to inspire and prepare all students for college success and opportunity, 

especially students from underrepresented populations. 

English Language Arts Standards National Board of 

Professional Teaching 

Standards 

Defines the standards that lay the foundation for the English Language Arts 

Certificate. 

Framework for 21st Century 

Learning 

Partnership for 21st Century 

Skills 
Describes the skills, knowledge and expertise students must master to 

succeed in work and life; it is a blend of content knowledge, specific skills, 

expertise and literacies. 

NETS for Students 2007 International Society for 

Technology in Education 

Describes the standards for evaluating the skills and knowledge students 

need to learn effectively and live productively in an increasingly global and 

digital world. 

Ramp-Up to Readiness University of Minnesota Provides a schoolwide guidance program designed to increase the number 
and diversity of students who graduate from high school with the knowledge, 

skills and habits necessary for success in a high-quality college program. 

Social and Emotional Learning 

Core Competencies 
CASEL Identifies five interrelated sets of cognitive, affective and behavioral 

competencies through which children and adults acquire and effectively apply 

the knowledge, attitudes and skills necessary to understand and manage 

emotions, set and achieve positive goals, feel and show empathy for others, 

establish and maintain positive relationships and make responsible decisions. 

Teaching Adolescents to Become 

Learners: The Role of Non- 

Cognitive Factors in Shaping 

School Performance 

The University of Chicago 

Consortium on Chicago 

School Research 

Presents a critical literature review of the role of noncognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Defines what it means to be career-ready, involving three major skill areas: 

core academic skills, employability skills, and technical and job-specific skills. 
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(Adopted 1984; revised 1992, 1998, 2004 and 2010, 2016) 

Preamble 

The American School Counselor Association (ASCA) is a 

professional organization supporting school counselors, school 

counseling students/interns, school counseling program direc- 

tors/supervisors and school counselor educators. School coun- 

selors have unique qualifications and skills to address preK–12 

students’ academic, career and social/emotional development 

needs. These standards are the ethical responsibility of all school 

counseling professionals. 

School counselors are advocates, leaders, collaborators and 

consultants who create systemic change by providing equitable 

educational access and success by connecting their school coun- 

seling programs to the district’s mission and improvement plans. 

School counselors demonstrate their belief that all students have 

the ability to learn by advocating for an education system that 

provides optimal learning environments for all students. 

All students have the right to: 

• Be respected, be treated with dignity and have access to a com- 

prehensive school counseling program that advocates for and

affirms all students from diverse populations including but not

limited to: ethnic/racial identity, nationality, age, social class,

economic status, abilities/disabilities, language, immigration

status, sexual orientation, gender, gender identity/expression,

family type, religious/spiritual identity, emancipated minors,

wards of the state, homeless youth and incarcerated youth.

School counselors as social-justice advocates support students

from all backgrounds and circumstances and consult when their

competence level requires additional support.

• Receive the information and support needed to move toward

self-determination, self-development and affirmation within

one’s group identities. Special care is given to improve overall

educational outcomes for students who have been historically

underserved in educational services.

• Receive critical, timely information on college, career and

postsecondary options and understand the full magnitude

and meaning of how college and career readiness can have an

impact on their educational choices and future opportunities.

• Privacy that should be honored to the greatest extent possible,

while balancing other competing interests (e.g., best interests

of students, safety of others, parental rights) and adhering to

laws, policies and ethical standards pertaining to confidentiali- 

ty and disclosure in the school setting.

• A safe school environment promoting autonomy and justice

and free from abuse, bullying, harassment and other forms of

violence.

PURPOSE 

In this document, ASCA specifies the obligation to the principles 

of ethical behavior necessary to maintain the high standards 

of integrity, leadership and professionalism. The ASCA Ethical 

Standards for School Counselors were developed in consulta- 

tion with state school counseling associations, school counselor 

educators, school counseling state and district leaders and school 

counselors across the nation to clarify the norms, values and 

beliefs of the profession. 

The purpose of this document is to: 

• Serve as a guide for the ethical practices of all school counsel- 

ors, supervisors/directors of school counseling programs and

school counselor educators regardless of level, area, popula- 

tion served or membership in this professional association.

• Provide support and direction for self-assessment, peer consul- 

tation and evaluations regarding school counselors’ responsi- 

bilities to students, parents/guardians, colleagues and profes- 

sional associates, schools district employees, communities and

the school counseling profession.

• Inform all stakeholders, including students, parents/guardians,

teachers, administrators, community members and courts of

justice of best ethical practices, values and expected behaviors

of the school counseling professional.

A. RESPONSIBILITY TO STUDENTS

A.1. Supporting Student Development

School counselors: 

a. Have a primary obligation to the students, who are to be

treated with dignity and respect as unique individuals.

b. Aim to provide counseling to students in a brief context and

support students and families/guardians in obtaining outside

services if the student needs long-term clinical counseling.

c. Do not diagnose but remain acutely aware of how a student’s

diagnosis can potentially affect the student’s academic success.

d. Acknowledge the vital role of parents/guardians and families.

e. Are concerned with students’ academic, career and social/

emotional needs and encourage each student’s maximum devel- 

opment.

f. Respect students’ and families’ values, beliefs, sexual orienta- 

tion, gender identification/expression and cultural background

and exercise great care to avoid imposing personal beliefs or

values rooted in one’s religion, culture or ethnicity.
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g. Are knowledgeable of laws, regulations and policies affecting

students and families and strive to protect and inform students

and families regarding their rights.

h. Provide effective, responsive interventions to address student

needs.

i. Consider the involvement of support networks, wraparound

services and educational teams needed to best serve students.

j. Maintain appropriate boundaries and are aware that any

sexual or romantic relationship with students whether legal or

illegal in the state of practice is considered a grievous breach

of ethics and is prohibited regardless of a student’s age. This

prohibition applies to both in-person and electronic interactions

and relationships.

A.2. Confidentiality

School counselors: 

a. Promote awareness of school counselors’ ethical standards

and legal mandates regarding confidentiality and the appropri- 

ate rationale and procedures for disclosure of student data and

information toschool staff.

b. Inform studentsofthe purposes, goals, techniquesand rules

of procedure under which they may receive counseling. Disclo- 

sure includes informed consent and clarification of the limits of

confidentiality. Informed consent requires competence, volun- 

tariness and knowledge on the part of students to understand

the limits of confidentiality and, therefore, can be difficult to ob- 

tain from students of certain developmental levels, English-lan- 

guage learners and special-needs populations. If the student

is able to give assent/consent before school counselors share

confidential information, school counselors attempt to gain the

student’s assent/consent.

c. Are aware that even though attempts are made to obtain

informed consent, it is not always possible. When needed, school

counselors make counseling decisions on students’ behalf that

promote students’ welfare.

d. Explain the limits of confidentiality in developmentally appro- 

priate terms through multiple methods such as student hand- 

books, school counselor department websites, school counseling

brochures, classroom curriculum and/or verbal notification to

individual students.

e. Keep information confidential unless legal requirements

demand that confidential information be revealed or a breach is

required to prevent serious and foreseeable harm to the stu- 

dent. Serious and foreseeable harm is different for each minor

in schools and is determined by students’ developmental and

chronological age, the setting, parental rights and the nature of

the harm. School counselors consult with appropriate profes- 

sionals when in doubt as to the validity of an exception.

f. Recognize their primary ethical obligation for confidentiality

is to the students but balance that obligation with an under- 

standing of parents’/guardians’ legal and inherent rights to be

the guiding voice in their children’s lives. School counselors

understand the need to balance students’ ethical rights to make

choices, their capacity to give consent or assent, and parental

or familial legal rights and responsibilities to make decisions on

their child’s behalf.

g. Promote the autonomy of students to the extent possible and

use the most appropriate and least intrusive method to breach

confidentiality, if such action is warranted. The child’s develop- 

mental age and the circumstances requiring the breach are con- 

sidered, and as appropriate, students are engaged in a discussion

about the method and timing of the breach. Consultation with

peers and/or supervision is recommended.

h. In absence of state legislation expressly forbidding disclosure,

consider the ethical responsibility to provide information to

an identified third party who, by his/her relationship with the

student, is at a high risk of contracting a disease that is com- 

monly known to be communicable and fatal. Disclosure requires

satisfaction of all of the following conditions:

1) Student identifies partner, or the partner is highly identifi- 

able

2) School counselor recommends the student notify partner

and refrain from further high-risk behavior

3) Student refuses

4) School counselor informs the student of the intent to noti- 

fy the partner

5) School counselor seeks legal consultation from the school

district’s legal representative in writing as to the legalities

of informing the partner

i. Request of the court that disclosure not be required when the

school counselor’s testimony or case notes are subpoenaed if

the release of confidential information may potentially harm a

student or the counseling relationship.

j. Protect the confidentiality of students’ records and release per- 

sonal data in accordance with prescribed federal and state laws

and school board policies.

k. Recognize the vulnerability of confidentiality in electronic

communications and only transmit student information electron- 

ically in a way that follows currently accepted security standards

and meets federal, state and local laws and board policy.

l. Convey a student’s highly sensitive information (e.g., a

student’s suicidal ideation) through personal contact such as a

phone call or visit and not less-secure means such as a notation

in the educational record or an e-mail. Adhere to state, federal

and school board policy when conveying sensitive information.

m. Advocate for appropriate safeguards and protocols so highly

sensitive student information is not disclosed accidentally to

individuals who do not have a need to know such information.

Best practice suggests a very limited number of educators would

have access to highly sensitive information on a need-to-know

basis.

n. Advocate with appropriate school officials for acceptable

encryption standards to be utilized for stored data and currently

acceptable algorithms to be utilized for data in transit.

o. Avoid using software programs without the technological

capabilities to protect student information based upon currently

acceptable security standards and the law.
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A.3. Comprehensive Data-Informed Program

School counselors: 

a. Collaborate with administration, teachers, staff and decision

makers around school-improvement goals.

b. Provide students with a comprehensive school counseling

program that ensures equitable academic, career and social/

emotional development opportunities for all students.

c. Review school and student data to assess needs including, but

not limited to, data on disparities that may exist related to gen- 

der, race, ethnicity, socio-economic status and/or other relevant

classifications.

d. Use data to determine needed interventions, which are then

delivered to help close the information, attainment, achievement

and opportunity gaps.

e. Collect process, perception and outcome data and analyze

the data to determine the progress and effectiveness of the

school counseling program. School counselors ensure the school

counseling program’s goals and action plans are aligned with

district’s school improvement goals.

f. Use data-collection tools adhering to confidentiality standards

as expressed in A.2.

g. Share data outcomes with stakeholders.

A.4. Academic, Career and
Social/Emotional Plans

School counselors: 

a. Collaborate with administration, teachers, staff and decision

makers to create a culture of postsecondary readiness

b. Provide and advocate for individual students’ preK–

postsecondary college and career awareness, exploration and

postsecondary planning and decision making, which supports

the students’ right to choose from the wide array of options

when students complete secondary education.

c. Identify gaps in college and career access and the implications

of such data for addressing both intentional and unintentional

biases related to college and career counseling.

d. Provide opportunities for all students to develop the mindsets

and behaviors necessary to learn work-related skills, resilience,

perseverance, an understanding of lifelong learning as a part of

long-term career success, a positive attitude toward learning and

a strong work ethic.

A.5. Dual Relationships and
Managing Boundaries

School counselors: 

a. Avoid dual relationships that might impair their objectivity

and increase the risk of harm to students (e.g., counseling one’s

family members or the children of close friends or associates).

If a dual relationship is unavoidable, the school counselor is

responsible for taking action to eliminate or reduce the poten- 

tial for harm to the student through use of safeguards, which

might include informed consent, consultation, supervision and

documentation.

b. Establish and maintain appropriate professional relationships

with students at all times. School counselors consider the risks

and benefits of extending current school counseling relationships

beyond conventional parameters, such as attending a student’s

distant athletic competition. In extending these boundaries,

school counselors take appropriate professional precautions

such as informed consent, consultation and supervision. School

counselors document the nature of interactions that extend

beyond conventional parameters, including the rationale for the

interaction, the potential benefit and the possible positive and

negative consequences for the student and school counselor.

c. Avoid dual relationships beyond the professional level with

school personnel, parents/guardians and students’ other family

members when these relationships might infringe on the integrity

of the school counselor/student relationship. Inappropriate dual

relationships include, but are not limited to, providing direct

discipline, teaching courses that involve grading students and/

or accepting administrative duties in the absence of an adminis- 

trator.

d. Do not use personal social media, personal e-mail accounts

or personal texts to interact with students unless specifically

encouraged and sanctioned by the school district. School coun- 

selors adhere to professional boundaries and legal, ethical and

school district guidelines when using technology with students,

parents/guardians or school staff. The technology utilized,

including, but not limited to, social networking sites or apps,

should be endorsed by the school district and used for profes- 

sional communication and the distribution of vital information.

A.6. Appropriate Referrals and Advocacy

School counselors: 

a. Collaborate with all relevant stakeholders, including students,

educators and parents/guardians when student assistance is

needed, including the identification of early warning signs of

student distress.

b. Provide a list of resources for outside agencies and resources

in their community to student(s) and parents/guardians when

students need or request additional support. School counselors

provide multiple referral options or the district’s vetted list and

are careful not to indicate an endorsement or preference for

one counselor or practice. School counselors encourage parents

to interview outside professionals to make a personal decision

regarding the best source of assistance for their student.

c. Connect students with services provided through the local

school district and community agencies and remain aware of

state laws and local district policies related to students with

special needs, including limits to confidentiality and notification

to authorities as appropriate.

d. Develop a plan for the transitioning of primary counseling

services with minimal interruption of services. Students retain

the right for the referred services to be done in coordination

with the school counselor or to discontinue counseling services

with the school counselor while maintaining an appropriate

relationship that may include providing other schoolsupport

services.

e. Refrain from referring students based solely on the school

counselor’s personal beliefs or values rooted in one’s religion,

culture, ethnicity or personal worldview. School counselors



Page 121 

maintain the highest respect for student diversity. School coun- 

selors should pursue additional training and supervision in areas 

where they are at risk of imposing their values on students, es- 

pecially when the school counselor’s values are discriminatory in 

nature. School counselors do not impose their values on students 

and/or families when making referrals to outside resources for 

student and/or family support. 

f. Attempt to establish a collaborative relationship with outside

service providers to best serve students. Request a release of in- 

formation signed by the student and/or parents/guardians before

attempting to collaborate with the student’s external provider.

g. Provide internal and external service providers with accurate,

objective, meaningful data necessary to adequately evaluate,

counsel and assist the student.

h. Ensure there is not a conflict of interest in providing referral

resources. School counselors do not refer or accept a referral to

counsel a student from their school if they also work in a private

counseling practice.

A.7. Group Work

School counselors: 

a. Facilitate short-term groups to address students’ academic,

career and/or social/emotional issues.

b. Inform parent/guardian(s) of student participation in a small

group.

c. Screen students for group membership.

d. Use data to measure member needs to establish well-defined

expectations of group members.

e. Communicate the aspiration of confidentiality as a group

norm, while recognizing and working from the protective

posture that confidentiality for minors in schools cannot be

guaranteed.

f. Select topics for groups with the clear understanding that

some topics are not suitable for groups in schools and accord- 

ingly take precautions to protect members from harm as a result

of interactions with the group.

g. Facilitate groups from the framework of evidence-based or

research-based practices.

h. Practice within their competence level and develop profession- 

al competence through training and supervision.

i. Measure the outcomes of group participation (process, percep- 

tion and outcome data).

j. Provide necessary follow up with group members.

A.8. Student Peer-Support Program

School counselors: 

a. Safeguard the welfare of students participating in peer-to-peer

programs under their direction.

b. Supervise students engaged inpeer helping, mediation and

other similar peer-support groups. School counselors are respon- 

sible for appropriate skill development for students serving as

peer support in school counseling programs. School counselors

continuously monitor students who are giving peer support and 

reinforce the confidential nature of their work. School counsel- 

ors inform peer-support students about the parameters of when 

students need to report information to responsible adults. 

A.9. Serious and Foreseeable
Harm to Self and Others

School counselors: 

a. Inform parents/guardians and/or appropriate authorities when

a student poses aserious and foreseeable riskof harm to self

or others. When feasible, this is to be done after careful delib- 

eration and consultation with other appropriate professionals.

School counselors inform students of the school counselor’s legal

and ethical obligations to report the concern to the appropriate

authorities unless it is appropriate to withhold this information

to protect the student (e.g. student might run away if he/she

knows parents are being called). The consequence of the risk

of not giving parents/guardians a chance to intervene on behalf

of their child is too great. Even if the danger appears relatively

remote, parents should be notified.

b. Use risk assessments with caution. If risk assessments are

used by the school counselor, an intervention plan should be

developed and in place prior to this practice. When reporting

risk-assessment results to parents, school counselors do not

negate the riskof harmevenif the assessment revealsalow risk

as students may minimize riskto avoid further scrutiny and/or

parental notification. School counselors report risk assessment

results to parents to underscore the need to act on behalf of a

child at risk; this is not intended to assure parents their child

isn’t at risk, which is something a school counselor cannot know

with certainty.

c. Do not release a student who is a danger to self or others until

the student has proper and necessary support. If parents will

not provide proper support, the school counselor takes neces- 

sary steps to underscore to parents/guardians the necessity to

seek help and at times may include a report to child protective

services.

d. Report to parents/guardians and/or appropriate authorities

when students disclose a perpetrated or a perceived threat to

their physical or mental well-being. This threat may include, but

is not limited to, physical abuse, sexual abuse, neglect, dating

violence, bullying or sexual harassment. The school counsel- 

or follows applicable federal, state and local laws and school

district policy.

A.10. Underserved and At-Risk Populations

School counselors: 

a. Strive to contribute to a safe, respectful, nondiscriminatory

school environment in which all members of the school commu- 

nity demonstrate respect and civility.

b. Advocate for and collaborate with students to ensure students

remain safe at home and at school. A high standard of care

includes determining what information is shared with parents/

guardians and when information creates an unsafe environment

for students.

c. Identify resources needed to optimize education.
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d. Collaborate with parents/guardians, when appropriate, to

establish communication and to ensure students’ needs are met.

e. Understand students have the right to be treated in a manner

consistent with their gender identity and to be free from any

form of discipline, harassment or discrimination based on their

gender identity or gender expression.

f. Advocate for the equal right and access to free, appropri- 

ate public education for all youth, in which students are not

stigmatized or isolated based on their housing status, disability,

foster care, special education status, mental health or any other

exceptionality or specialneed.

g. Recognize the strengths of students with disabilities as well as

their challenges and provide best practices and current research

in supporting their academic, career and social/emotional needs.

A.11. Bullying, Harassment and Child Abuse

School counselors: 

a. Report to the administration all incidents of bullying, dating

violence and sexual harassment as most fall under Title IX of

the Education Amendments of 1972 or other federal and state

laws as being illegal and require administrator interventions.

School counselors provide services to victims and perpetrator

as appropriate, which may include a safety plan and reasonable

accommodations such as schedule change, but school counselors

defer to administration for all discipline issues for this or any

other federal, state or school board violation.

b. Report suspected cases of child abuse and neglect to the prop- 

er authorities and take reasonable precautions to protect the

privacy of the student for whom abuse or neglect is suspected

when alerting the proper authorities.

c. Are knowledgeable about current state laws and their school

system’s procedures for reporting child abuse and neglect and

methods to advocate for students’ physical and emotional safety

following abuse/neglect reports.

d. Develop and maintain the expertise to recognize the signs and

indicators of abuse and neglect. Encourage training to enable

students and staff to have the knowledge and skills needed to

recognize the signs of abuse and neglect and to whom they

should report suspected abuse or neglect.

e. Guide and assist students who have experienced abuse and

neglect by providing appropriate services.

A.12. Student Records

School counselors: 

a. Abide by the Family Educational Rights and Privacy Act

(FERPA), which defines who has access to students’ educational

records and allows parents the right to review and challenge

perceived inaccuracies in their child’s records.

b. Advocate for the ethical use of student data and records and

inform administration of inappropriate or harmful practices.

c. Recognize the difficulty in meeting the criteria of

sole-possession records.

d. Recognize that sole-possession records and case notes can be

subpoenaed unless there is a specific state statute for privileged

communication expressly protecting student/school counselor

communication.

e. Recognize that electronic communications with school offi- 

cials regarding individual students, even without using student

names, are likely to create student records that must be ad- 

dressed in accordance with FERPA and state laws.

f. Establish a reasonable timeline for purging sole-possession

records or case notes. Suggested guidelines include shredding pa- 

per sole-possession records or deleting electronic sole-possession

records when a student transitions to the next level, transfers to

another school or graduates. School counselors do not destroy

sole-possession records that may be needed by a court of law,

such as notes on child abuse, suicide, sexual harassment or vio- 

lence, without prior review and approval by school district legal

counsel. School counselors follow district policies and proce- 

dures when contacting legal counsel.

A.13. Evaluation, Assessment and Interpretation

School counselors: 

a. Use only valid and reliable tests and assessments with concern

for bias and cultural sensitivity.

b. Adhere to all professional standards when selecting, admin- 

istering and interpreting assessment measures and only utilize

assessment measures that are within the scope of practice for

school counselors and for which they are licensed, certified and

competent.

c. Are mindful of confidentiality guidelines when utilizing paper

or electronic evaluative or assessment instruments and pro- 

grams.

d. Consider the student’s developmental age, language skills and

level of competence when determining the appropriateness of an

assessment.

e. Use multiple data points when possible to provide students

and families with accurate, objective and concise information to

promote students’ well-being.

f. Provide interpretation of the nature, purposes, results and

potential impact of assessment/evaluation measures in language

the students and parents/guardians can understand.

g. Monitor the use of assessment results and interpretations

and take reasonable steps to prevent others from misusing the

information.

h. Use caution when utilizing assessment techniques, making

evaluations and interpreting the performance of populations

not represented in the norm group on which an instrument is

standardized.

i. Conduct school counseling program evaluations to determine

the effectiveness of activitiessupporting students’ academic,

career and social/emotional development through accountabil- 

ity measures, especially examining efforts to close information,

opportunity and attainment gaps.
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A.14. Technical and Digital Citizenship

School counselors: 

a. Demonstrate appropriate selection and use of technology and

software applications to enhance students’ academic, career and

social/emotional development. Attention is given to the ethical

and legal considerations of technological applications, including

confidentiality concerns, security issues, potential limitations and

benefits and communication practices in electronic media.

b. Take appropriate and reasonable measures for maintaining

confidentiality of student information and educational records

stored or transmitted through the use of computers, social

media, facsimile machines, telephones, voicemail, answering

machines and other electronic technology.

c. Promote the safe and responsible use of technology in collabo- 

ration with educators and families.

d. Promote the benefits and clarify the limitations of various

appropriate technological applications.

e. Use established and approvedmeans ofcommunication with

students, maintaining appropriate boundaries. School counselors

help educate students about appropriate communication and

boundaries.

f. Advocate for equal access to technology for all students.

A.15. Virtual/Distance School Counseling

School counselors: 

a. Adhere to the same ethical guidelines in a virtual/distance

setting as school counselors in face-to-face settings.

b. Recognize and acknowledge the challenges and limitations of

virtual/distance school counseling.

c. Implement procedures for students to follow in both emergen- 

cy and nonemergency situations when the school counselor is

not available.

d. Recognize and mitigate the limitation of virtual/distance

school counseling confidentiality, which may include unintended

viewers or recipients.

e. Inform both the student and parent/guardian of the benefits

and limitations of virtual/distance counseling.

f. Educate students on how to participate in the electronic school

counseling relationship to minimize and prevent potential mis- 

understandings that could occur due to lack of verbal cues and

inability to read body language or other visual cues that provide

contextual meaning to the school counseling process and school

counseling relationship.

B. RESPONSIBILITIES TO PARENTS/
GUARDIANS, SCHOOL AND SELF

B.1. Responsibilities to Parents/Guardians

School counselors: 

a. Recognize that providing services to minors in a school setting

requires school counselors to collaborate with students’ parents/

guardians as appropriate.

b. Respect the rights and responsibilities of custodial and

noncustodial parents/guardians and, as appropriate, establish

a collaborative relationship with parents/guardians to facilitate

students’ maximum development.

c. Adhere to laws, local guidelines and ethical practice when

assisting parents/guardians experiencing family difficulties inter- 

fering with the student’s welfare.

d. Are culturally competent and sensitive to diversity among

families. Recognize that all parents/guardians, custodial and

noncustodial, are vested with certain rights and responsibilities

for their children’s welfare by virtue of their role and according

to law.

e. Inform parents of the mission of the school counseling pro- 

gram and program standards in academic, career and social/

emotional domains that promote and enhance the learning

process for all students.

f. Inform parents/guardians of the confidential nature of the

school counseling relationship between the school counselor and

student.

g. Respect the confidentiality of parents/guardians as appropri- 

ate and in accordance with the student’s best interests.

h. Provide parents/guardians with accurate, comprehensive and

relevant information in an objective and caring manner, as is

appropriate and consistent with ethical and legal responsibilities

to the student and parent.

i. In cases of divorce or separation, follow the directions and

stipulations of the legal documentation, maintaining focus on

the student. School counselors avoid supporting one parent over

another.

B.2. Responsibilities to the School

School counselors: 

a. Develop and maintain professional relationships and systems

of communication with faculty, staff and administrators to

support students.

b. Design and deliver comprehensive school counseling pro- 

grams that are integral to the school’s academic mission; driven

by student data; based on standards for academic, career and

social/emotional development; and promote and enhance the

learning process for all students.

c. Advocate for a school counseling program free of

non-school-counseling assignments identified by “The ASCA

National Model: A Framework for School Counseling Pro- 

grams” as inappropriate to the school counselor’s role.

d. Provide leadership to create systemic change to enhance the

school.

e. Collaborate with appropriate officials to remove barriers that

may impede the effectiveness of the school or the school counsel- 

ing program.

f. Provide support, consultation and mentoring to professionals

in need of assistance when in the scope of the school counselor’s

role.

g. Inform appropriate officials, in accordance with school board

policy,ofconditions thatmay be potentially disruptiveor
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damaging to the school’s mission, personnel and property while 

honoring the confidentiality between the student and the school 

counselor to the extent feasible, consistent with applicable law 

and policy. 

h. Advocate for administrators to place in school counseling po- 

sitions certified school counselors who are competent, qualified

and hold a master’s degree or higher in school counseling from

an accredited program.

i. Advocate for equitable school counseling program policies and

practices for all students and stakeholders.

j. Strive to use translators who have been vetted or reviewed and

bilingual/multilingual school counseling program materials rep- 

resenting languages used by families in the school community.

k. Affirm the abilities of and advocate for the learning needsof

all students. School counselors support the provision of appro- 

priate accommodations and accessibility.

l. Provide workshops and written/digital information to families

to increase understanding, improve communication and promote

student achievement.

m. Promote cultural competence to help create a safer more

inclusive school environment.

n. Adhere to educational/psychological research practices,

confidentiality safeguards, security practices and school district

policies when conducting research.

o. Promote equity and access for all students through the use of

community resources.

p. Use culturally inclusive language in all forms of communica- 

tion.

q. Collaborate as needed to provide optimum services with

other professionals such as special educators, school nurses,

school social workers, school psychologists, college counselors/

admissions officers, physical therapists, occupational therapists,

speech pathologists, administrators.

r. Workresponsibly to remedy workenvironments that donot

reflect the profession’s ethics.

s. Work responsibly through the correct channels to try and

remedy work conditions that do not reflect the ethics of the

profession.

B.3. Responsibilities to Self

School counselors: 

a. Have completed a counselor education program at an accredit- 

ed institution and earned a master’s degree in school counseling.

b. Maintain membership in school counselor professional orga- 

nizations to stay up to date on current research and to maintain

professional competence in current school counseling issues and

topics. School counselors maintain competence in their skills by

utilizing current interventions and best practices.

c. Accept employment only for those positions for which they

are qualified by education, training, supervised experience and

state/national professional credentials.

d. Adhere to ethical standards of the profession and other

official policy statements such as ASCA Position Statements and

Role Statements, school board policies and relevant laws. When 

laws and ethical codes are in conflict school counselors work to 

adhere to both as much as possible. 

e. Engage in professional development and personal growth

throughout their careers. Professional development includes

attendance at state and national conferences and reading journal

articles. School counselors regularly attend training on school

counselors’ current legal and ethical responsibilities.

f. Monitor their emotional and physical health and practice

wellness to ensure optimal professional effectiveness. School

counselors seek physical or mental health support when needed

to ensure professionalcompetence.

g. Monitor personal behaviors and recognize the high standard

of care a professional in this critical position of trust must main- 

tain on and off the job. School counselors are cognizant of and

refrain from activity that may diminish their effectiveness within

the school community.

h. Seek consultation and supervision from school counselors and

other professionals who are knowledgeable of school counselors’

ethical practices when ethical and professional questions arise.

i. Monitor and expand personal multicultural and social-justice

advocacy awareness, knowledge and skills to be an effective cul- 

turally competent school counselor. Understand how prejudice,

privilege and various forms of oppression based on ethnicity, ra- 

cial identity, age, economic status, abilities/disabilities, language,

immigration status, sexual orientation, gender, gender identity

expression, family type, religious/spiritual identity, appearance

and living situations (e.g., foster care, homelessness, incarcera- 

tion) affect students and stakeholders.

j. Refrain from refusing services to students based solely on the

school counselor’s personally held beliefs or values rooted in

one’s religion, culture or ethnicity. School counselors respect the

diversity of students and seek training and supervision when

prejudice or biases interfere with providing comprehensive ser- 

vices to all students.

k. Work toward a school climate that embraces diversity and

promotes academic, career and social/emotional development

for allstudents.

l. Make clear distinctions between actions and statements (both

verbal and written) made as a private individual and those made

as a representative of the school counseling profession and of the

school district.

m. Respect the intellectual property of others and adhere to

copyright laws and correctly cite others’ workwhen using it.

C. SCHOOL COUNSELOR
ADMINISTRATORS/SUPERVISORS

School counselor administrators/supervisors support school 
counselors in their charge by: 

a. Advocating both within and outside of their schools or

districts for adequate resources to implement a comprehensive

school counseling program and meet their students’ needs.

b. Advocating for fair and open distribution of resources among

programs supervised. An allocation procedure should be devel- 

oped that is nondiscriminatory, informed by data and consistent- 

ly applied.
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c. Taking reasonable steps to ensure school and other resources

areavailable toprovide appropriate staff supervisionandtraining.

d. Providing opportunities for professional development in cur- 

rent research related to school counseling practice and ethics.

e. Taking steps to eliminate conditions or practices in their

schools or organizations that may violate, discourage or inter- 

fere with compliance with the ethics and laws related to the

profession.

f. Monitoring school and organizational policies, regulations

and procedures to ensure practices are consistent with the ASCA

Ethical Standards for School Counselors.

D. SCHOOL COUNSELING INTERN
SITE SUPERVISORS

Field/intern site supervisors: 

a. Are licensed or certified school counselors and/or have an un- 

derstanding of comprehensive school counseling programs and

the ethical practices of school counselors.

b. Have the education and training to provide clinical supervi- 

sion. Supervisors regularly pursue continuing education activities

on both counseling and supervision topics and skills.

c. Use a collaborative model of supervision that is on-going and

includes, but is not limited to, the following activities: promot- 

ing professional growth, supporting best practices and ethical

practice, assessing supervisee performance and developing plans

for improvement, consulting on specific cases and assisting in the

development of a course of action.

d. Are culturally competent and consider cultural factors that

may have an impact on the supervisory relationship.

e. Do not engage in supervisory relationships with individuals

with whom they have the inability to remain objective. Such

individuals include, but are not limited to, family members and

close friends.

f. Are competent with technology used to perform supervisory

responsibilities and online supervision, if applicable. Supervisors

protect all electronically transmitted confidential information.

g. Understand there are differences in face-to face and virtual

communication (e.g., absence of verbal and nonverbal cues) that

may have an impact on virtual supervision. Supervisors educate

supervisees on how to communicate electronically to prevent

and avoid potential problems.

h. Provide information about how and when virtual supervisory

services will be utilized. Reasonable access to pertinent applica- 

tions should be provided to school counselors.

i. Ensure supervisees are aware of policies and procedures

related to supervision and evaluation and provide due-process

procedures if supervisees request or appeal their evaluations.

j. Ensure performance evaluations are completed in a timely, fair

and considerate manner, using data when available and based on

clearly stated criteria.

k. Use evaluation tools measuring the competence of school

counseling interns. These tools should be grounded in state and

national school counseling standards. In the event no such tool

is available in the school district, the supervisor seeks out rele- 

vant evaluation tools and advocates for their use.

l. Are aware of supervisee limitations and communicate concerns

to the university/college supervisor in a timely manner.

m. Assist supervisees in obtaining remediation and professional

development as necessary.

n. Contact university/college supervisors to recommend dismiss- 

al when supervisees are unable to demonstrate competence as

a school counselor as defined by the ASCA School Counselor

Competencies and stateand national standards. Supervisors

consult with school administrators and document recommenda- 

tions to dismiss or refer a supervisee for assistance. Supervisors

ensure supervisees are aware of such decisions and the resources

available to them. Supervisors document all steps taken.

E. MAINTENANCE OF STANDARDS

When serious doubt exists as to the ethical behavior of a col- 

league(s) the following procedures may serve as a guide: 

a. School counselors consult with professional colleagues to

discuss the potentially unethical behavior and to see if the

professional colleague views the situation as an ethical violation.

School counselors understand mandatory reporting in their

respective district and states.

b. School counselors discuss and seek resolution directly with

the colleague whose behavior is in question unless the behav- 

ior is unlawful, abusive, egregious or dangerous, in which case

proper school or community authorities are contacted.

c. If the matter remains unresolved at the school, school district

or state professional practice/standards commission, referral for

review and appropriate action should be made in the following

sequence:

• State school counselor association

• American School Counselor Association (Complaints should

be submitted in hard copy to the ASCA Ethics Committee, c/o

the Executive Director,American School Counselor Associa- 

tion, 1101 King St., Suite 310, Alexandria, VA22314.)

F. ETHICAL DECISIONMAKING

When faced with an ethical dilemma, school counselors and 

school counseling program directors/supervisors use an ethical 

decision-making model such as Solutions to Ethical Problems in 

Schools (STEPS) (Stone,2001): 

a. Define the problem emotionally and intellectually

b. Apply the ASCA Ethical Standards for School Counselors and

the law

c. Consider the students’ chronological and developmental levels

d. Consider the setting, parental rights and minors’ rights

e. Apply the ethical principles of beneficence, autonomy, nonma- 

leficence, loyalty and justice

f. Determine potential courses of action and their consequences

g. Evaluate the selected action

h. Consult

i. Implement the course ofaction
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GLOSSARY OF TERMS 

Advocate 
a person who speaks, writes or acts to promote the well-being of 

students, parents/guardians and the school counseling profession. 

School counselors advocate to close the information, opportunity, 

intervention and attainment gaps for all students. 

Assent 
to demonstrate agreement when a student is not competent to 

give informed consent to counseling or other services the school 

counselor is providing. 

Assessment 
collecting in-depth information about a person to develop a 

comprehensive plan that will guide the collaborative counseling 

and service provisionprocess. 

Boundaries 
something that indicates or affixes an extent or limits. 

Breach 
disclosure of information given in private or confidential com- 

munication such as information given during counseling. 

Competence 
the quality of being competent; adequacy; possession of required 

skill, knowledge, qualification or capacity. 

Confidentiality 
the ethical duty of school counselors to responsibly protect a 

student’s private communications shared in counseling. 

Conflict of Interest 
a situation in which a school counselor stands to personally 

profit from a decision involving a student. 

Consent 
permission, approval or agreement; compliance. 

Consultation 
a professional relationship in which individuals meet to seek ad- 

vice, information and/or deliberation to address a student’s need. 

Conventional Parameters 
general agreement or accepted standards regarding limits, 

boundaries or guidelines. 

Cultural Sensitivity 
a set of skills enabling you to know, understand and value the 

similarities and differences in people and modify your behavior 

to be most effective and respectful of students and families and 

to deliver programs that fit the needs of diverse learners. 

Data Dialogues 
inquiry with others around student information to uncover ineq- 

uities, promote informed investigations and assist in understand- 

ing the meaning of data and the next steps to have an impact on 

data. 

Data Informed 
accessing data, applying meaning to it and using data to have an 

impact on student success. 

Developmental Level/Age 
the age of an individual determined by degree of emotional, 

mental and physiological maturity as compared with typical 

behaviors and characteristics of that chronological age. 

Disclosure 
the act or an instance of exposure or revelation. 

Diversity 
the inclusion of individuals representing more than one national 

origin, gender/gender identity, color, religion, socio-economic 

stratum, sexual orientation and the intersection of cultural and 

social identities. 

Dual Relationship 
a relationship in which a school counselor is concurrently partic- 

ipating in two or more roles with a student. 

Empathy 
the action of understanding, being aware of, being sensitive to 

and vicariously experiencing the feelings, thoughts and experi- 

ence of another without having the feelings, thoughts and expe- 

rience fully communicated in an objectively explicit manner. 

Emancipated Minor 
a minor who is legally freed from control by his or her parents 

or guardians, and the parents or guardians are freed from any 

and all responsibility toward the child. 

Encryption 
process of putting information into a coded form to control and 

limit access to authorized users. 

Ethics 
the norms and principles of conduct and philosophy governing 

the profession. 

Ethical Behavior 
actions defined by standards of conduct for the profession. 

Ethical Obligation 
a standard or set of standards defining the course of action for 

the profession. 

Ethical Rights 
the fundamental normative rules about what is allowed of 

people or owed to people, according to some legal system, social 

convention or ethical theory. 

Feasible 
capable of being done, effected or accomplished. 

Gender Expression 
the ways in which students manifest masculinity or femininity in 

terms of clothing, communication patterns and interests, which 

may or may not reflect the student’s gender identity. 

Gender Identity 
One’s personal experience of one’s own gender. When one’s 

gender identity and biological sex are not congruent, the student 

may identify as transsexual or transgender. 

Harassment 
the act of systematic and/or continued unwanted disturbing or 

troubling persecution. 

Informed Consent 
assisting students in acquiring an understanding of the limits 

of confidentiality, the benefits, facts and risks of entering into a 

counseling relationship. 

Intervention 
to provide modifications, materials, advice, aids, services or 

other forms of support to have a positive impact on the outcome 

or course of a condition. 
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Legal Mandates 
a judicial commandor precept issued by a court or magistrate, 

directing proper behavior to enforce a judgment, sentence or 

decree. 

Legal Rights 
those rights bestowed onto a person by a given legal system. 

Mandatory Reporting 
the legal requirement to report to authorities. 

Minors 
persons under the age of 18 years unless otherwise designated by 

statute or regulation. 

Perception 
A mental image or awareness of environment through a physical 

sensation. A capacity for understanding or a result of an obser- 

vation. 

Peer Helper 
peer-to-peer interaction in which individuals who are of approx- 

imately the same age take on a helping role assisting students 

who may share related values, experiences and lifestyles. 

Peer Support 
programs that enhance the effectiveness of the school counseling 

program while increasing outreach and raising student aware- 

ness of services. 

Privacy 
the right of an individual to keep oneself and one’s personal 

information free from unauthorized disclosure. 

Privileged Communication 
conversation that takes places within the context of a protected 

relationship, such as that between an attorney and client, a hus- 

band and wife, a priest and penitent, a doctor and patient and, 

in some states,a schoolcounselor anda student. 

Professional Development 
the process of improving and increasing capabilities through 

access to education and training opportunities. 

Relationship 
a connection, association or involvement. 

Risk Assessment 
a systematic process of evaluating potential risks 

School Counseling Supervisor 
a qualified professional who provides guidance, teaching and 

support for the professional development of school counselors 

and school counseling candidates. 

Serious and Foreseeable 
when a reasonable person can anticipate significant and harmful 

possible consequences. 

Sole-Possession Records 
exempted from the definition of educational records and the 

protection of FERPA, are records used only asa personalmem- 

ory aid that are kept in the sole possession of the maker of the 

record and are not accessible or revealed to any other person 

except a temporary substitute for the maker of the record and 

provide only professional opinion or personal observations. 

Stakeholder 
a person or group that shares an investment or interest in an 

endeavor. 

Supervision 
a collaborative relationship in which one person promotes and/ 

or evaluates the development of another. 

Title IX of the Education Amendments of 1972 
a law that demands that no person in the United States shall, on 

the basis of sex, be excluded from participation in, be denied the 

benefits of or be subjected to discrimination under any education 

program or activity receiving federal financial assistance. 

Virtual/Distance Counseling 
counseling by electronic means. 

The ASCA Ethical Standards for School Counselors (2016) are 

copyrighted by the American School Counselor Association. 

For reprint permission, visit the Copyright Clearance Center, 

www.copyright.com. 

http://www.copyright.com/


ASCA National Standards 
for Students– 

One Vision, One Voice 

rofessional school counselors everywhere proudly share

P the same simple vision — to prepare today’s students to

become tomorrow’s adults. The American School Counselor 

Association (ASCA) not only supports this idea, it has made it 

the Association’s mission. 

Educational reform movements of the late 20th and early 21st centuries, such as 
standards-based education and the No Child Left Behind legislation, focused on 
raising teacher quality and academic achievement. Unfortunately, these efforts 
ignored the emotional, physical, social and economic barriers that can inhibit stu- 
dent success. This is where school counselors make a difference. School counselors 
are actively committed to eliminating these obstacles and to helping students 
understand that the choices they make now will affect their educational and career 
options in the future. 

ASCA National Standards for Students was established to help school counselors 
help students. ASCA National Standards identify and prioritize the specific atti- 
tudes, knowledge and skills that students should be able to demonstrate as a result 
of participating in a school counseling program. Best of all, by adopting and imple- 
menting ASCA National Standards, school counselors change the way school coun- 
seling programs are designed and delcross our country. 
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The Development of Standards 

The development of ASCA National Standards for Students required an examina- 
tion of theory, research and practice to ensure that all aspects of school counseling 
were considered. The process solicited broad-based involvement from all segments 
of the school counseling community to determine what purpose the Standards 
would serve and what their content would be. Through pilot surveys at ASCA’s 
national Delegate Assembly in April 1995 and a revised survey to more than 2,000 
ASCA members in September of that year, ASCA was able to gather input on 
school counselor attitudes and to initiate the movement toward adopting National 
Standards. 

The standards movement has provided ASCA with a timely opportunity to better 
define the role of school counseling in the American educational system and estab- 
lish similar goals, expectations, support systems and experiences for all students 
across the country. Additionally, on the local level, National Standards offer an 
opportunity for school counselors, school administrators, faculty, parents, businesses 
and the community to engage in conversations about expectations for students’ aca- 
demic success and the role of counseling programs in enhancing student learning. 

Finally, ASCA National Standards for Students serves as the foundation for The 
ASCA National Model: A Framework for School Counseling Programs. 
Representing more than 50 years of research, theory and practice, the National 
Model helps school counselors design and implement programs that meet the 
National Standards and establish school counseling as an integral component of the 
academic mission of their schools. 

ASCA’s decision to participate in this educational reform agenda through the 
development of National Standards for Students offers an opportunity for the 
school counseling profession to implement the goals deemed important by the 
profession, to promote its mission in educational reform and to ensure that all stu- 
dents have access to comprehensive school counseling programs as part of the 
learning experience. 

We look forward to having you join us on this mission! 
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ASCA 
National Standards 

for Students 
( C O M P E T E N C I E S A N D I N D I C A T O R S ) 

Legend: A:A-1.1 = Academic Domain, Standard A, 

Competency 1 and Indicator 1 

Academic Development 

ASCA National Standards for academic development guide school counseling pro- 
grams to implement strategies and activities to support and maximize each stu- 
dent’s ability to learn. 

Standard A: Students will acquire the attitudes, knowledge and skills 

that contribute to effective learning in school and across the life 

span. 

A:A1 Improve Academic Self-concept 

A:A1.1 Articulate feelings of competence and confidence as learners 
A:A1.2 Display a positive interest in learning 
A:A1.3 Take pride in work and achievement 
A:A1.4 Accept mistakes as essential to the learning process 
A:A1.5 Identify attitudes and behaviors that lead to successful learning 

A:A2 Acquire Skills for Improving Learning 

A:A2.1 Apply time-management and task-management skills 
A:A2.2 Demonstrate how effort and persistence positively affect 

learning 
A:A2.3 Use communications skills to know when and how to ask for 

help when needed 
A:A2.4 Apply knowledge and learning styles to positively influence 

school performance 
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A:A3 Achieve School Success 

A:A3.1 Take responsibility for their actions 
A:A3.2 Demonstrate the ability to work independently, as well as the 

ability to work cooperatively with other students 
A:A3.3 Develop a broad range of interests and abilities 
A:A3.4 Demonstrate dependability, productivity and initiative 
A:A3.5 Share knowledge 

Standard B: Students will complete school with the academic 

preparation essential to choose from a wide range of substantial 

post-secondary options, including college. 

A:B1 Improve Learning 

A:B1.1 Demonstrate the motivation to achieve individual potential 
A:B1.2 Learn and apply critical-thinking skills 
A:B1.3 Apply the study skills necessary for academic success at each 

level 
A:B1.4 Seek information and support from faculty, staff, family and 

peers 
A:B1.5 Organize and apply academic information from a variety of 

sources 
A:B1.6 Use knowledge of learning styles to positively influence school 

performance 

A:B1.7 Become a self-directed and independent learner 

A:B2 Plan to Achieve Goals 

A:B2.1 Establish challenging academic goals in elementary, middle/ 
jr. high and high school 

A:B2.2 Use assessment results in educational planning 
A:B2.3 Develop and implement annual plan of study to maximize 

academic ability andachievement 
A:B2.4 Apply knowledge of aptitudes and interests to goal setting 
A:B2.5 Use problem-solving and decision-making skills to assess 

progress toward educational goals 
A:B2.6 Understand the relationship between classroom performance 

and success in school 
A:B2.7 Identify post-secondary options consistent with interests, 

achievement, aptitude and abilities 

STANDARD C: Students will understand the relationship of academ- 

ics to the world of work and to life at home and in the community. 

A:C1 Relate School to Life Experiences 

A:C1.1 Demonstrate the ability to balance school, studies, extracurric- 
ular activities, leisure time and family life 

A:C1.2 Seek co-curricular and community experiences to enhance the 
school experience 

A:C1.3 Understand the relationship between learning and work 
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A:C1.4 Demonstrate an understanding of the value of lifelong learn- 
ing as essential to seeking, obtaining and maintaining life 
goals 

A:C1.5 Understand that school success is the preparation to make the 
transition from student to community member 

A:C1.6 Understand how school success and academic achievement 
enhance future career and vocational opportunities 

Career Development 

ASCA National Standards for career development guide school counseling pro- 
grams to provide the foundation for the acquisition of skills, attitudes and knowl- 
edge that enable students to make a successful transition from school to the world 
of work, and from job to job across the life span. 

Standard A: Students will acquire the skills to investigate the world 

of work in relation to knowledge of self and to make informed 

career decisions. 

C:A1 Develop Career Awareness 

C:A1.1 Develop skills to locate, evaluate and interpret career 
information 

C:A1.2 Learn about the variety of traditional and nontraditional 
occupations 

C:A1.3. Develop an awareness of personal abilities, skills, interests and 
motivations 

C:A1.4 Learn how to interact and work cooperatively in teams 
C:A1.5 Learn to make decisions 
C:A1.6 Learn how to set goals 
C:A1.7 Understand the importance of planning 
C:A1.8 Pursue and develop competency in areas of interest 
C:A1.9 Develop hobbies and vocational interests 
C:A1.10 Balance between work and leisure time 

C:A2 Develop Employment Readiness 

C:A2.1 Acquire employability skills such as working on a team, prob- 
lem-solving and organizational skills 

C:A2.2 Apply job readiness skills to seek employment opportunities 
C:A2.3 Demonstrate knowledge about the changing workplace 
C:A2.4 Learn about the rights and responsibilities of employers and 

employees 
C:A2.5 Learn to respect individual uniqueness in the workplace 
C:A2.6 Learn how to write a résumé 
C:A2.7 Develop a positive attitude toward work and learning 
C:A2.8 Understand the importance of responsibility, dependability, 

punctuality, integrity and effort in the workplace 
C:A2.9 Utilize time- and task-management skills 
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Standard B: Students will employ strategies to achieve future 

career goals with success and satisfaction. 

C:B1 Acquire Career Information 

C:B1.1 Apply decision-making skills to career planning, course selec- 
tion and career transition 

C:B1.2 Identify personal skills, interests and abilities and relate them 
to current career choice 

C:B1.3 Demonstrate knowledge of the career-planning process 
C:B1.4 Know the various ways in which occupations can be classified 
C:B1.5 Use research and information resources to obtain career 

information 
C:B1.6 Learn to use the Internet to access career-planning informa- 

tion 
C:B1.7 Describe traditional and nontraditional career choices and 

how they relate to career choice 
C:B1.8 Understand how changing economic and societal needs influ- 

ence employment trends and future training 

C:B2 Identify Career Goals 

C:B2.1 Demonstrate awareness of the education and training needed 
to achieve career goals 

C:B2.2 Assess and modify their educational plan to support career 
C:B2.3 Use employability and job readiness skills in internship, 

mentoring, shadowing and/or other work experience 
C:B2.4 Select course work that is related to career interests 
C:B2.5 Maintain a career-planning portfolio 

Standard C: Students will understand the relationship between per- 

sonal qualities, education, training and the world of work. 

C:C1 Acquire Knowledge to Achieve Career Goals 

C:C1.1 Understand the relationship between educational achievement 
and career success 

C:C1.2 Explain how work can help to achieve personal success and 
satisfaction 

C:C1.3 Identify personal preferences and interests influencing career 
choice and success 

C:C1.4 Understand that the changing workplace requires lifelong 
learning and acquiring new skills 

C:C1.5 Describe the effect of work on lifestyle 
C:C1.6 Understand the importance of equity and access in career 

choice 
C:C1.7 Understand that work is an important and satisfying means of 

personal expression 
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C:C2 Apply Skills to Achieve Career Goals 

C:C2.1 Demonstrate how interests, abilities and achievement relate to 
achieving personal, social, educational and career goals 

C:C2.2 Learnhow to useconflictmanagementskillswithpeersand 
adults 

C:C2.3 Learn to work cooperatively with others as a team member 
C:C2.4 Apply academic and employment readiness skills in work- 

based learning situations such as internships, shadowing 
and/or mentoring experiences 

Personal/Social Development 

ASCA National Standards for personal/social development guide school counseling 
programs to provide the foundation for personal and social growth as students 
progress through school and into adulthood. 

Standard A: Students will acquire the knowledge, attitudes and inter- 

personal skills to help them understand and respect self and others. 

PS:A1 Acquire Self-knowledge 

PS:A1.1 Develop positive attitudes toward self as a unique and wor- 
thy person 

PS:A1.2 Identify values, attitudes and beliefs 
PS:A1.3 Learn the goal-setting process PS:A1.4 

Understand change is a part of growth 
PS:A1.5 Identify and express feelings 
PS:A1.6 Distinguish between appropriate and inappropriate behavior 
PS:A1.7 Recognize personal boundaries, rights and privacy needs 
PS:A1.8 Understand the need for self-control and how to practice it 
PS:A1.9 Demonstrate cooperative behavior in groups 
PS:A1.10 Identify personal strengths and assets 
PS:A1.11 Identify and discuss changing personal and social roles 
PS:A1.12 Identify and recognize changing family roles 

PS:A2 Acquire Interpersonal Skills 

PS:A2.1 Recognize that everyone has rights and responsibilities 
PS:A2.2 Respect alternative points of view 
PS:A2.3 Recognize, accept, respect and appreciate individual 

differences 
PS:A2.4 Recognize, accept and appreciate ethnic and cultural 

diversity 
PS:A2.5 Recognize and respect differences in various family 

configurations 
PS:A2.6 Use effective communications skills 
PS:A2.7 Know that communication involves speaking, listening and 

nonverbal behavior 

PS:A2.8 Learn how to make and keep friends 
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Standard B: Students will make decisions, set goals and take neces- 

sary action to achieve goals. 

PS:B1 Self-knowledge Application 

PS:B1.1 Use a decision-making and problem-solving model 
PS:B1.2 Understand consequences of decisions and choices 
PS:B1.3 Identify alternative solutions to a problem 
PS:B1.4 Develop effective coping skills for dealing with problems 
PS:B1.5 Demonstrate when, where and how to seek help for solving 

problems and making decisions 
PS:B1.6 Know how to apply conflict resolution skills 
PS:B1.7 Demonstrate a respect and appreciation for individual and 

cultural differences 
PS:B1.8 Know when peer pressure is influencing a decision 
PS:B1.9 Identify long- and short-term goals 
PS:B1.10 Identify alternative ways of achieving goals 
PS:B1.11 Use persistence and perseverance in acquiring knowledge 

and skills 

PS:B1.12 Develop an action plan to set and achieve realistic goals 

Standard C: Students will understand safety and survival skills. 

PS:C1 Acquire Personal Safety Skills 

PS:C1.1 Demonstrate knowledge of personal information (i.e., 
telephone number, home address, emergency contact) 

PS:C1.2 Learn about the relationship between rules, laws, safety and 
the protection of rights of the individual 

PS:C1.3 Learn about the differences between appropriate and inap- 
propriate physical contact 

PS:C1.4 Demonstrate the ability to set boundaries, rights and per- 
sonal privacy 

PS:C1.5 Differentiate between situations requiring peer support and 
situations requiring adult professional help 

PS:C1.6 Identify resource people in the school and community, and 
know how to seek their help 

PS:C1.7 Apply effective problem-solving and decision-making skills 
to make safe and healthy choices 

PS:C1.8 Learn about the emotional and physical dangers of sub- 
stance use and abuse 

PS:C1.9 Learn how to cope with peer pressure 
PS:C1.10 Learn techniques for managing stress and conflict 
PS:C1.11 Learn coping skills for managing life events 
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About ASCA 

The American School Counselor Association (ASCA) is a world- 
wide nonprofit organization based in Alexandria, Va. Founded in 
1952, ASCA supports school counselors’ efforts to help students 
focus on academic, personal/social and career development so 
they not only achieve success in school but are prepared to lead 
fulfilling lives as responsible members of society. With a motto of 
“One Vision, One Voice,” the association provides professional 
development, publications and other resources, research and advo- 
cacy to professional school counselors around the globe. 

For more information on ASCA, or to order “The ASCA National 
Model: A Framework for School Counseling Programs,” visit 
www.schoolcounselor.org, or call (703) 683-ASCA (2722). 

1101 King St., Suite 625, Alexandria, VA 22314 
(703) 683-ASCA, (800) 306-4722, fax: (703) 683-1619

www.schoolcounselor.org 
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New York State Learning Standards 

As we understand the need for a comprehensive school counseling program, in general, what makes the 

document an effective tool for New York is its relevance to state educational reform. The New York 

State Comprehensive School Counseling Program incorporates the New York State Learning Standards. 

In each of the educational domains, curriculum development and activities, school counselors must 

identify which competency in the learning standards is being addressed. This component of the program 

is the management tool for a functional program that defines effectiveness. 

School Counselors can also use the New York State Learning Standards as a means to involve 

administrators and parents in the school counseling program. Activities aligned with the program expand 

activities to achieve student success, update technological needs related to the profession and increase 

resources. For parents, the information can show the strengths and weaknesses of students, how the 

school counselor is meeting the student’s needs, what areas the student needs to focus to succeed, and 

incorporate the home support in all domains of the program. 

New York State Learning Standards 

Health, Physical Education, and Family and Consumer Sciences 

Standard 1: Personal Health and Fitness 

 Students will have the necessary knowledge and skills to establish and maintain physical fitness,
participate in physical activity, and maintain personal health.

Standard 2: A Safe and Healthy Environment 

 Students will acquire the knowledge and ability necessary to create and maintain a safe and

healthy environment.

Standard 3: Resource Management 

 Students will understand and be able to manage their personal and community resources.

Mathematics, Science, and Technology 

Standard 1: Analysis, Inquiry, and Design 

 Students will use mathematical analysis, scientific inquiry, and engineering designs, as

appropriate, to pose questions, seek answers, and develop solutions.

Standard 2: Information Systems 

 Students will access, generate, process, and transfer information using appropriate technologies.
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Standard 3: Mathematics 

 Students will understand mathematics and become mathematically confident by communicating

and reasoning mathematically, by applying mathematics in real-world settings, and by solving

problems through the integrated study of number systems, geometry, algebra, data analysis,

probability, and trigonometry.

Standard 4: Science 

 Students will understand and apply scientific concepts, principles, and theories pertaining to the

physical setting and living environment and recognize the historical development of ideas in
science.

Standard 5: Technology 

 Students will apply technological knowledge and skills to design, construct, use, and evaluate
products and systems to satisfy human and environmental needs.

Standard 6: Interconnectedness: Common Themes 

 Students will understand the relationships and common themes that connect mathematics,

science, and technology and apply the themes to these and other areas of learning.

Standard 7: Interdisciplinary Problem Solving 

 Students will apply the knowledge and thinking skills of mathematics, science, and technology

to address real-life problems and make informed decisions.

English Language Arts 

Standard 1: Language for Information and Understanding 

 Students will listen, speak, read, and write for information and understanding. As listeners and

readers, students will collect data, facts, and ideas; discover relationships, concepts, and

generalizations; and use knowledge generated from oral, written, and electronically produced

texts. As speakers and writers, they will use oral and written language that follows the accepted

conventions of the English language to acquire, interpret, apply, and transmit information.

Standard 2: Language for Literary Response and Expression 

 Students will read and listen to oral, written, and electronically produced texts and performances

from American and world literature; relate texts and performances to their own lives; and develop

an understanding of the diverse social, historical, and cultural dimensions the texts and

performances represent. As speakers and writers, they will use oral and written language that

follows the accepted conventions of the English language to present, from a variety of

perspectives, their opinions and judgments on experiences, ideas, information and issues.
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Standard 3: Language for Critical Analysis and Evaluation 

 Students will listen, speak, read, and write for critical analysis and evaluation. As listeners and

readers, students will analyze experiences; ideas, information, and issues presented by others

using a variety of established criteria. As speakers and writers, they will use oral and written

language that follows the accepted conventions of the English language to present, from a variety

of perspectives, their opinions and judgments on experiences, ideas, information and issues.

Standard 4: Language for Social Interaction 

 Students will listen, speak, read, and write for social interaction. Students will use oral and

written language that follows the accepted conventions of the English language for effective

social communication with a wide variety of people. As readers and listeners, they will use the

social communications of others to enrich their understanding of people and their views.

Languages Other Than English 

Standard 1: Communication Skills 

 Students will be able to use a language other than English for communication.

Standard 2: Cultural Understanding 

 Students will develop cross-cultural skills and understandings.

The Arts 

Standard 1: Creating, Performing, and Participating in the Arts 

 Students will actively engage in the processes that constitute creation and performance in the arts

(dance, music, theatre, and visual arts) and participate in various roles in the arts.

Standard 2: Knowing and Using Arts Materials and Resources 

 Students will be knowledgeable about and make use of the materials and resources available for

participation in the arts in various roles.

Standard 3: Responding to and Analyzing Works of Art 

 Students will respond critically to a variety of works in the arts, connecting the individual work

to other works and to other aspects of human endeavor and thought.

Standard 4: Understanding the Cultural Contributions of the Arts 

 Students will develop an understanding of the personal and cultural forces that shape artistic
communication and how the arts in turn shape the diverse cultures of past and present society.
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Career Development and Occupational Studies 

Standard 1: Career Development 

 Students will be knowledgeable about the world of work, explore career options, and relate

personal skills, aptitudes, and abilities to future career decisions.

Standard 2: Integrated Learning 

 Students will demonstrate how academic knowledge and skills are applied in the workplace and

other settings.

Standard 3a: Universal Foundation Skills 

 Students will demonstrate mastery of the foundation skills and competencies essential for success

in the workplace.

Standard 3b: Career Majors 

 Students who choose a career major will acquire the career-specific technical knowledge/skills

necessary to progress toward gainful employment, career advancement, and success in
postsecondary programs.

Social Studies 

Standard 1: History of the United States and New York 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas,
eras, themes, developments, and turning points in the history of the United States and New York.

Standard 2: World History 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas,

eras, themes, developments, and turning points in world history and examine the broad sweep of
history from a variety of perspectives.

Standard 3: Geography 

 Students will use a variety of intellectual skills to demonstrate their understanding of the

geography of the interdependent world in which we live—local, national, and global—including

the distribution of people, places, and environments over the Earth’s surface.

Standard 4: Economics 

 Students will use a variety of intellectual skills to demonstrate their understanding of how the

United States and other societies develop economic systems and associated institutions to allocate

scarce resources, how major decision-making units function in the United States and other

national economies, and how an economy solves the scarcity problem through market and non- 

market mechanisms.
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Standard 5: Civics, Citizenship, and Government 

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for 

establishing governments; the governmental system of the United States and other nations; the United 

States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, 

and responsibilities of citizenship, including avenues of participation. 
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New York State and Educational Regulations 

No Child Left Behind (NCLB)) 

“…to ensure that all children have a fair, equal, and significant opportunity to obtain a 

high-quality education and reach, at minimum, proficiency on challenging State academic 

achievement standards and state academic assessments.” 

No Child Left Behind (2002) 

No Child Left Behind ensures that all students will meet high standards in academic performance and 

personal behavior. The goal is to compete globally and provide students with the necessary skills to 

achieve. School counselors guide students in developing the needed skills through a comprehensive 

program that improves the academic, personal/social and career domain. 

School counselors in New York can incorporate the NCLB provisions in developing a local school 

counseling program by focusing on the provisions established by the law. NCLB states that all students 

must meet the required standards set by the New York State Learning Standards in order to be better 

prepared for higher education and the competitive world. School counselors are trained and certified 

professionals who can develop and provide curriculum work related to study skills, career choices, 

college opportunities and other activities that aid in acquiring resources and opportunities for success. 

“Research suggests that high-quality counseling services can have long-term effects on a child’s well- 

being and can prevent a student from turning to violence and drug or alcohol abuse. High-quality school 

counseling services also can improve a student’s academic achievement. Studies on the effects of school 

counseling have shown positive effects on students’ grades. High-quality school counseling services also 

can help address students’ mental health needs” (NCLB 2001). 

Below are the provisions established by the New York State Education Department pertaining to closing 

the educational gap and implementing higher standards for ALL students: 

 Stay the course of the standards and reach beyond

 Strengthen teaching

 Improve classroom instruction through technology

 Retain and recruit effective school leaders

 Ensure success by giving students extra time and help they need and by removing barriers to

learning

 Give students a strong, successful start in education

 Help schools be accountable for student success

 Commit resources

 Build partnerships

 Communicate the need to close the gap and the consequences for not succeeding
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A school counselor should, but is not limited to: 

 Provide students with support services, through AIS requirements in order to reduce barriers for
learning

 Assist in bridging the gap through individual student planning and focusing on the knowledge
that ALL students can learn

 Maintain data as a factor for accountability and effectiveness of programs

 Participate in the school system’s leadership teams ensuring an environment for learning and

student success.

Reprinted with permission from the NYS Education Department 



"SAVE" Legislation 

Safe Schools against Violence in Education 

Creating and maintaining a safe environment is everyone’s responsibility. The New York State 

Education Department has made a commitment to provide positive learning for students in order to 

achieve academic success. School climate is key to engaging students in their learning and promoting 

academic, career and personal/social achievement. School counselors can be involved in the listed 

provisions of the SAVE (Safe School against Violence in Education) Legislation: 

1. Developing a School Safety Plan:

a. All school members, including school counselors should participate in plan development.

b. Plans should utilize prevention in a comprehensive format.

c. Developing activities to encourage safe educational environment.

d. Identify school and student needs through the use of data.

e. Define roles and responsibilities of personnel.

2. Coordinate Building Level Emergency Response Plans

a. Participate in emergency response team.

b. Work on establishing policies and procedures for communication with parents.

c. School safety training for students and staff.

d. Improve communication with students between students and staff.

3. Codes of Conduct

a. Promoting appropriate Dress and Language

b. Establish procedures for Parental Notification.

c. Develop procedures for referral and communication with outside agencies.

d. Provide prevention/intervention activities for code violations and disruption of students.

4. Removal of Students

a. Coordinate intervention activities for disruptive students.

b. Review educational plan for removed student.

c. Advocate for student at meetings.

5. Uniform Violent Incident Reporting

a. Review all data regarding violent incidents, number of suspensions, and ages and grades of

students disciplined.

b. Establish a prevention/intervention program for students.

6. Health Curriculum

a. School Counselors should participate in teams reviewing health curricula.

b. Provide classroom activities on prevention.

7. Child Abuse Reporting: School counselors are defined as mandated reporters.

Under the provisions of the SAVE Legislation, schools are mandated to provide instruction in Civility, 

Citizenship and Character Education. This K-12 instruction reviews the principles of honesty, tolerance, 

personal responsibility, and respect for others, observance of laws and rules, courtesy, dignity and other 

positive traits. 
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School counselors, under the standards of personal/social skills, have the ability to provide activities 

related to Character Education. In a comprehensive program, school counselors give support to 

classroom teachers mandated to provide the instruction in the above mentioned areas. 

A comprehensive school counseling program with developmental activities can provide the following: 

 Safer environment

 Improved interpersonal relationships

 Improved behavior

 Problem solving strategies

 Increased positive self-awareness

 Prevention of disruption or violent incidents

 Reduced dropout rates

 Understanding of the importance of learning

Adapted with permission from the NYS Education Department 

School counselors are integral in developing a comprehensive school plan that establishes a safe 

learning environment. The provisions of the SAVE Legislation allow for school counselors to create 

activities that educate students on codes of conduct thereby reducing suspension and detention, 

teaching civility, conflict resolution, tolerance and diversity and other areas of child development that 

promote safety. School counselors embrace the opportunity to incorporate components of the SAVE 

legislation at all levels of activities. If students are given a safer learning environment they are more 

apt to achieve success. 

One incident of bullying is one too many. Bullying in general and cyberbullying in particular are 

becoming increasingly important concerns to educators, students, and parents and have created new 

challenges for school administrators in their efforts to create and maintain safe and secure learning 

environments. Students need to feel safe in order to maximize their academic and social potential. 

Threats of cyberbullying and its continuous exposure to students make this a particularly important topic 

for all school building administrators, teachers, and support staff to address. The fact that cyberbullying 

has no geographic boundaries adds another level of complexity to the issue. Thus, students require clear 

and unambiguous guidance so they do not become overwhelmed or feel as though they have to manage 

the bullying alone. 

The Dignity Act prohibits harassment against students by students and/or employees on school property, 

as defined by Education Law 11(1), or at a school function, as defined by Education Law 11(2). For 

purposed of the Dignity Act, harassment means the creation of a hostile environment by conduct or by 

verbal threats, intimidation, or abuse that has or would have the effect of unreasonably and substantially 

interfering with a student’s educational performance, opportunities or benefits, or mental, emotional, or 

physical well-being; or conduct, verbal threats, intimidation, or abuse that reasonably causes or would 

reasonably be expected to cause a student to hear for his or her physical safety; such conduct, verbal 

threats, intimidation, or abuse includes, but is not limited to verbal threats, intimidation, or abuse based 

on a person’s actual or perceived race, color, weight, national origin, ethnic group, religion, religious 

practice, disability, sexual orientation, gender (defined to include gender identity or expression) or sex. 

The Dignity Act further prohibits discrimination against students by students and/or employees on school 

property or at a school function based on a person’s actual or perceived race, color, weight, national 

origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include 

gender identity or expression) or sex. 
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However, the Dignity Act does not prohibit the denial of admission into, or exclusion from, a course of 

instruction based on a person’s gender (including gender identity or expression) that would be 

permissible under Education Law 2854(2)(a) and 3201-a and Title IX of the Education Amendments of 

1972 (20 USC 1681, et. Seq.), or prohibit, as discrimination based on disability, actions that would be 

permissible under 504 of the Rehabilitation Act of 1973. 

The Dignity Act also creates a framework for promoting a more positive school climate through, among 
other things, training/professional development and classroom curricula. 

The Dignity Act protect all New York public school students from discrimination and harassment by 

students and/or employees on school property or at a school function, not just students who are the 

subject of discrimination or harassment based on their actual or perceived race, color, weight, national 

origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include 

gender identity or expression) or sex. 

To comply with the Dignity Act, at least one staff member in each school must be designated as the DAC 

(Dignity Act Coordinator) and be thoroughly trained to handle human relations in the areas of race, color, 

weight, national origin, ethnic group, religion, religious practice, disability, sexual orientation, gender 

(defined to include gender identity or expression) or sex (Education Law 13[3]; 8 NYCRR 100.2[jj][4]). 

The DAC must also be provided with training (1) which addresses the social patterns of harassment, 

bullying and discrimination, including but not limited to those acts based on a person’s actual or 

perceived race, color, weight, national origin, ethnic group, religion, religious practice, disability, sexual 

orientation, gender (defined to include gender identity or expression) or sex; (2) in the identification and 

mitigation of harassment, bullying and discrimination and (3) in strategies for effectively addressing 

problems of exclusion, bias and aggression in educational settings (8 NYCRR 100.2[jj][4][iii-v]). 

Each DAC must be employed by the school district, BOCES, or charter school, as applicable, and be 

licensed and/or certified by the Commissioner as a classroom teacher, school counselor, school 

psychologist, school nurse, school social worker, school administrator or supervisor, superintendent of 

schools (8 NYCRR 100.2[jj][4][vi]). It is recommended that the employee designated as the DAC be an 

individual who is respected by the school community and whose recommendations and counsel will be 

valued and heeded by all stakeholders. It is equally important that the individual is someone with whom 

both students and colleagues feel comfortable speaking regarding the serious and often difficult issues 

of harassment, bullying, and or discrimination. When designating the DAC, keep in mind that the law 

applies to student-to-student, as well as faculty/staff-to-student behaviors. The employee designated as 

the DAC does not need to be the principal; however it should be someone with experience addressing and 

resolving such issues within the school. 

The Code of Conduct should also include statements that make it abundantly clear that cyberbullying is 

a form of harassment and bullying and that both it and sexting are unacceptable and inappropriate and 

on school grounds or at school-sponsored events or functions, using either school or personal technology. 

Sexting incidents should be reported on the VADIR in either intimidation, harassment, menacing or 

bullying (IHMB category 10) or other disruptive incidents (category 20), provided these reporting 

thresholds are met: the incident is violent/disruptive; it occurred on school property/school sponsored 

events; and it merits or would merit disciplinary actions. Disciplinary or referral actions may potentially 

include the following: 

Page 146



 Referral to counseling;

 Restorative approaches;

 Teacher removal (formal 3214 hearing);

 Suspension from class or activities; in-school equivalent of one full day;
activities or transportation for five (5) consecutive school days;

 Out of school suspension: equivalent of one full day;

 Transfer to alternative setting; or

 Referral to law enforcement

This guidance is meant to provide ideas to address the issue of cyberbullying. You are invited to 

contact the NYS Education Department’s Office of Student Support Services at (518) 486-

6090 or the www.p12.nysed.gov/dignityact if you require additional assistance. 
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New York State Certification Requirements For 

School Counselors 

The strategic goal of the Board of Regents is to provide New York State Educational systems with 

certified, qualified and well trained professionals to serve all students. School counselors in New York 

State must meet the following requirements: 

Provisional certification 

1) A Baccalaureate degree from a regionally accredited institution of higher education.

2) Graduate Study in School Counseling: 30 credits: School counseling courses are specifically

for individuals preparing for a career as a school counselor.

3) College Internship/Supervised Practice: The college supervised internship must be a part of an

approved school counselor program. The internships/practice is generally the culminating

experience of program leading to a state certificate in school counseling.

4) Child Abuse Identification Workshop

5) School Violence Prevention Workshop

6) Fingerprinting Clearance

Permanent certification: 

1) Satisfaction of the above requirements

2) Master’s Degree

3) Additional Graduate Work – 30 additional semester hours in school counseling

4) Experience: Two years in a Student service position in a public or approved independent

elementary and or secondary school.

5) United States Citizenship

Please note that additional provisions may be required by certain school districts or localities. 

Certification requirements are currently under revision. 



DRAFT 

Guidance Programs and Comprehensive Developmental School Counseling/Guidance Programs Commissioner’s Regulation §100.2(j) 

Page 149

Introduction 

New Regulations Effective July 1, 2019 

Amendments to subdivision (j) of section 100.2 of the Regulations of the Commissioner of Education were adopted by the 
Board of Regents effective July 1, 2017. The amended regulations govern comprehensive developmental school counseling 
programs beginning with the 2019-2020 school year. The full text of the regulation is available here:     

     http://www.regents.nysed.gov/common/regents/files/517brca14.pdf   
This guidance document is designed to provide additional direction for school districts as they implement the amended 
regulations.   

The New York State Education Department (“The Department”) amended the school counseling regulations in an effort to 
help increase opportunities for all students to be successful. It is important for students to have access to a certified or licensed 
school counselor in the early years to help inspire young students to strive for success and consider college and career 
opportunities. Access does not necessarily mean that every elementary school must hire a full-time counselor; but requirements 
such as core curriculum instruction do require that the time of a certified school counselor be included in the elementary 
program. Every school district will need to make personnel decisions based on student needs and current staffing configurations. 
It is important to emphasize the positive effects that school social workers, school psychologists, school counselors, school 
nurses, health educators, teachers, and parents have on student success when they collaborate and work as a team, offering 
their respective professional expertise to support the “whole child.”  

The Department’s Every Student Succeeds Act (ESSA) State Plan aligns with these amended school counseling 
regulations by including provisions that encourage schools and districts to adopt a “Whole School, Whole Community, Whole 
Child” multi-tiered model to promote positive school climates that, in turn, improve student outcomes. School climate is the way 
school culture affects a child’s sense of safety and acceptance, and consequently, is a critical determinant of their ability to focus 
on the task of learning.1 Research shows that the whole child approach with an emphasis on social emotional learning (SEL) will 
lead to improved outcomes for children.  In fact, the quality of the school climate may be the single most predictive factor in any 
school’s capacity to promote student achievement.2 

1 Dessel, A. (2010) Prejudice in schools: promotion of an inclusive culture and climate. Education and Urban Society, 42(4), 407-429 
2 Shindler, J., Jones, A.D., Taylor, C., Cardenia, H. (20-16). The school climate-student achievement connection: If we want achievement gains, we need to begin by improving climate. Journal of School 

Administration and Development 1(1), 9-16. 

http://www.regents.nysed.gov/common/regents/files/517brca14.pdf
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Current Regulations Effective Until June 30, 2019 

Prior to September 2019, the previous requirements, which have been in place since the mid-1970’s, continue to remain 
in effect for grades K-12.3 The previous regulations require school districts to have a guidance program for all students. 
However, because these regulations have not been updated in several decades, in preparation for the effective date of the 
amendments, districts should review their current program to highlight any areas needing immediate attention. 

Commissioner’s Regulations do not contain requirements for charter schools. Charter schools are required to provide 

supports and services to students enrolled in the charter school pursuant to the school’s charter and applicable State and federal 

laws. The Department advises charter schools to review their program in light of advances in the profession of school counseling 

to include best practices and evidence-based approaches.  

For non-public schools, the previous regulations, which specifies that each nonpublic secondary school shall provide a 

guidance and counseling program for students in grades 7-12, remains in effect. The Department advises nonpublic schools to 

review their program in light of advances in the profession of school counseling to include best practices and evidence-based 

approaches. 

Guidance Chart for Implementation of Regulatory Amendments in 2019-20 School Year 

The chart on the following pages breaks down the terms of the regulations into smaller sections and provides both related 

information and guidance to assist school districts as they plan for implementation of the regulatory amendments by July 1, 

2019. The chart also references several sample documents that are included as appendices.  

3 8 NYCRR §100.2(j).
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JOB TITLE: SCHOOL COUNSELOR 

BASIC FUNCTION: 

The School Counselor will have the responsibility to manage the implementation of the Comprehensive School 

Counseling Plan which results in students acquiring knowledge, attitudes and skills in the areas of personal-social 

growth, educational planning, and career development. 

ORGANIZATIONAL RELATIONSHIP: 

School counselors report directly to the Director of Student Services and work under the auspices of the building 

principal. School counselors assist school personnel, parents, and students with relevant personal-social, 

educational, and career goals as well as develop and implement effective programs for all students while 

functioning as a member of a school’s multi-disciplinary team. 

DUTIES and RESPONSIBILITIES: 

Duties of this position include but are not limited to: 

Planning and Development: 

a) Planning and developing a school-based program that provides direct services to students, staff,

parents, and the community.

b) Coordinating and supervising school counseling activities/programs as well as personnel working

under the direction of the counselor (e.g., secretary, students, etc).

Service to Students: 

a) Developing and providing services to students to assist them in meeting/achieving their educational,

personal-social, and career needs and goals.

b) Direct services to students include but are not limited to:

 student registration/orientation,

 academic and career advising,

 identification of learning styles of all assigned students,

 monitoring attendance and discipline referral patterns,

 test administration and interpretation,

 motivational activities, study skills development,

 individual and group personal-social counseling to meet the developmental, preventive and

remedial needs of students,

 educational and career advising and placement,

 academic incentive programs, and follow-up services

 attend CSE meetings

c) Developing and providing developmental counseling programs for all students in the areas of self- 

awareness, interpersonal skills, educational awareness, and career awareness.

Service to Parents: 

a) Acting as facilitator of the parent-child relationship by providing short-term advising/counseling

services and by conducting conferences for the purpose of interpreting tests and academic data.

b) Serving a liaison function between parent and the community by facilitating appropriate agency

referrals.

c) Conducting informational programs/workshops for parents based on their needs (e.g., parenting

skills, college financial aide, etc.)
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Service to Teachers: 

a) Facilitating and/or conducting faculty in-service training programs.
b) Consulting with faculty in order to assist them in developing effective classroom management

techniques, providing relevant background information on students, interpreting academic test data,

facilitating the appropriate educational placement of students, and recommending appropriate

educational strategies for dealing with student with special needs.

c) Participating in school committees, assisting in the referral and placement process for special

education student programs.

d) Establishing school-based procedures for and assisting in the proper maintenance of student records.

Service to Community: 

a) Assisting in the transfer of relevant student information to appropriate community agencies in

accordance with Board policy, Family Educational Rights and Privacy Act, Protection of Pupil

Rights Amendment and No Child Left Behind Act.

b) Facilitating student referrals to appropriate community agencies.
c) Providing public service programs and coordinating public relations efforts related to school

counseling services.

Professional Development: 

a) Attending school and district meetings and in-service programs.

b) Participating in local, state, and national professional associations.

Program Evaluation: 

a) Conducting student needs assessment.
b) Participating in the evaluation process as defined in the Comprehensive School Counseling Plan.

Other Duties and Responsibilities: 

a) Providing additional services as required by the Director of Student Services and the principal.
b) Organizing and coordinating all activities/services included in the Comprehensive School

Counseling Plan.

c) Adheres to ethical standards of the counseling profession, and abides by the laws, policies, and

procedures that govern schools.

Revised 4/26/04 



Elmira City School District 
Procedures for Responding to a Student Threat to Self 

         

 

DURING SCHOOL HOURS OUTSIDE OF SCHOOL HOURS 

DIRECT – You have direct 

knowledge of the threat. 
School activity or event. Not during a school activity 

or event. (Call from a 

concerned parent, social 

media post.) 

 Express Concern.

 Let student know you would

like to understand.

 Listen

 Express the need for more

help.

 Stay with student.

Contact the main office and an 

administrator or school counselor 

will come to your location. 

Tell the administrator or school 

counselor relevant information 

and conduct a warm handoff. 

A Risk Assessment is conducted 

and parents are contacted. 

INDIRECT – Another student reports, 

written documentation, social 

media, art work. 

 If another student reports –

thank them for reporting the

concern and reassure them that

we will take the appropriate

measures.

 If written/social media/art –

proceed with the next step.

Contact the main office and an 

administrator or school counselor 

will come to your location. 

Tell the administrator or school 

counselor relevant information. 

A Risk Assessment is conducted and 

parents are contacted. Parent 

contact should be made for both the 

student that made the threat and 

the student that reported the threat. 

Immediately contact the site 

supervisor or an administrator 

and report all necessary 

information. 

Supervisor or Administrator will 

isolate student and make parent 

contact. 

When the student returns to 

school, a Risk Assessment is 

conducted and parents are 

contacted. 

Immediately contact an 

administrator and/or in case 

of an immediate threat call 

9-1-1 or Chemung County 
Crisis at 442-6900.

When the student returns to 

school, a Risk Assessment is 

conducted and parents are 

contacted. 

Keep the student with you. 

DO NOT leave them alone. 

Feelings 

Actions 

Changes 

Threats 

Situations 

WHEN TO ACT “FACTS” 

Appropriate steps will be taken 

pending the results of the Risk 

Assessment. 

Appropriate steps will be taken 

pending the results of the Risk 

Assessment. 

Appropriate steps will be taken 

pending the results of the Risk 

Assessment. 

Appropriate steps will be 

taken pending the results of 

the Risk Assessment. 

IF IT DOESN’T FEEL RIGHT OR LOOK RIGHT, IT PROBABLY ISNT. 

THAT IS THE TIME TO ACT. 



ECSD CAREER PLAN CALENDAR

GRADE WHO / HOW COMPLETED BY

K - 2 SCHOOL COUNSELOR / CLASSROOM JANUARY

3 - 6 SCHOOL COUNSELOR / CLASSROOM JANUARY

7
SCHOOL COUNSELOR / CLASSROOM 
FAMILY AND CONSUMER SERVICES &
INDIVIDUAL

END OF EACH 
QUARTER

8
SCHOOL COUNSELOR / CLASSROOM 
TECH-HEALTH CO-TEACH &
INDIVIDUAL

END OF EACH
SEMESTER

9
SCHOOL COUNSELOR / CLASSROOM
SCIENCE CLASSES & INDIVIDUAL

END OF YEAR

10
SCHOOL COUNSELOR / CLASSROOM
CAREERS & INDIVIDUAL

BEGINNING OF
EACH SEMESTER

11
SCHOOL COUNSELOR / CLASSROOM
ENGLISH 11 & INDIVIDUAL

BEGINNING OF
EACH SEMESTER

12
SCHOOL COUNSELOR / CLASSROOM
ECO/GOV & INDIVIDUAL

BEGINNING OF
EACH SEMESTER
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Elmira City School District 

Career Plan Process 

Revised August 2019 

Objective: As part of the overall ECSD Career Plan and in accordance with the NYSED Career Plan 

Initiative and the Common Core Standards, students will complete career plan folders/portfolios 

beginning in Kindergarten and revise/edit them through grade 12. 

In order to ensure that all students create career plans that are meaningful to them and can be built on 

from year to year, please follow the below stated district approved process: 

Grade K Students complete the Grade K portion of the Elementary Level – Kindergarten and Grade 

1 Career Plan. The completed folder is put into the student’s cumulative folder for use in 

Grade 1. The cumulative folder is sent to the Grade 1 teacher. 

Grade 1 Students complete the Grade 1 portion of the Elementary Level – Kindergarten and Grade 

1 Career Plan.  The completed folder is put into the student’s cumulative folder for use in 

Grade 2. The cumulative folder is sent to the Grade 2 teacher. 

Grade 2 Students complete the Grade 2 portion of the Elementary Level – Grade 2 and Grade 3 

Career Plan.  The completed folder is put into the student’s cumulative folder for use in 

Grade 3. The cumulative folder is sent to the Grade 3 teacher.  The Career Plan is COPIED 

and mailed home to parents / guardians. 

Grade 3 Students complete the Grade 3 portion of the Elementary Level – Grade 2 and Grade 3 

Career Plan.  The completed folder is put into the student’s cumulative folder for use in 

Grade 4. The cumulative folder is sent to the Grade 4 teacher. 

Grade 4  Students complete the Grade 4 portion of the Elementary Level Grade 4 and up Career 

Plan. The completed folder is put into the student’s cumulative folder for use in Grade 5. 

The cumulative folder is sent to the Grade 5 teacher. 

Grade 5  Students complete the Grade 5 portion of the Elementary Level Grade 4 and up Career 

Plan.  The completed folder is put into the student’s cumulative folder for use in Grade 6. 

The cumulative folder is sent to the Grade 6 teacher. 

Grade 6  Students complete the Grade 6 portion of the Elementary Level – Grade 4 and up of Career 

Plan.  The completed folder is put into the student’s cumulative folder for use in Grade 7.  

The cumulative folder is sent to the Grade 7 Guidance Office.  The Career Plan is COPIED 

(3 – 6) and mailed home to parent / guardian. 

Grade 7 - 8  Students complete the Intermediate Level Career Plan.  The completed folder is put into 

the student’s cumulative folder for use in Grade 8.  The Career Plan is COPIED (7 - 8) 

and mailed home to parent / guardian. 
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Grade 9  Students complete the Intermediate Level Career Plan.  The completed folder is put into 

the student’s cumulative folder for use in Grade 10.  The cumulative folder is sent to the 

High School Guidance Office. 

Grade 10  Students complete the Commencement Level Career Plan.  The completed folder is put 

into the student’s cumulative folder for use in Grade 11. 

Grade 11  Students complete the Commencement Level Career Plan.  The completed folder is put 

into the student’s cumulative folder for use in Grade 12.  The Career Plan is COPIED and 

mailed home to parents/guardian. 

Grade 12  Students complete the Commencement Level Career Plan.  The completed folder is put 

into the student’s cumulative folder. 

Benchmark Career Plan is mailed home: End of Grade 2 

End of Grade 6 

End of Grade 8 

End of Grade 11
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P P  

P P  

Elmira City School District 

Career Plan Implementation 

Revised August 2019 

Career Pathways System 

Director of Student Services 

School Counselors 

Elementary 

Focus – “Who am I” 

Grades K – 1 

 Completion of the Elementary Level – Kindergarten and Grade 1 Career Plan folder

Grades 2 – 3 

 Completion of the Elementary Level – Grade 2 and Grade 3 Career Plan folder

Grades 4 – 6 

 Students develop their elementary level (Grade 4 and up) Career Plan

 Career Fairs, guest speakers, or virtual field trips should be explored at this level.

The student’s completed Career Plan folders are sent to the 7th grade academy guidance office 

where they will be used for use at that level. 

P   P 

Middle School 

Focus - “Who am I” and begin to explore “Where and I going” and “How do I Get There”? 

Grades 7 – 9 

 Students revisit their Elementary Level Career Plans, particularly Grade 5 in their Family

and Consumer Science or Technology classes. Students utilize CareerZone, Bridges

software, and other career related Internet sites for exploration and to begin to develop
their Intermediate Level Career Plan/Portfolio. Currently hard copies of the career

folders will be sent to the high school guidance office upon 9th grade completion until

the full transition to the electronic format occurs.

High School 

Focus – Future Goals and Decision Making 

Grades 10 – 12 

 Students revisit Career Plans in Careers Class.



NEW YORK STATE EDUCATION DEPARTMENT 

Career Plan 

Elementary Level—Kindergarten and Grade 1 

Directions:  With the help of your teacher, print your first and last name and the name of your school. 

Name:________________________________________________________________________________________________________________   

School:_______________________________________________________________________________________________________________ 

REVIEW OF STUDENT PLAN 

Possible Participants (Initials) 

Grade 
Date of  
Review Student: Teacher: 

Parent/ 
Guardian: 

Kindergarten 

Grade 1 



“Who Am I?” 
Directions:  For each grade level, draw a picture to show what you like to do at school. On the lines at the bottom, write words 
or a sentence to tell about your picture.  If you have time, you may color the picture. 

“Something I  Like To Do At School” 
Kindergarten  Date___________ Grade 1  Date______________ 

________________________________________________________________________________________________________________________ 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 
________________________________________________________________________________________________________________________ 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 
________________________________________________________________________________________________________________________ 



“Who Am I” 

Directions:  For each grade level, draw a picture to show what you like to do with your family.  On the lines at the bottom, write 
words or a sentence to tell about your picture.  If you have time, you may color the picture. 

"Something I Like To Do With My Family” 
Kindergarten Date________                       Grade 1                  Date____________

_______________________________________________________________________________________________________________________ 

-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
_______________________________________________________________________________________________________________________ 

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 
_______________________________________________________________________________________________________________________ 



“Who Am I?” 

Directions:  For each grade level, draw a picture to show what you would like to be when you grow up.  On the lines at the 
bottom, write words or a sentence to tell about your picture.  If you have time, you may color the picture. 

“What I Want To Be When I Grow Up” 
Kindergarten Date_________ Grade 1 Date__________ 

________________________________________________________________________________________________________________________ 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
_______________________________________________________________________________________________________________________ 

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 
_______________________________________________________________________________________________________________________ 



NEW YORK STATE EDUCATION DEPARTMENT 
Career Plan 

Elementary Level—Grade 2 and Grade 3 

Directions:  Write your first and last name and the name of your school. 

Name:_____________________________________________________ School:  _____________________________________________ 

“Who Am I?” 
Directions:  For each grade level, draw a picture to show something you like to do.  Then complete the sentence below to tell about 
your picture.  If you have time, you may color the picture. 

“Something I Like To Do” 
Grade 2 Date________ Grade 3 Date ________ 

I like to________________________________________________________ I like to______________________________________________________ 

__________________________________________________________________________________________________________ 



Directions:  For each grade level, draw a picture to show something you need to learn to do better.  Then complete the sentence 
below to tell about your picture.  If you have time, you may color the picture. 

“Something I Need To Learn To Do Better 

Grade 2 Date_________ Grade 3 Date________ 

I need to______________________________________________________    I need to_____________________________________________________ 

____________________________________________________________________________________________________________________________ 

____________________________________________________________________________________________________________________________ 

__________________________________________________________________________________________________________________________  



“Where Am I Going?” 
Directions:  For each grade level, draw a picture to show a job or work you have learned about.  Then complete the questions below 
to tell about your picture.  If you have time, you may color the picture.  

“A Job or Work I Have Learned About” 
Grade 2 Date_________ Grade 3 Date__________ 

What is this job or work?__________________________________________  What is this job or work?_____________________________________  

____________________________________________________________________________________________________________________________ 

____________________________________________________________________________________________________________________________ 

What do people in this job or work do?______________________________  What do people in this job or work do?__________________________ 

____________________________________________________________________________________________________________________________ 

____________________________________________________________________________________________________________________________ 



Directions:  For each grade level, draw a picture about what you would like to do when you grow up.  Then complete the questions 
below to tell about your picture.  If you have time, you may color the picture. 

“What I Want To Be When I Grow Up” 

Grade 2 Date________ Grade 3 Date ________ 

Why did you choose this work? ____________________________________  Why did you choose this work?_________________________________ 

____________________________________________________________________________________________________________________________ 

REVIEW OF STUDENT PLAN 
Possible Participants (Initials) 

Grade Date of Review Student: Teacher: 
Parent/ 

Guardian: 
Grade 2 

Grade 3 



NEW YORK STATE EDUCATION DEPARTMENT 
Career Plan 

Elementary Level—Grades 4 and Up 

1. Personal Data

Name: _____________________________________________________________________________ 

Student Identification Number: _________________________________________________________ 

School: _____________________________________________________________________________ 

2. Review of Student Career Plan

Possible Participants (Initials) 
Grade 
Level: 

Date of 
Review: Student: 

Parent/ 
Guardian: Teacher: Other 

3. Knowledge

A. “Who am I?”

1. My interests: Personal interests (things I like to do) and school interests (subjects I enjoy)

Grade 
Level: Personal Interests: School Interests: 

2. Things I am good at:

Grade 
Level: Things I am good at: 



3. Things I don’t like to do:

Grade 
Level: Things I don’t like to do: 

4. Things I need to get better at doing:

Grade 
Level: Things I need to get better at doing: Because: 

B. “Where am I going?”

1. School, Work or Community Activities: School, work or community activities and projects I have
completed that might help me in a future career:

Grade 
Level: Activities/Projects: 

2. Careers of interest:

Grade 
Level: 

I know about the following kinds of 
work: 

Skills needed for this 
work: 

Education needed for this 
work: 



C. “How do I get there?”

1. Goals and Next Steps:

Grade 
Level: 

 I have developed the following goals 
for myself: 

As a result, I am going to: Check 
off goals 
reached:



3. Skills/Application  “What am I learning?”, “What do I need to know?”

Directions:  The following skills are important for success in life and in work.  Describe a classroom activity that 
helped you gain each skill and identify the subject in which it was taught.  Tell how you may use the 
skill in your life and future work. 

Skills: Activity/Subject: How I May Use It 

Basic Skills: Read, write, listen, and 
speak to others and use math to solve 
problems. 

Thinking Skills: Make decisions 
and solve problems. 

Personal Qualities: Show qualities 
that lead to responsible behavior 
such as honesty and self-control. 

Interpersonal: Cooperate, work as a 
member of a team, get along with 
others. 

Technology: Identify and use 
appropriate technology to complete a 
task. 

Managing Information: Find and 
use information. 

Managing Resources: Use time, 
money and materials to complete a 
task. 

Systems: Identify a system and 
some of its parts. 



Culminating Activity 

Directions:  Describe the activity you completed and what you learned.  

Activity: What I Learned: 



NEW YORK STATE EDUCATION DEPARTMENT 
Career Plan 

Intermediate Level 

1. Personal Data

Name: _____________________________________________________________________________ 

Student Identification Number: _________________________________________________________ 

School: _____________________________________________________________________________ 

2. Review of Student Career Plan

Possible Participants (Initials) 
Grade 
Level: 

Date of 
Review: Student: Parent/ 

Guardian:
Teacher: Counselor: Other: 

3. Knowledge

A. Self-knowledge: “Who am I?”

1. Interests: List your top two choices for each of the following areas of interest:

Grade 
Level: 

1a. Personal: Out-of-school activities 
you enjoy the most 

1b. Academic: Classes or subjects 
you enjoy the most 

1c. Work Preferences: Working 
with people or alone; working with 

things or ideas 



2. Abilities: List personal skills and talents that will be helpful in a career choice:

Grade 
Level: “I am good at . . . ” 

“Career areas where my abilities 
will be useful . . . ” 

3. Personal and school areas I need to strengthen:

Grade 
Level: “I need to strengthen  . . . ” 

“Steps I will take to strengthen 
these areas  . . . ” 

B. Career Exploration:  “Where am I going?”

1. School, Work or Community Experiences: I have participated in the following school, work, or community
experiences:

Grade 
Level: School, Work, Community Experiences: Skills Acquired Through Experience: 



2. Careers of Interest and Characteristics: I am interested in the following careers and have discovered the
following information about these careers:

Grade 
Level: 

Careers of Interest: Education 
Requirements: 

Skills I Need to 
Acquire: 

How May This Career Fulfill My 
Personal Goals and Society’s 

Needs 

C. Future Goals and Decision-Making:  “How do I get there?”

Career Goals, Action Steps, and Education: 

Grade 
Level: 

Goals: 
(resulting from career exploration activities) 

Action Steps:  
(what I need to do to accomplish my goals) 

Check Off 
Steps Completed



4. Skills/Application: “What do I need to know?” “What skills are important to me?”
“What am I learning?”  “Why am I Learning it?”  “How can I use it?”

Directions:  Briefly describe a classroom experience or activity that helped you to acquire each of the following 
skills needed to succeed in life, work, and school.  Identify the subject area in which the experience or 
activity took place.  Explain how you may apply the skill in your life or future work. 

Skills: Experience/Activity: Subject Area Application
Basic Skills: Listens to, reads, and 
analyzes the ideas of others; acquires 
and uses information from a variety 
of sources; applies mathematical 
operations to solve problems orally 
and in writing. 
Thinking Skills: Evaluates facts, 
solves advanced problems, and 
makes decisions using logic and 
reasoning skills. 
Personal Qualities: Demonstrates 
an understanding of the relationship 
between individuals and society. 
Interpersonal Skills: Demonstrates 
the ability to work with others, 
presents facts that support 
arguments, listens to differing points 
of view, and engages in a shared 
decision-making process. 
Technology: Selects and uses 
appropriate technology to complete a 
task. 
Managing Information: Selects and 
communicates information in an 
appropriate format (e.g., oral, 
written, graphic, pictorial, 
multimedia). 
Managing Resources: Understands 
the financial, human, and material 
resources needed to accomplish 
tasks and activities. 
Systems: Understands the process of 
evaluating and changing systems in 
an organization. 



5. Culminating Activity

Directions:  Describe the activity that you completed and what you learned as a result. 

Activity: What I Learned: 



NEW YORK STATE EDUCATION DEPARTMENT 

Career Plan 
Commencement Level 

1. Personal Data

Name: _____________________________________________________________________________ 

Student Identification Number: _________________________________________________________ 

School: _____________________________________________________________________________ 

2. Review of Student Career Plan

Possible Participants (Initials) 
Grade 
Level: 

Date of 
Review: Student: 

Parent/ 
Guardian: Teacher: Counselor: Other: 

3. Knowledge

A. Self-knowledge: Who am I?

Interests: List your top three choices for each of the following areas of interest: 

Grade 
Level: 

1a. Personal: Out-of-school 
activities that you enjoy 

1b. Academic: Classes or subjects 
you enjoy the most 

1c. Work Preferences: Working 
with people, ideas, and things 

Attachment 1 



2. Abilities: List personal skills and talents that will be helpful in a career choice:

Grade 
Level: My Personal Abilities . . . 

Career areas where my abilities 
will be useful . . .  

Personal and academic areas I need to strengthen: 

Grade 
Level: I need to strengthen  . . . 

Steps I will take to strengthen 
these areas  . . .  

B. Career Exploration:  Where am I going?

1. School and/or Community Experiences: I have participated in the following school and/or community
experiences:

Grade 
Level: 

School and/or Community Experiences: Skills Acquired Through Experience: 

2. Work Experiences:  I have participated in the following work experiences:

Grade 
Level: 

Work Experiences: Skills Acquired Through Work 
Experience: 



3. Careers of Interest and Characteristics: I am interested in the following careers and have discovered the
following information about these careers:

Grade 
Level: 

Careers of 
Interest: 

Education 
Requirements: 

Skills I Need to 
Acquire: 

Work 
Environment: 

Job 
Outlook: 

C. Future Goals and Decision-Making:  How do I get there?

1. Career Goals and Action Steps:

Grade 
Level: 

Goals: 
(resulting from career exploration 

activities) 

Education Plan: 
(courses that relate to my 

career interests) 

Action Steps: 
(what I need to do to 
accomplish my goals) 

Check Off 
Completed 

Steps 

4. Skills/Application: What do I need to know? What skills are important to me?
What am I learning?  Why am I learning it?  How can I use it?

Directions:  The following skills are needed to succeed in life, work, and education beyond high school. Using the 
scale provided, identify for each skill the level of achievement you believe you possess at the beginning 
of the commencement level and the level you believe you achieved by the end of your senior year.  Briefly 
describe a classroom experience or an activity that helped you develop each skill and identify how each 
skill can be used in your life and future work experiences.  

Skills: 

Beginning 

(Check Off) 

Skill 
Level I Possess 

 Experiences/Activities/Application: 

 Final

Achieved 

 Skill 
Level I Have 

(Check Off) 
Basic Skills: Uses a combination 
of techniques to read, listen to, and 
analyze complex information; 
conveys information in oral and 
written form; uses multiple 
computational skills to analyze and 
solve mathematical problems. 

      
Highly          Least  
Developed  Developed 

       
Highly          Least  
Developed    Developed 

Thinking Skills: Demonstrates 
the ability to organize and process 
information and apply skills in 
new ways. 

      
Highly          Least  
Developed  Developed 

      
Highly          Least  
Developed    Developed 



Skills: 

Beginning 

(Check Off) 

Skill 
Level I Possess 

 Experiences/Activities/Application: 

 Final

Achieved 

 Skill 
Level I Have 

(Check Off) 
Personal Qualities: Demonstrates 
skills in setting goals, monitoring 
progress, and improving 
performance. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

Interpersonal Skills: 
Communicates effectively and 
helps others to learn a new skill. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

Technology: Applies knowledge 
of technology to identify and solve 
problems. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

Managing Information: Uses 
technology to acquire, analyze and 
organize data, and communicates 
information. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

Managing Resources: Allocates 
time and financial and human 
resources to complete a task. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

Systems: Demonstrates an 
understanding of the relationship 
between the performance of a 
system and the goals, resources, 
and functions of an organization. 

      
Highly          Least  
Developed    Developed 

      
Highly          Least  
Developed    Developed 

5. Culminating Activity

Directions:  Briefly describe the activity that you completed.  Indicate the most important thing you learned 
about yourself through this activity.  Describe how this self knowledge will influence your plans 
for the future. 

Activity: Self Knowledge/Future Plans: 
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COUNSELOR/PRINCIPAL AGREEMENT 

School:   Date: _ 

Counselor:   

Principal:   

In order to achieve the results planned, I will spend: 

% of my time in classroom activities 

% of my time with students in individual planning activities 

% of my time engaged in responsive services 

% of my time involved with system support activities 

My counseling plan will include the following goals: 

Staff 

Parents 

Community 

Professional Development 

Adaptable to local district needs 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

Elementary School 

Date: 

TO: FROM: 

Principal Counselor 

School: 

School year: 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated in our 

school counseling program. Students will acquire and demonstrate the following checked competencies: 

Personal/Social Development K 1 2 3 4 5 6 Date 
Planned 

Date 
Complete 

Knowledge of the importance of 
self-concept 

Skills to interact with others 

Awareness of the importance of 
growth and change 

Educational 

Planning/Occupational 

Exploration 

K 1 2 3 4 5 6 Date 

Planned 

Date 

Complete 

Awareness of the benefits of 
educational achievement 

Awareness of relationship between 
work and learning 

Skills to understand and use career 
information 

Awareness of importance of 

personal responsibility and good 

work habits 

Awareness of how work relates to 
the needs and functions of society 

Career/Life Planning K 1 2 3 4 5 6 Date 
Planned 

Date 
Complete 

Decision-making skills 

Awareness of interrelationship of 
life roles 

Awareness of different occupations 
and changing gender roles 

Awareness of career planning 
process 

Adapted from Arizona Comprehensive Competency Based Guidance 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

Middle/Junior High School 

Date: 

TO: FROM: 

Principal Counselor 

School:   

School Year: 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated 

in our school counseling program. Students will acquire and demonstrate the following checked 

competencies: 
Personal/Social Development 6 7 8 Date Planned Complete 

Knowledge of the influence of positive self- 
concept 
Skills to interact positively with others 

Knowledge of the importance of growth and 
change 

Educational/Occupational Exploration 6 7 8 Date Planned Complete 

Knowledge of the benefits of educational 
achievement to career opportunities 

Understanding the relationship between work 
and learning 

Skills to locate, understand, and use career 
information 

Knowledge of skills necessary to seek and 
obtain jobs 

Understanding how work relates to the needs 
and functions of the economy and society 

Career/Life Planning 6 7 8 Date Planned Complete 

Decision-making skills 
Knowledge of interrelationship of life roles 

Knowledge of different occupations and 
changing roles 
Understand the career planning process 

Adapted from Arizona Comprehensive Competency Based Guidance 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

High School 

Date: 

TO: FROM: 

Principal Counselor 

School:   

School year: 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated 

in our school counseling program. Students will acquire and demonstrate the following checked 

competencies: 

Personal/Social Development 9 10 11 12 Date 
Planned 

Complete 

Knowledge of the influence of positive self- 
concept 
Skills to interact positively with others 

Knowledge of the importance of growth and 
change 

Educational/Occupational Exploration 9 10 11 12 Date 
Planned 

Complete 

Knowledge of the benefits of educational 
achievement to career planning 

Understanding the needs for positive 
attitudes toward work and learning 

Skills to locate, understand, and use career 
information 

Skills to prepare to seek, obtain, maintain, 
and change jobs 

Understanding how societal needs and 
functions influence the nature and structure 
of work 

Career/Life Planning 9 10 11 12 Date 
Planned 

Complete 

Decision-making skills 
Knowledge of interrelationship of life roles 

Understanding the continuous changes in 
gender roles 
Skills in career planning 

Adapted from Arizona Comprehensive Competency Based Guidance 
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